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Humanities
Needed: A new perspective on black history
by HOWARD DODSON

Our interpretation of the black experience re
mains trapped — in terms of its themes, ap
proaches and periodization—-in a framework 
that has, perhaps, outlived its usefulness. While 
we have succeeded in developing an impressive 
body of knowledge on the history of the Afro- 
American experience, we have not, as yet, de
veloped an interpretive framework that is 
rooted in the new problems— economic, politi
cal and social— that have emerged after the civil 
rights phase (post-1960s) of black history.

The general histories of the Afro-American 
experience that are currently in print succeed in 
describing aspects of that experience. Individu
ally and collectively, however, they fall short of 
qualifying as a history of black people. In these 
accounts, blacks are seen as contributors to, 
participants in, or objects of American history, 
rather than the subjects— actors, shapers and 
molders of their own history.

Such an understanding is needed if we are 
to develop a more realistic assessment of the 
relationship  of black people to A m erican 
society— of the relationship of black history to 
American history. Most recent attempts to inte
grate black people into American history, for in
stance, have relied heavily on the "great man I 
woman" approach. On the basis of very limited 
and often contradictory evidence, a case is made 
for black involvement in many of the significant 
events of American history. This approach has 
the effect of denying the fact that black peoples' 
sojourn in America has had its own central 
theme, its own stages of development, and its 
own principal actors, many of whom fall out
side the mainstream of American history.

A report of the American Historical Associ
ation Committee on the Social Studies, pub
lished in 1934, concluded that:

All facts are not included in any history; 
those which are selected do not select 
themselves. They are chosen and ordered 
by the historian with reference to some 
frame of ideas, purposes, philosophy which 
he has in mind, more or less consciously.
More recently, Edward Said, in a discussion 

about knowledge and interpretation went a step 
further. He maintained that "all knowledge that 
is about human society . . .  is historical knowl
edge, and therefore rests upon judgment and 
interpretation. This is not to say that facts or 
data are non-existent, but that facts get their 
importance from what is made of them in in
terpretation." Interpretation, in turn, he con
tinued, "depends very much on who the 
interpreter is, who he or she is addressing, what 
his or her reason is in interpreting and at what

"T h ey Left the South in Large N u m b ers," Panel 35 from the series, The M igration o f the Negro, by Jacob  
Law rence, tem pera on m asonite, The Phillips C ollection, W ashington, D .C .

historical moment the interpretation take place.
These are not new revelations. But in recent 

years, there has been some debate about the 
viability of such assumptions in historical re
search. In their search for an objective, value- 
free scholarship, many American historians 
have been seeking to deny these fundamental 
truths. In so doing, they seek to divorce them
selves and their work from questions of purpose 
and philosophy.

The social context in which the interpreta
tion of the Afro-American past evolved dictated 
that it could not be divorced from questions of 
purpose and philosophy. I maintain that the 
purposes of a previous age still exercise a con
trolling influence in Afro-American history. A 
review of the origin of black history will confirm 
this assertion.

Carter G. Woodson is generally recognized 
as the father of modern black history. In 1915, 
he founded the Association for the Study of 
Negro Life and History to promote the under
standing of the black past. Through the efforts 
of the Association he hoped to discover and 
record the role of African peoples in world his
tory; to educate the majority population to the 
significance of this role; and to inculcate in black 
people a dynamic pride in themselves.

He himself published over a dozen books 
and inspired many more on aspects of Afro-

American life and history. He stimulated and 
trained a cadre of scholars to research all as
pects of the black past. Through the Journal of 
Negro History and the Negro History Bulletin, 
their findings were recorded and disseminated 
to both scholarly and lay communities. Finally, 
through the work of the Association and such 
associates as W.E.B. Du Bois, Charles H. Wes
ley, Benjamin Quarles, A.A. Taylor, Rayford W. 
Logan and Dorothy Porter, to mention only a 
few, Woodson laid the intellectual foundation 
upon which contemporary interpretations of the 
black experience rests.

But historical research and interpretation 
were never divorced, in Woodson's mind, from 
a specific set of political goals related to the 
economic, political, and social plight of black 
Americans and their future in American society.

The interpretive framework that informed 
Woodson's work— that selected and ordered his 
facts  and re fle c te d  his reaso n s  for 
interpreting— was expressly political. This is 
not to suggest that everything he and his as
sociates published was blatantly propagandistic. 
They adhered as best they could to the canons 
of scholarly objectivity and detachment that the 
field demanded. But theirs was detachment 
within a specific interpretive framework. The 
framework, in turn, had both explicit political 
objectives and implicit political goals.
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What concerns us here is:
• what were these goals and objectives?
• what kind of interpretation of black life 

did they produce? and
• to what extent is this interpretation and 

the goals it sought to achieve adequate to the 
problems and intellectual needs of black Ameri
cans in the 1980s and beyond?

Woodson's work and that of his associates 
was part of a general body of literature which 
was defined, until the mid-1960s, as "Negro 
History." This body of work had its origins in 
the ante-bellum period. Prior to that time, espe
cially in the American South, the interpretation 
(or misinterpretation) of the Afro-American ex
perience fell largely to white advocates of black 
enslavement and disenfranchisement.

Typical of this body of thought was George 
S. Saw yer's observation in a book entitled 
Southern Institutes that "the social, moral and 
political as well as the physical history of the 
negro (sic) race bears strong testimony against 
them: it furnishes the most undeniable proof of 
their mental inferiority." He concluded that, 
"intellectual inferiority and incapacity for any 
native improvement is (sic) stamped by the 
hand of his Creator upon the negro's brow, 
written in his features and re-written in his so
cial and political history." Black people's "h is
tory," then, "proved" that they were inferior.

"Negro History," the body of knowledge 
that emerged as a corrective to this misinterpre
tation, had as its explicit political objectives (a) 
refuting the myth of Negro inferiority and (b) 
demonstrating that black people were worthy of 
their freedom and of full citizenship rights 
within the framework of American society. 
Robert B. Lewis, James W.C. Pennington, Wil
liam C. Nell, William Wells Brown and George 
Washington Williams were among the nine
teenth-century pioneers of the Negro History 
Movement.

When Woodson founded the Association in 
1915, slavery had been overturned. But the dis
enfranchisement and oppression of black people 
had not abated. Moreover, the myth of Negro 
inferiority had not been eradicated from the 
American consciousness. It was still being used 
to justify black oppression and exploitation.

In the face of these circumstances (includ
ing the release of the film, The Birth of a Nation 
in 1915), Woodson picked up the mantle of his 
nineteenth-century predecessors. His formal 
training as a historian added to the tools he 
would use to carry out his work, but Woodson 
basically accepted the interpretive fram e
work— the themes and approaches established 
by the nineteenth-century pioneers. So have 
most other scholars who have sought to inter
pret black life in a more positive way.

Basically, this interpretive framework fo
cused attention on facts related to the following 
themes: the great African civilizations of an
tiquity; outstanding black men and women in 
American and world history; black achieve
ments in the arts, culture and politics; the con
tributions of blacks to world civilization; black 
participation in the major events of American 
history, particularly its wars; white America's 
mistreatment of blacks during slavery, recon
struction and the era of segregation.

In demonstrating the fact that there were 
great African civilizations prior to the coming of 
the Europeans and that people of African des
cent had made significant intellectual achieve
ments in literature, the arts, culture, and poli
tics, these historians sought to prove that black 
people were not inherently inferior to whites. In 
documenting the ways in which blacks had con
tributed to American national development 
(especially blacks' military sacrifices), they tried

to demonstrate that blacks had earned the right 
to full citizenship. Accounts of the ways in 
which American society had mistreated blacks 
were intended to support— by way of moral 
persuasion — their claims to full citizenship 
rights. This framework still dominates the in
terpretation of the Afro-American experience.

I do not mean to suggest that there is no 
longer a need to defend black people against the 
charges of racial inferiority. Indeed, in recent 
years, we have seen new indications that it may 
be necessary to redouble our efforts in this re
gard. As long as there are charges of this na
ture, we should fight them with every weapon 
in our intellectual arsenal.

Nor do I mean to suggest that- our histo
rians should abandon their efforts to document 
the claims of blacks to full citizenship. Until we 
achieve that elusive goal, we should use every 
means at our disposal to make these just claims. 
What I am suggesting is that the challenges of 
the new era dem and a new in te rp re tiv e  
fram ew ork , one th at can inform  b lack s ' 
change-initiatives in the years ahead.

The restraints imposed by the traditional 
approaches to black history and the dominant 
American history time frame have led us to 
focus on one segment or ideological tendency 
within black America at the expense of others. If 
we are ever to have a history of black people, 
we will have to utilize a framework that is ex
pansive enough to accommodate the masses 
and the classes; the integrationists and the 
separatists; the religious and the secular; the 
young and the old; male and female. The new 
black history should be about black people—all 
black people.

A new framework should force us to draw 
interpretive linkages between past, present and 
future and encourage a developm ental ap
proach rather than a static, defensive, preserva
tionist one. It should facilitate the development 
of a more critical tradition in Afro-American his
toriography so that we can learn from past mis
takes as well as celebrate past achievements. Fi
nally, assuming that we are concerned with 
blacks as actors and shapers of their own des
tiny, we should be able to pose and answer 
such questions as what have been the conse
quences of the black presence and black political 
and laboring activity in shaping American soci
ety.

Elements of such alternative approaches 
have begun to emerge in a number of studies of 
aspects of the black experience over the last 
decade. Recent studies of the slavery period 
have been especially noteworthy. To date, no 
single work treating the full history of black 
Americans incorporates these elements. That, it 
seems to me, is the first challenge facing those 
of us who, following Woodson's lead, would 
seek to turn our intellectual work to the service 
of the black American's struggles for freedom, 
justice and human dignity.

Ed. note: A new generation of scholars will provide 
the tools for new interpretations of the black past. 
The works of Yale's John Blassingame, editor of the 
Frederick Douglass papers; of U.C.L.A.'s Robert 
Hill, editor of the first critical edition of the Marcus 
Garvey papers; and of University of Maryland's 
Louis Harlan, editor of a thirteen-volume edition of 
the Booker T. Washington papers all have received 
long-term support from NEH.

"Frederick Douglass Papers"/John BlassingamelYale U., 
New Havenl$147,60011978-81 /"The Marcus Garvey and 
Universal Negro Improvement Association Papers”/Robert 
Hill, U. of California, Los Angelest $125,3531 1979- 
1 9 8 1 l" T h e  B ooker  T. W ash in g ton  P a p er s" IL o u is  
HarlanlU. of Maryland, College Parkl$51,19511979-811 
$69,10011977-79/Editions Division o f Research Programs.
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Voices 
of the 
Civil 
Rights 
Movement
We've been ‘buked and we've been scorned
We've been talked about sure's you born
But we'll never turn back
No we'll never turn back
Until we've ALL been freed
And we have equality

—from "W e'll Never Turn Back," 
a Civil Rights Movement song 

Twenty years had passed since the first sit-in in 
Greensboro, North Carolina, on February 1, 
1960. But to the conferees gathered at the 
Smithsonian Institution last February, every
thing had changed and nothing had changed.

Only weeks before, in that same city, an 
anti-Klan dem onstration had ended in the 
deaths of five activists; similar demonstrations 
were occurring even as the conference met.

The veterans of the bad old days of the 
Freedom Rides, of Montgomery and Birming
ham, came together again to reflect on and learn 
from their history. Meanwhile, in Greensboro, 
the Ku Klux Klan, their old nemesis, was dem
onstrating that it was still a force to reckon with.

What happened from January 30 to Feb
ruary 3 at the National Museum of History and 
Technology wasn't the "Movement again, but 
neither was it the institutionalization of the 
M ovem ent," according to the Smithsonian's 
Bernice Johnson Reagon, who with Howard 
University's Thomas Battle was co-convenor of 
the conference.

"The Voices of the Civil Rights Movement: 
A National Working Conference on Civil Rights 
Movement Culture" was a five-day meeting 
structured around a colloquium, a song leaders' 
workshop, and "W e'll Never Turn Back," a 
major exhibit of thirteen Movement photog
raphers' work.

The colloquium assembled the "most nota
ble presence of black Americans ever at the 
Smithsonian for any reason, and, in fact," said 
Battle, "the only other time a similar group of 
black Americans was near the Smithsonian was 
during the March on Washington in 1963."

Ella Baker, the "mother of the Movement" 
was there— as were James Farmer, Julian Bond, 
the Rev. Fred Shuttlesworth, James Foreman, 
Mayor Marion Barry of Washington, D.C., and 
Pete Seeger.

These were the names from the newspa
pers, the strategists and spokespersons who 
were readily identified by the press.

But along with this distinguished group, 
and scholars such as Howard Zinn of Boston 
University, Sterling Stuckey of Stanford and 
historian Vincent Harding, Bernice Reagon, 
herself a bridge between the Movement and 
academe as director of the Smithsonian's Black 
Culture Program, brought to the colloquium the 
song leaders.

The song leaders at the 
colloquium  were able to 
bring people together 
and to provide the "k ey  
to the M ovem ent that 
seems to be m issing in  
the litera tu re ." Shown  
above are Jam es O range, 
Ibisoto A jam u, and  
Jim m y Collier.

Jam es Farm er, form er 
national director of 
CORE, addresses the as
sembly in Carm ichael 
Auditorium .

Fannie Lou H am er, 1965.

Dr. M artin Luther King, 
Jr. during the M eredith  
M arch, M ississippi, 
1966.

Rosa Parks, initiator of 
the M ontgom ery bus 
boycott.

Jackson, M ississippi, 
dem onstration against 
police brutality. 1965.

M ule train leaving  
M ississippi for Poor 
People's Cam paign in 
W ashington, D .C . 1968. 
The photograph, with  
its caption "W e 'll N ever 
Turn B ack ,"  becam e the 
theme for the exhibit of 
thirteen m ajor photog
rapher's work about the 
Civil Rights M ovem ent.

Photographs courtesy of 
Roland L. Freem an, 
Diana D avies, Bob 
Fitch, M att H erron. All 
rights reserved.

®1980 M att H erron
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Selm a to M ontgom ery M arch. 1965. The photographer, 
M att H erron, organized the Southern Docum entary Project 
which photographed M ovem ent activities in M ississippi, 
G eorgia, and Alabam a.

"We wanted to find the people who were 
the organizers. The ones who gave the color, 
the power, to the M ovem ent," Reagon ex
plained.

"We considered the song leaders to be oral 
historians, most of whom had neither written 
about nor reflected on their material and who 
were not trained scholars in the traditional 
sense. The song leaders were those who could 
pull things together in an overarching way.”

The songs of the Movement were studied 
for the cultural values and sense of history they 
reflected and became the core of the conference. 
According to Reagon, "Song is the key to cap
turing that part of the Movement that seems to 
be m issin g  in the lite ra tu re ; song is a 
mechanism for bringing people together and 
there is something in this period that can only 
be explained in terms of culture and the group 
experience." In the words of one singer-activist, 
the Rev. Wyatt Tee Walker, "There was no 
movement in the South that was not a great 
singing movement."

The song leaders, Willie Peacock, Cleo 
Kennedy and the Rev. James Bevel, to name but 
a few, were the social chroniclers of the soul of 
the Movement. They used song as a political 
tool. They sang for CORE and SNCC or the 
SCLC as Freedom Singers to spread the word 
and raise money. They also "invoked the spirit" 
when it was sorely needed.

Sterling Stuckey, in his evaluation of the 
conference suggests that "resistance to oppres
sion has been maintained through art . . ." .

When the conferees stood up and told what 
songs had readied them for the Movement, each 
one sang a particular song. Their songs — 
whether of the moment or a traditional song or 
hymn adapted and made new by the exigencies 
of the Movement— were often "more poetic, 
poignant statements than any elaborations of 
the official spokespeople," said James Early, 
NEH program officer for the project.

"Singers were indistinguishable from ac

tivists and activists from singers; the two were 
one," Stuckey observed.

At the conference, "We Shall Overcome," 
"Which Side Are You On” and "We'll Never 
Turn Back” again recalled the use of "song to 
sustain self. These were the signal songs," Rea
gon said. "When you heard them, something 
happened." When the jail door clanged shut, 
when the darkness of the southern night was 
split by a homemade bomb thrown from a 
passing car, "you sang because you had to 
sing."

"W e'll Never Turn Back," the exhibit of 
nearly 150 la rg e r-th a n -life  p h otograp hs, 
brought the Movement back to life visually. 
Some scenes— a stop action series of a woman 
emerging dazed and bleeding from a huddle of 
policemen— were "simply too painful for some 
to look upon," said Battle.

Giving the non-academics, the song lead
ers, full status as oral historians for the confer
ence was an exciting development, but perhaps 
even more productive was using videotape to 
record the conference. Reagon predicts that 
scholars will see the possibilities of video as a 
means of historical documentation:

"The conference will be mined by scholars 
in the future because [the Movement] was, in 
effect, the black American culture under pres
sure. The only comparable period was Slavery. 
Technology has given us a chance to answer 
some questions about what happens to a culture 
under pressure."

The national dissemination of the audio, 
video and exhibit components of the project will 
be carried out under the auspices of Howard 
University. The-audio tapes of the conference 
will become a twelve-part radio series, distrib
uted through major radio networks. The video 
documentation will go to twelve target cities 
along with the exhibit, "W e'll Never Turn 
Back," to "localize" the process begun with the 
conference. Local conferences will take place in 
those cities across the United States which were 
the battleground for the Movement.

Howard University hopes that the local con
ferences will stimulate local interest in what the 
history and culture of the Movement meant to 
its creators.

The photographic exhibit will also become 
part of the Smithsonian's permanent traveling 
exhibition, continuing beyond the three-year 
life of the project.

"There was some fear that we would have 
this conference and then all go home and not do 
anything else for ten years," Thomas Battle 
said. But many participants felt reassured since 
more than two thousand people were drawn to 
witness the conference, since it was held at the 
national museum of the American people, and 
since the co-sponsor was Howard University, 
the best-known of the traditionally black uni
versities. And as one direct result of the confer
en ce , for exam p le , the S m ith so n ia n  is 
reevaluating black American representation in 
the upcoming Washington Tricentennial.

Ultimately, the conference material will be 
deposited in Howard University's Moorland- 
Spingarn Research Center— one of the coun
try's largest repositories of Civil Rights Move
ment oral history— enhancing the present col
lection by providing new interviews with some 
of the original respondents of ten years ago and 
with the added dimension of video.

Bernice Reagon speaks with emotion and a 
sense of mission about "Voices of the Civil 
Rights Movement":

"Sometimes, if you're lucky, you can give 
your great-grandchildren your history, but you 
almost never have it for yourself. We are in the 
process of giving a people their history."

— Karen Salisbury 
Ms. Salisbury is a Washington writer and editor.

“ V oices o f  th e C iv il R ig h ts  M o v em en t" /M ich a e l  
Winston /Howard U., Washington, D.C.I$100,00011979- 
80/Division o f Special Programs

SCLC's Citizenship Education Program . Cam den, Alabam a. 1966. In order to vote, many southern blacks 
who had been denied access to adequate schools, learned to read and write for the first tim e. Photograph  
courtesy of Bob Fitch, Black Star.
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Not-so-foreign languages

When Andrew Young, former U.S. Ambassador 
to the United Nations, spoke at Howard Uni
versity in Washington recently, he was asked 
what he would do differently if he could return 
to college. Young replied that he would pay 
more attention to his foreign language studies, 
especially French.

Young probably was not aware that his host 
university was involved in a project to get black 
students to do just that—to focus more intently 
and enthusiastically on foreign languages.

Beatrice Clark, a professor of French at 
Hampton Institute in Hampton, Virginia, had 
become increasingly disturbed by what she saw 
happening in foreign language instruction at 
her own school and at other black institutions. 
Enrollments in language classes, reflecting the 
national trend of less stringent curriculum re
quirements, had been declining steadily.

But Clark felt that that was too facile an ex
planation for the plummeting interest in foreign 
languages. She saw another, more subtle cause 
in the alienation of black students from foreign 
language study.

Textbooks which presented French as the 
language of haute cuisine and haute couture, 
and which rarely mentioned blacks and then

only as exotic, primitive people, were not going 
to win over the black college student.

Clark saw an irony in all this, and also a 
potential for turning the situation around in 
both French and Spanish. French, she realized, 
was the official language of seventeen African 
nations, as well as the native tongue of over a 
million residents of the Caribbean. Spanish, 
too, is spoken by millions of people of African 
descent in Central and South America and the 
Caribbean. She reasoned that if the study of 
French and Spanish could be accompanied by 
an introduction to black African and Caribbean 
culture, the student would understand more 
readily the importance of foreign language 
study. And, Clark hoped, students with an ap
titude in languages might see the career oppor
tunities in areas other than teaching which 
called for fluency in a foreign language.

With a grant from the NEH, Clark gathered 
both Afro-Hispanic and Afro-French cultural 
materials to be used in classes at Hampton. The 
following year Clark and a team of educators 
from Howard University, the University of the 
District of Columbia, Morgan State University 
and Morehouse College developed curriculum 
materials for all these institutions.

W hen Ham pton students 
learn their French vo
cabulary w ords, " le 
pain"  is reinforced with  
images of this bakery in 
M artinique, where the 
workers and the owner 
are Afro-C aribbean.

School children in 
Curiepe with tambores 
(drums) used during re
ligious festivals help 
Spanish-Language stu
dents at Ham pton relate 
to the Afro-C aribbean  
heritage of H ispanic 
Am erica.

In a year the team had developed fifteen 
“modules”— teaching packets to enliven the 
study of elementary French and Spanish— 
focusing on a range of subjects: the geography 
of French-speaking black Africa, the culture of 
the French Antilles, the influence of African 
music on Latin American music. Each module 
consisted of readings, questions, vocabulary 
exercises, photographs, and tape recordings 
when appropriate, and each was designed to 
mesh with the textbook being used in the class.

Most students reacted positively to the 
modules field tested at their schools. Caroline 
Durham, a Spanish instructor at Hampton, 
noted that some of the students viewed the 
packets as extra work and extraneous to the 
business at hand, i .e . ,  learning to speak 
Spanish. The first modules taught, dealing with 
geography and demographics, were the least 
enthusiastically received. But the students 
showed interest in later packets, especially 
those about music and literature.

Some of the most excited reactions came 
from students who were not language majors 
but who were taking a course fo fill a language 
requirement. An art history major at the Uni
versity of the District of Columbia was intrigued 
by the French module on Haitian art, taught by 
Marie Racine, herself Haitian and an expert on 
Creole influence in the Caribbean. The student 
had never seen Haitian art presented in an art 
history class, and the material gave her an ex
citing way of integrating French into her art his
tory studies.

In January, 1979, Beatrice Clark traveled to 
Martinique, Guadeloupe, Venezuela and Co
lombia to collect source materials and photo
graph the areas discussed in some of the mod
ules.

While in Martinique, she lived with a Mar
tinican family whose eldest son owned a bak
ery. She went to work with him one morning at 
five to photograph the workers in the kitchen 
and their assorted baking equipment. As a re
sult, Beatrice Clark's students now learn their 
v ocab u lary  w ords of " l e  p a in "  and " la  
boulangerie" reinforced with images in har
mony with their heritage.

The grant period turned out to be a time of 
learning for the teachers as well as for the stu
dents. For one thing, they became more aware 
of the resources within their respective schools.

Cary Grady, a Spanish instructor at the 
University of the District of Columbia, brought 
Latin American students into her classroom to 
play the drums when she was teaching the 
module dealing with the influence of African 
music on Latin American music— Spanish to the 
beat of the bongo and the conga. Clark invited a 
former U.S. Ambassador to Haiti, now a guest 
lecturer at Hampton, to talk to her classes about 
his experiences as a diplomat. He had been
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stationed in Paris and Africa as well as in Haiti, 
and he chose to address the class in French to 
the enthusiastic response of the students. James 
Davis, an instructor of Spanish at Howard Uni
versity, sought out students on campus from 
the West Indies to heighten his own knowledge 
of the Caribbean.

Clark worries that the goals of the grant 
have been achieved in terms of the number of 
modules produced, but not in terms of their 
quality. The focus is now on refinement of the 
modules— regularization of length, develop
ment of teachers' manuals, as well as the 
grammatical structures used in the modules.

An especially pressing need is for visual 
materials to accompany the texts. Clark cites the 
example of one of the modules which illustrates 
the superimposition of European culture over 
the African roots of the Antillean people.

During a Catholic religious procession the 
village drummer turns the event into bedlam 
when he beats out the rhythms of a beguine and 
all those in the procession begin to dance. Clark 
realized that much of the humor in the story 
was lost because most American students have 
never seen a religious procession. "There was a 
cultural gap there which can be filled but it has 
to be done so that the students can see what a 
religious procession looks like." Clark is anx
ious to return to the Caribbean to do further 
on-site photography and, in addition, to involve 
art students at Hampton in drawing illustrations 
for the stories.

Clark hopes to extend the use of the mod
ules to non-black colleges— two are being used

One of eight slides illustrating the African folk tale, "Un Conte A fricain : Le Taureau de B ouki."  Beatrice  
C lark, the project director, is anxious to involve more students in drawing illustrations for stories.

now at the University of Massachusetts and 
Dartmouth College— and to find a publisher in
terested in producing them.

All the participants in the project agree that 
it is simply too soon to determine the over-all 
success of the modular approach but Caroline 
Durham at Hampton sensed immediate prog
ress. "If you can't get the students' attention in 
the first place, you can't really achieve your 
goals, and I think in the past we've had sort of 
'neuter' subject matter which doesn't draw their

attention at all." She felt that not only was the 
previous material boring, it was just as often in
sulting to the black student. " I  think if you can 
get their good will, which this does," Durham 
said, "it's a beginning—a good beginning."

— Louisa Hart
Ms. Hart is a Washington writer.

"A  F o re ig n  L an g u a g e  C u rricu lu m  fo r  M in o r ity  
C o lleg e s" /B ea tr ic e  C lark /H am pton  In s t itu te , VAI 
$100,00011978-79/Higher Education Pilot Grants

Collecting and recollecting: 
An exhibit of black family history

From rural Shiloh to sophisticated Savannah, 
Georgians are rummaging through their attics 
in search of pictures, pots, peelers, quilts, 
clothes, letters and other objects with which the 
story of the black family can be told. Later this 
year, Atlanta libraries and museums will tell 
that story in a Black Family History Exhibition 
that is the premiere project of a rare partnership 
among many of the city's historical institutions 
and cultural groups.

Among the Georgia institutions repre
sented are Atlanta University, the Atlanta Pub
lic Library, the Georgia Department of Archives 
and History, and the Atlanta Historical Society.

"All along we've said that what we wanted 
to do was demonstrate the importance of black 
families in Georgia," said Carole Merritt, presi
dent of the African-American Family History 
Association and founder of the exhibit. "We're 
going to families and finding materials pre
viously unidentified, that maybe even the 
families themselves didn't recognize to be sig
nificant. In identifying their own possessions, 
they begin to get a sense of the importance of 
their heritage. That's something different, and 
that's something of value. People begin to see 
themselves in a new light."

Drawing on the resources of an NEH grant,

Merritt and project researcher Raymond Gordan 
were able to spend all of last year establishing a 
network of donors, indexing available objects, 
and consulting with experts on the shape the 
exhibit should take. Working with community 
leaders, they contacted families thought to have 
a knowledge of their own histories.

"It became overwhelming," said Gordan. 
"Once the people felt comfortable around us 
and got adjusted, they didn't want us to leave." 
More than 400 items were found and dated— 
most from 1900 to 1940. But the chronological 
approach to displaying the materials seemed in
appropriate. The exhibit will instead be ar
ranged by universal themes like birth, marriage, 
and death.

"If you're not careful," Merritt explained, 
"chronology begins to impose a kind of in
terpretation on the story. We've conducted 
fairly extensive interviews with the people 
whose objects we've looked at. We would like 
to tell the story as they see it, rather than one 
imposed on them."

It is a story long in need of telling. For 
many years the black family was dismissed by 
historians. But, said John Vlach, assistant pro
fessor of anthropology at the University of 
Texas, Austin, and a consultant to the project,

"D espite all the problems encountered by 
people of African descent which would seem to 
sap a people of its vitality and strength, of its 
resolve to continue— well, it seems the prob
lems were surmounted by the family and be
cause of the family. The nurturing function that 
happens in the home is crucial for everybody 
and is particularly crucial for people under 
duress, which American blacks certainly were 
and are.

"Herbert Gutman was able to show, in his 
pivotal work, The Black Family in Slavery and 
Freedom, that the black family was a vital institu
tion, and he was able to show on a statistical 
basis that the black family has endured quite 
well despite the general perception that it was 
in big trouble because of social and economic 
conditions. So this exhibit is putting the human 
factor back in, finding out who the people are 
behind those ledgers and columns of figures."

Casper Jordan, central librarian for the At
lanta Public Library, explained that "the idea 
that the black family has deteriorated may be a 
recent thought. We hope to indicate to the pub
lic that this is not so."

Visitors to the core exhibit at the public li
brary's new exhibition hall will see images of a 
history unique to the state. Through what Vlach
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describes as "cracks in the system of racism and 
exploitation," blacks in Reconstruction Georgia, 
primarily those in Atlanta, were able to "seize 
opportunities for economic advancement in 
small businesses and intellectual development," 
in ways not possible in other southern states. 
This push was further encouraged in Georgia by 
its leaders, among them W.E.B Du Bois who in
sisted that blacks must seize opportunity and 
demand their rights.

Du Bois and others drew many people to 
the innovative institutions of higher learning 
now merged under the umbrella of the Atlanta 
University Center, site of one of the exhibit 
"satellites." The Center's exhibit will focus on 
the black family in education.

Educational records also play a big part in 
another satellite exhibit currently being re
searched by the Georgia Department of Ar
chives and History.

"You know," said Ann Pederson, director 
of archives, "Georgia did not have a state sys
tem of education until after 1872, but there were 
'poor schools' organized at the county and city 
levels. We've found enrollments for 'colored 
schools' that give the names of students and 
their parents, and their parents' occupations. 
This is a very hot item."

Sifting through the vast store of records, 
Pederson found that the first mention of blacks 
in official papers was in 1733, when four ax- 
handlers were brought in to clear land around 
Savannah. After 1749, importation of slaves was 
permitted from other New World colonies,

primarily South Carolina. Direct importation 
from Africa began in 1766.

Pederson said that archivists are learning 
through this project that "every  racial and 
ethnic group is in the records, if you just begin 
to look for them ." She hopes that this project 
will someday lead to a major research library.

It was a Georgia Department of Archives 
and History black genealogy workshop that 
spawned Merritt's African-American Family 
H istory A ssociation . M erritt credits Alex 
Haley's Roots as the "source of inspiration."

And the new group's involvement in a 
symposium on women brought the Atlanta His
torical Society to the exhibit as a satellite. The 
symposium was a first foray into minority his
tory sponsored by the Society. Assistant curator 
Louise Shaw was enthusiastic about Merritt's 
exhibit plans, and brought them to the Society 
which has committed one of its sprawling prop
erties, the Tullie Smith House, to the project. 
Moved from its original site across town, the 
1840s plantation house is equipped with kitchen 
and slave kitchen, both of which will feature 
slave life in North Georgia.

"The interpretation of the Tullie Smith 
House has pretty much ignored slave life until 
now ," said Shaw. "A nd, unfortunately, the 
slave kitchen is being used as a craft shop. But 
we hope to have some kind of interpretive ma
terials there. For instance, we have photographs 
of the ex-slaves of the house and we're pretty 
sure they are truly the right people. We've re
searched as much as possible all the people who

were slaves to the family and we hope to have 
some kind of genealogy also."

Among other participants are the Phoenix 
Arts and Theater Company and the Collections 
of Life and Heritage, Inc. It is largely through 
Merritt's efforts that so a wide a consortium 
formed for what Pederson describes as "the first 
major intercultural, institutional effort in At
lanta."

"Carol is to be commended for bringing us 
all together," reflects Shaw. "I think it's just the 
beginning."

Consultant Vlach sees the exhibition and its 
participants as part of the effort to "overhaul 
the flagship of the humanities, history — to 
make sure that history represents a full, more 
democratic account."

Meanwhile, it is hoped that the families 
drawn into the project, those whose heirlooms 
will be displayed and those who merely looked 
for answers, will in some small way be re
warded with new insight.

Some say that the exhibit itself will succeed 
if one child calls out, "Hey! We've got one like 
that!"

— Meryl Harris

Ms. Harris is a Washington writer.

"B lack F am ily  H istory  E xh ib ition " IC aro le M errittI 
African-American Family History Association, Inc., At
lanta, GAI$45,767ll980-81IM useums and Historical Or
ganizations

Photographs (clockw ise) 
are of an unidentified  
G eorgia fam ily in the 
early part of this centu
ry; a boy and his new  
calf received through the 
extension program  of 
the USD A ; the C astle
berry fam ily of A uraria, 
G eorgia, in 1900, seated  
in a wagon hitched to an 
ox.

Photographs are from  
the A frican-A m erican  
Fam ily H istory A ssocia
tion, Inc. and the "V an 
ishing G eorgia" 
C ollection, Georgia D e
partm ent of Archives 
and H istory.
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VARIATIONS ON A THEME:
The Rockefeller Commission Report
Ed. note: From the moment of its publication last 
October, the report o f the Commission on the 
Humanities has been the subject of discussion and 
debate at scholarly meetings throughout the country. 
The findings of the thirty-two-member Commission, 
sponsored by the Rockefeller Foundation, have also 
been reviewed and commented upon in many news
papers, magazines and scholarly journals.

A cting on the assu m ption  that m ost o f 
Humanities' readers have either read the report 
(published in paperback by the University of Califor
nia Press and entitled The Humanities in Ameri
can Life) or something about it, we have chosen to 
excerpt from two NEH-related symposia which fo
cused on the Commission's "highest priority”: the 
humanities in elementary and secondary education.

One symposium was held during the November 
meeting of the NEH Council; the other took place 
during the annual meeting of the state humanities 
councils shortly thereafter.* The speakers are inde
pendent scholars and teachers unaffiliated with the 
Endowment. Their excerpted remarks address the 
first of what the Commission sees as seven major 
needs for the eighties:

"The h ighest p r io r ity  is to im prove the 
quality o f  education in our elementary and sec
ondary schools. Our schools must prepare young 
people for competent and informed participation in 
community life and for the greatest possible degree of 
fulfillment in private life. These are not possible 
without the humanities. Through the humanities one 
acquires not only literacy but conceptual, critical and 
aesthetic capacities as basic as literacy itself. One 
learns to value cultural tradition and change, active 
citizenship and private contemplation. Our society 
must not deprive its children of this educational 
foundation as the average age of the population in
creases and many institutions become preoccupied 
with the needs of adults." (The Humanities in
American Life, p. 20)

*A transcript of the full proceedings appears in 
Federation Reports, 15 S. 5th Street, Minneap
olis, MN 55402.

Sara Lawrence Lightfoot

. . .  .As I read the Commission's messages of 
dismay and pessimism about the declining state 
of public education for our nation's young 
people, I was struck by how our schools echo 
the upheavals and uncertainties our society is 
currently facing.

More than serving as mirrors of major social 
dilemmas, schools have historically been the 
stage on which societal battles have been waged 
and dramatically fought.

As Diane Ravitch vividly portrays in her 
book, The Great School Wars, public schools have 
been the most vulnerable and malleable institu
tions in American society. They have served as 
the arena for expressions of social change and 
resistance among the citizenry and provided 
visibility and voice to minority and powerless 
groups excluded from other avenues of protest.

Ravitch tells a story of historical battles for 
inclusion waged by New York City's Italian and 
Irish immigrants in the early nineteenth century 
who wanted their children to learn to read and 
write but, more importantly, wanted them to 
become effective and responsible American citi
zens.

Reverberations of the early great school 
wars have been heard in the more contempo
rary struggles over community control, de
segregation, busing, bilingualism, and bicul- 
turalism. The battles express a primary tension 
of an increasingly pluralistic society, on the one 
hand, a persistent wish to hold onto one's past, 
traditions and roots and, on the other hand, a 
c lear dem and for p a rtic ip a tio n  in the 
mainstream forward-reaching constructions of 
the future.

. . .It is interesting that these tensions are 
also at the base of humanities education. Here 
too we find a focus on cultural traditions and 
historical perspectives at the same time that at
tention is given to active and critical citizenship, 
a commitment to present and future realities.

. . . I have decided to center my remarks on 
the beginnings of training and development in 
the humanities because much of my own re
search has been concerned with the learning 
and socialization of young children and I would 
hope my observations might be better informed 
in this area. . . .

I give a great deal of weight to the potential 
efficiency and cumulative impact of beginning 
the processes of disciplined thinking and crea
tive exploration at an early age. I think it is es
sential to form good habits early, before the in
hibitions and fears of age set in, when students 
are more likely to be malleable and responsive 
to the difficult challenges of training in the 
humanities.

My remarks will touch briefly on three 
major issues of elementary education; one, the 
structures and processes of the curriculum in 
humanities education; two, the development 
and nurture of teachers; and three, schooling as 
only one part of humanities education. . . .

The Commission's report underscores three 
major levels of learning that ought to be inte
grated into the humanities curriculum, "train
ing in expository, critical, and aesthetic skills 
with a firm factual base in cultural traditions."

Training in the humanities demands a more 
diverse, complex approach to learning, one that 
permits entry into the process of learning from a 
variety of angles. Certainly the basic skills of li
teracy are essential to the humanities, but the 
elaborated modes of humanities exploration 
offer more possibilities for participation.

A child, reluctant to confront the written 
word, can enter classroom life through the more 
comfortable modes of dance or music. Or the 
curious young historian can be inspired to liter
ary expression through a wish to tell the story 
he has uncovered with vivid detail. There is 
therefore the possibility for a more inclusive, 
pluralistic exchange within the very substance 
of humanities education.

Classroom environments should be places 
that encourage and reward collective action, re
sponsibility towards the group, selflessness and 
charity. They should also be places where chil
dren are encouraged in self-reflection, criticism 
of group norms, occasional withdrawal from 
community life, even private fantasy and day 
dreaming.

These are often experienced by teachers 
and children as conflicting and difficult ten
sions, but in classrooms where I have observed 
this public-private co-existence, I have noticed 
their cyclical interdependence, their yin-yang 
relationship.

It is almost as if the requirements of collec
tive behavior provide room for and a context 
within which individuality and privatism can

"Critical thinking is 
the most basic skill. We are 
having a real struggle in 
public education with the 
skills which simply provide 
us with the capacity to do 
that kind of thinking."

—Harold Raynolds, Jr.
Maine Commissioner of Education 

Member of the Commission on the Humanities
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flourish; likewise, that chances for autonomous 
even irreverent antisocial expression do not 
necessarily breed chaos, but rather provide 
cathartic release for the demands of social life.

Good teaching involves not only pushing 
the boundaries of intellectual and technical 
skills but also expanding the horizons of a 
child's sense of place and participation in com
munity life.

Teachers are central figures in humanities 
education, but they are at a disadvantage. The 
low status of teachers has a negative impact on 
their ability and inclination to offer rich educa
tional experiences to children.

Custodial duties, mindless supervisory 
tasks, and bureaucratic paperwork must be 
cleared away to allow space and energy for 
"real" teaching. Classes must be small enough

so that individual student voices, needs, and 
temperaments can be distinguished and at
tended to by teachers.

More important I think is the recognition 
that teachers need to be enriched and enlivened 
by intellectual and professional experiences that 
take them beyond the limiting boundaries of 
their classrooms. Those whose primary job it is 
to nurture and stimulate inquiring young minds 
must themselves be offered rewards and nur
ture. . . .

In order to increase collegiality and mutual 
support among faculty, schools will have to 
provide more opportunities for co-teaching, en
courage collective curriculum development and 
redefine status hierarchies between adminis
trators and teachers. . . .

The inevitable distortions of power and au
thority that come with living in a world full of 
children must be tempered by more authentic 
and productive interactions among adults.

. . . The intellectual and psychic growth of 
teachers will inevitably have repercussions on 
their confidence, risk-taking, and creativity in 
approaching the humanities. . . .

Unless the general public, researchers, and 
academicians begin to recognize, value and re
ward teachers as knowledge-bearers and inter
preters of culture, the profound and articulate 
proclamations of researchers and theorists will 
remain at the distant rhetorical level.

. . .Education must be seen more broadly 
than schooling. If we expect schools to accom
plish all that is inadequate and left undone by 
other social and cultural institutions, then we 
will be sorely disappointed.

This is not to say that schools should not be 
held responsible for the broadened definitions 
of literacy including critical thinking, analytic 
skills, philosophical and moral questioning. It is 
to say that this broadened, more complex 
agenda cannot be accomplished among the sev
eral institutions involved in child rearing.

I end . . . with a word of caution. We must 
all expect that even with the greatest efforts and 
increased  resou rces, the developm ent of

humanities in schools will be an evolutionary, 
not a revolutionary, process.

It is likely to be painfully slow, laborious 
and undramatic, not like the explosion of inter
est and excitement in science and math follow
ing Sputnik. By its very nature humanities edu
cation is a human enterprise, requiring more 
than learning quick facts and posing facile solu
tions.

We cannot speed it up, put it in overdrive, 
or accelerate to climb the steep hills. We must 
endure the tough, hard-won premises on which 
education in the humanities stands. It is built on 
intellectual, social and psychological processes 
that require long-term commitment, personal 
challenge and the redefinition of cultural and 
economic priorities. . . .

If we are to move beyond the question of

mere survival and work towards an education 
that will permit students to thrive and contrib
ute to an increasingly diverse and complex soci
ety, then we will have to tolerate the slow, 
steady, but unyielding pace. . . .

Steven Marcus
. . .  I imagine that there are not many people 
who would disagree with the assertion that sec
ondary education in America is in a bad way.

Accordingly, the Commission puts as its 
"highest educational priority for America in the 
1980s" a dramatic improvement in the quality of 
our elementary and secondary schools. . . .

At the same time, it is duly critical of the 
"back to basics" tendencies in secondary educa
tion, if those skills are imparted "simply as a 
means for economic and social survival" and in
sists quite properly that functional literacy is a 
means towards "higher intellectual and civic 
purposes. . . ."

Yet even as it makes these recommenda
tions, it acknowledges still further difficulties 
that stand in the way of dramatic improvements 
of our system of secondary education. Chief 
among these are the circum stances of our 
teachers.

"The low status of the teaching profes
sion. . . , "  the report states, "is a national dis
grace and an obstacle to improving education in 
the schools. Teachers of the humanities in par
ticular are often held in low esteem. . . . "

In one 1976 survey, college senior majors in 
education ranked fourteenth and fifteenth out 
of sixteen fields in both the verbal and math 
SAT scores. Moreover, it is no news that the re
quirements for certification tend toward the 
scandalous.

"Som ething is radically wrong with our 
system of certifying teachers," the report states, 
"when it virtually excludes people with Ph.D.'s 
in academic fields and forces prospective 
teachers in their undergraduate years to reduce 
the number of courses they take in the disci
plines they will be teaching."

. . . My response to this set of dismal repre

sentations is essentially twofold. First, it is a 
familiar sorry story; we have all heard it told in 
one version or another before.

Second, I am not sure that setting the im
provement of the quality of secondary educa
tion in America as the highest educational 
priority for the 1980s or throwing, however 
thoughtfully, a good deal of money at the 
problems of secondary education or even suc
ceeding in persuading the Department of Edu
cation to define critical thinking as one of the 
basic skills that provide the foundation for ad
vanced skills of all kinds will achieve or come 
near achieving what is hoped for, imagined and 
aspired toward in this earnest report.

What I am trying to say as a literary critic is 
that the Commission Report's diagnosis seems 
to me incommensurate with the recommenda
tions that are proposed. The diagnosis is over
whelming on the one hand. The recommenda
tions do not achieve the same balance.

I am not against trying but I wish to register 
my skepticism. That skepticism is grounded in 
my sense of the historic character of secondary 
education in America.

We have never had anything in this nation 
that resembled the great national systems of 
secondary education that were instituted in 
Continental Europe in the nineteenth century. 
These systems were in one measure or another 
consequences of the French Revolution. They 
were created by the bourgeoisie or middle 
classes as part of their triumphant struggle 
against the old regime or aristocratic social 
order.

Among their purposes was the training of 
the sons of the bourgeoisie for positions in high 
administration, the law, the organs of the state 
and the professions. They [these systems] were 
a means by which the bourgeoisie consolidated 
its social dominance and reproduced itself so
cially and culturally. They were also a means of 
segregating the children of the middle classes 
from those of the lower social orders.

This is one partial explanation of the cir
cumstances that being a teacher at a gymnasium 
or a lycee or a schoolmaster in England attained 
a status and respectability that being a high 
school teacher in an American public school has 
never in the generality approached. . . .

So m eth in g  else  did take p lace h ere. 
Whether by conscious decision or not, America 
decided historically to place its resources in the 
institutions of higher education. As a result, we

Sara Law rence Lightfoot

"One of the most critical things that goes on in the 
state of Maine for the health of the body politic and the 
citizenry in general is the opportunity to participate in 
the development of their own schools. We call it local 
control. Oftentimes it is odious in the way it actually 
operates. Oftentimes democracy is odious in the way it
O p e r a t e s .  —Harold Raynolds, Jr.
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"We would welcome any able teachers with one Ph.D. 
or more to come to Maine. 1 will help see they get placed and 
get as good an opportunity as public schools can provide for 
the opportunity to teach."

—Harold Raynolds, Jr.

Steven M arcus

do have a genuine national system of higher 
education which is the best, the most advanced 
and developed, and despite obvious inequities, 
the freest and most open system of its kind in 
the world.

Moreover, as the report itself notes, ap
proxim ately 50 percent of each cohort of 
graduating high school students now enters 
into the system of higher education at some 
roughly appropriate point in the complex 
hierarchy. Yet it also notes with a note of dis
may that “a majority of students” in higher 
education in America "need remedial English."

I have two comments to offer on this cir
cumstance. First, it would be difficult to imag
ine a group of students that amounted to 50 
percent of a total cohort that did not contain a 
substantial percentage that required remedial 
training. Second, remedial work of this sort has 
been part of the historical mission of under
graduate education in the United States for a 
long time.

The difficulty has arisen, in part, from the 
general unwillingness of American academics to 
acknowledge that they are engaged in the first 
two years of undergraduate liberal arts educa
tion in what in some considerable parts is re
medial work; that this is legitimate, respectable 
and rewarding activity; and they are doing and 
will continue in the future to do the work that is 
not, by and large, done in our high schools. . . .

I started my career as a graduate student 
teaching freshman English. I got my Ph.D. and 
became an assistant professor and started 
teaching graduate courses in English literature 
and found I was teaching freshman English.

I went on to direct masters' degrees as an 
associate professor and found I was teaching 
freshman English. I became a full professor and 
started directing doctoral dissertations and 
found when I got the first chapter, I was teach

ing freshman English and when the last chapter 
came in, I was still teaching freshman English, 
and my conviction is until the day they retire 
me, I will be teaching freshman English and 
that is an absolutely appropriate fundamental 
duty and part of my job.

. . .  In recent years an awareness that this 
is in fact the case has begun to dawn in the 
community of university and college instruction 
and . . .  the atmosphere has been improved in 
the degree that such candor prevailed.

I believe that the Commission is correct in 
its severely negative diagnosis of the quality of 
education in our elementary and secondary 
schools . . . On a national agenda of educational 
priorities, the schools must occupy a prominent 
place.

At the same time, I am not sanguine about 
the prospects for successful change in this area. 
Sometimes it strikes me that nothing short of a 
cultural revolution is what it would take to 
bring about the reforms that we all envisage as 
needful. I do not mean to be discouraging but I 
am skeptical. . . .

Alston Chase
The role of the humanities is to nurture, to cul
tivate, culture. They do this, or they should do 
this, first by playing a role in the transmission 
of knowledge from one generation to another; 
and second, by transmitting that knowledge 
which constitutes the shared values of the soci
ety. That is, it is the peculiar role of the 
humanities to emphasize what it is that we 
share as a people, not what divides us; to in
struct us in our common heritage and timeless 
interests, not to pander to our individual, or 
ephemeral whims.

This means emphasis, as the Commission 
notes, on general education, both in high school 
and college; but it also means, as the Commis
sion fails to emphasize sufficiently, that there 
should be more instruction in history, in the 
chronological development of our institutions, 
in what used to be called the western Judeo- 
Christian tradition. It means we should put less 
emphasis on cultural pluralism; and it most em
phatically does not mean, as the Commission 
suggests, that we should, in order to demon
strate the value of the hum anities to the 
layman, put even more emphasis than there is 
already on the practical value of the humanities.

It does not mean, for instance, that we 
should have more courses in philosophy de
signed for business majors (business ethics, for 
instance), or courses in writing for accountants.

The by-product of humanistic activity is indeed 
the acquisition of practical skills, but, just as 
with the pursuit of happiness, these skills can 
be acquired only if they are not pursued as 
ends. To try to sell the humanities as em 
phasizing the importance of reading and writing 
skills is like trying to persuade someone to be a 
surgeon by noting that he will learn how to use 
a knife. The purpose of teaching the humanities 
to accountants and businessmen is not to make 
them better businessmen or accountants; but to 
make businessm en and accountants better 
people.

Courses which force us to reflect on what it 
is to be human, what it is to be placed on this 
planet in the twentieth century, how we got 
here, and how our institutions evolved, are 
good courses, for they do help te preserve the 
group memory, and in the process, by forcing 
us to master and reflect on difficult works, teach 
us skills.

The task for the humanities in the 1980s, 
therefore, - is to concentrate on the transmission 
of our shared values. Doing this is not easy, 
however, and faces now one immediate diffi
culty.

The continuity of humanistic knowledge 
that existed up until the 1960s has been broken. 
There is a diminishing number of teachers in 
our schools and colleges who have had a gen
eral education and who are qualified to teach 
general education, historical or interdisciplinary 
courses. The problem our educational institu
tions now face is that of priming the pump. 
More students should be educated in the core of 
the humanities, but we do not have the teachers 
to teach them and we may not have the teachers 
to teach the teachers. Solving this problem is, I 
think, the first task that we must undertake.

A lston Chase

"A school person in public education feels always very 
much like Alice through the Looking Glass-you are running 
all the time just to stay in place. There are increasing pres
sures everywhere . . . from an incipient Scopes retrial in the 
state of Maine to the usual budget problems."

—Harold Raynolds, Jr.
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A clear purpose
Surrounded as I am by historians at the Endow
ment, I'm careful what I say about ways to im
prove education. And with good reason. How 
many of the 107,000 elementary and secondary 
schools can say they are better than they were 
two decades ago? Paradoxically, it seems that 
those schools nearest to the nation's centers of 
wealth, power, or culture are the weakest. In 
New York, for example, fewer than half of the 
children graduate from high school.

In education, it is the present, not the fu
ture that should shock us.

The reasons for the unsteady state of educa
tion are reported to be inflation, migration, 
poverty, and a birth rate that seems to cause 
schools as much trouble when declining as 
when ascending. In this context, what can the 
Endowment contribute to elementary and sec
ondary education? The answer is straightfor
ward: im prove classroom  teaching in the 
humanities.

"The great demand of the day," said a 1915 
report of the American Historical Association, 
"is for teachers who have themselves inhaled 
the breadth of enthusiasm  and who have 
knowledge, skill and force." The report con
tinued, "No one knows better than the mem
bers of this Committee how hard it is to have 
adequate know ledge and to combine with

knowledge an unfailing supply of interest and 
courage."

The Endowment makes no grants for cour
age, but can do much to strengthen teaching 
and curriculum in literature, languages, history, 
and other fields of the humanities.

The elementary and secondary program has 
emerged gradually over the past ten years, and 
was given separate designation in 1975. Al
though always a small slice of the Endowment 
budget, it has had notable successes. E&S 
grants played major roles in establishing the 
Lincoln Center Institute, the Bay Area Writing 
Project, and teacher institutes at numerous col
leges including Dartmouth, Purdue, and Hol
lins. In addition, grants have aided school dis
tricts in humanities curriculum development 
and have encouraged collaborations between 
schools and other educational organizations. 
The well-known National Humanities Faculty is 
supported primarily by NEH grants.

A modest budget allows for no fantasies of 
messianic rescue but does permit some first-rate 
curriculum work that brings together school 
teachers and university scholars. The best of 
this work takes hold at the level of the indi
vidual school, where the children are. There can 
be no more important task for the Endowment 
than helping to infuse elementary and sec

ondary schools with fresh intellectual stimula
tion. Teachers and parents hunger for schools 
that have respect for children's learning. Stu
dents thrive in schools that respect their deep 
need to develop competence.

The humanities are central to this quest. It 
is through history that young people begin to 
locate themselves within the complex webs of 
human culture. It is through literature that the 
child explores the emotional and intellectual 
meaning of personal identity. It is by language 
one clarifies and expresses the private and pub
lic experience of being human. All of these are 
tasks for the classroom.

By promoting public discussion of this cen
tral role of the humanities, by providing traction 
for exemplary programs, and by building new 
bridges between elementary and secondary 
subjects and the universities, the Endowment 
enacts a special role not pursued elsewhere. I 
expect the importance of this role will increase 
as the nation takes a sharper look at schooling.

—Francis Roberts

Mr. Roberts, director of the Elementary and Sec
ondary Education Program at NEH, came to the En
dowment last winter after six years as president of 
Bank Street College. Prior to that, he was superin
tendent of schools in Stonybrook, New York.

Second language becomes second nature
Eight-year-old Allegra Cramb has begun to 
dream in Spanish.

This wouldn't be remarkable for a resident 
of Mexico City or San Juan, but Allegra is an 
English-speaking native of San Diego. She had 
never uttered a word of Spanish until she en
tered public school a little more than two years 
ago.

Allegra is one of more than 850 students 
currently enrolled in a San Diego school pro
gram which uses foreign languages as a device 
for teaching basic subjects like mathematics, art 
and reading.

This "immersion" program, so-named be
cause children are completely immersed in a 
second language during the school day, is the 
largest of its kind in the United States. It was

begun three and a half years ago through a 
grant provided by NEH to identify concepts and 
values in the humanities through foreign lan
guage instruction. Children are expected to be
come bilingual and bicultural in six to seven 
years.

"In  immersion programs, you don't study 
the language itself but the subject content," 
says Harold Wingard, founder and director of 
the San Diego bilingual program. "Language is 
the means to the end, rather than the end in 
itself as in traditional language instruction pro
grams."

Though immersion programs generally 
aren't well known yet in the United States, the 
concept is hardly unprecedented. Wingard got 
the idea for the San Diego curriculum a full dec

ade ago during a sabbatical in Montreal, where 
hundreds of thousands of English-speaking 
children have been immersed in French since 
the mid-1960s.

At an elementary school there, he saw "na
tive speakers of English using French, and I 
couldn't tell they weren't native French speak
ers," recalls Wingard, a foreign language spe
cialist. He was so "thrilled" that he immediately 
set about planning his own program.

Wingard introduced his immersion program 
at two elementary schools with instruction in 
Spanish, a language chosen because of San 
Diego's burgeoning Hispanic population. The 
school system now offers the immersion pro
gram in Spanish at three grade schools and one 
high school, and also offers French at an

11



bilingually proficient teachers able to "ease stu
dents into the new language and to make sure 
that meaning is c lear." As instruction pro
gresses, he adds, the teachers "constantly" 
monitor to make sure students perform at ex
pected levels.

Though standardized tests show " im 
mersed" children may lag slightly behind their 
normal counterparts in English reading ability 
through the second grade, they usually equal or 
surpass children in regular schools within the 
next year.

But Wingard believes the program eventu
ally will imbue the students with "Renaissance 
qualities," giving them a broad view of their 
place as individuals in the world and teaching 
them to "contribute more to society."

It may take a lifetime to assess such qual

San Diego teacher Kathleen Stark shows prim ary-grade English-speaking students how to use puppets with  
which they will begin to learn French by enacting a story in the new language. Children who enter the pro
gram in kindergarten through second grade all receive instruction in Spanish or French. They becom e bilin
gual and literate in a second language w ithin five or six years.

elementary level.
Not content with the current curriculum, 

Wingard eventually wants to supplement it 
w ith a m ore exo tic  lan g u ag e , p robably  
Japanese— a "logical choice," he says, consid
ering the voluminous trade with the island na
tion coming through the port of San Diego.

Children who enter the program in kinder
garten through second grade receive all instruc
tion in Spanish or French. When these children 
reach grade three, they receive about 10 to 20 
percent of their instruction in English in order 
to bolster native reading skills, which they have 
picked up during the first two years simply by 
exposure.

On a typical day, notes Alva Rivera, a 
second-grade instructor, everything from the 
pledge of allegiance to show and tell to creative 
art work is done in Spanish or French.

Those children entering the program in 
grades three through seven take a slightly dif
ferent tack, studying about half their subjects in 
English. Courses taught in the foreign language 
tend to be those involving manual activities like 
physical education or crafts.

W hat does W ingard hope to achieve 
through this kind of pedagogy?

"The main goals are that these kids acquire 
the same things that they would in any other 
program. In addition, they become bilingual 
and literate in a second language" within about 
five or six years.

"Most adult American have difficulty imag
ining what it would be like studying school sub
jects through a language other than English," 
notes Wingard.

"B u t children don't have any problem. 
They simply accept that this is the way it's 
done."

Wingard says the school system hires only

ities, but preliminary studies do show these 
children scoring better than average in tests 
measuring creativity and ability to accept people 
from other cultures.

The local community appears strong in its 
support for the program, which has become 
part of the San Diego school desegregation 
plan. All the "immersion" schools have become 
magnet schools, designed to spur voluntary de
segregation.

Classes include an ethnic mix designed to 
mirror the ratio of majority to minority students in 
the district as a whole.

Beverly Cramb, Allegra's mother, faced 
strong family opposition when she transferred 
her daughter to the bilingual program from a 
prestigious private school, but she's never been 
sorry.

" I  couldn't be more pleased," she says, 
noting her daughter's "uncanny" leap in lan
guage ability. "It's an experience I would pay 
thousands for, but I'm getting this for my tax 
dollar. It's quite incredible."

Mrs. Cramb notes that bilingual children 
also show a "measurable edge" in problem
solving tests because "they can look at things in 
a global way, and solve problems in a variety of 
manners."

Willie Harris, whose ten-year-old Timothy 
has begun his second year of Spanish, sees a 
more practical benefit in the program. "It may 
be to his advantage to know a second language 
in looking for a job someday," he says. "Plus, 
it'll be good if we can all communicate better."

Many San Diego parents have begun im
proving their own communication skills by at
tending one-night-a-week "immersion" courses 
in the foreign languages.

"A  lot of the kids go home and speak 
Spanish to each other," notes Rivera, "and of 
course the parents usually can't figure out what 
they're talking about, so it motivates the par
ents to learn more Spanish themselves."

Rivera recently took her class on a picnic, 
and adult passers-by were amazed at the 
"b lo n d e-h a ired  girls chattering aw ay" in 
Spanish.

"The kids started talking to them in Span
ish," Rivera adds, noting the children seemed 
bewildered when the adults didn't respond in 
kind. "At first they didn't seem to realize that 
not everyone speaks a second language."

— Francis J. O'Donnell 
Mr. O'Donnell is a Washington journalist.

"Intercultural Language School Humanities Program”! 
Harold WingardlSan Diego Unified School District, CAI 
$60,78711976-81/Elementary and Secondary Education 
Program

M ela-Sm ith K rush, a Spanish "im m ersio n " teacher in the San Diego city schools, shows her pupils how to 
use gestures to illustrate a story. San D iego's bilingual schools have becom e m agnet schools that have 
spurred voluntary desegregation. M any San Diego parents have begun im proving their own com m unication  
skills by attending on e-night-a-w eek "im m ersio n " foreign language courses.

12



Making
Connections
Through
American
Studies
Max Lerner once quipped that he wrote the 
two-volume work America as a Civilization be
cause he couldn't help it. "Whenever I have 
tried to chip off a fragment— on American gov
ernment, on liberalism, on foreign policy, on 
morals— I found that it lost some of its meaning 
when torn from the rest."

Secondary school teachers from forty-eight 
states and two European countries have come to 
share Lerner's view. And they are zealously 
reassembling for their classes fragments of 
American civilization with the help of methods 
and materials they explored at two five-week 
summer workshops in Muncie, Indiana. The 
workshops are part of a project to inject high 
school curricula with the interdisciplinary ap
proach and techniques of American studies.

Joseph Trimmer, associate professor of 
English at Ball State University and co-director 
of the Project for American Studies in the Sec
ondary Schools, says that the program was in
tended to help offset fragmentation in sec
ondary school curricula, a result of the many

upheavals that rocked classrooms two decades 
ago.

"During the sixties we threw a hand gre
nade into the curriculum and blew it into little 
p ieces," said Trimmer. Invoking creativity, 
many educators replaced staid, "irrelevant" 
formulas of surveys and classics with something 
called "the phase elective."

Phase electives do offer a flexibility in 
scheduling that was impossible with the old 
year-long courses. But Trimmer, citing the 
course, "Ethnic Diversity as Represented in the 
Cleveland Yellow Pages," thinks that electives 
have gone to extremes.

Marilyn K. Stickle, director of Ball State's 
Resource Center for Public School Services, 
who conducted a lab in teaching strategies at 
the Indiana workshops, feels that the American 
studies approach "doubles learning pow er." 
She cites research demonstrating that elemen
tary school students retain much more informa
tion than do high school students as testimony 
to the value of the unified curriculum.

"H igh school students go from talking 
about the heart, to talking about the civil war, to 
talking about field hockey," Stickle said. "But 
how do we remember? With associations. A to
tally integrated learning approach that examines 
a topic through many disciplines— art, history, 
literature, the social sciences— helps the stu
dent make many more associations. That means 
retention."

The widespread complaints that students 
do not remember what they have been taught, 
that they leave high school ill-prepared either 
for work or for further study, and that they take 
with them no coherent sense of their own cul
ture led Trimmer and Anthony Edmonds, as
sociate professor of American history at Ball 
State, to design the American studies project. 
With NEH support the co-directors brought 
teachers to Ball State for a concentrated course 
in American studies coupled with a lab in 
teaching strategies.

In addition to helping teachers give their 
students a fuller understanding of American 
culture, Trimmer and Edmonds hoped to put 
them in contact with other dedicated educators, 
involving people from all over the country in a 
cooperative effort between universities and sec
ondary schools. They also sought the support of 
local administrators in order to have a signifi
cant impact on secondary curriculum.

Thus, teams, rather than individuals, par
ticipated in the American studies project. Each 
teacher, after an intensive four weeks of Ameri
can studies content, methodology and philos
ophy, was joined by two teammates, a public 
school administrator (or state curriculum con
sultant) and a university professor. Each team 
drafted a plan to bring American studies to the 
high schools in their state.

Some of the classroom units which the 
teachers developed during the workshops are 
now programs of study in high schools across 
the country. Some are team-taught, after the 
Trimmer-Edmonds model. Many involve co
operative teaching with staffs of local museums 
and historical societies. All draw on several dis
ciplines and tap many resources which seldom 
appear in high school classes: original maps and 
documents, buildings, cultural institutions, ar
chaeological digs.

Two of the teacher participants in the work
shop, Wayne King of Baltimore, Maryland, and 
Kevin Kelly of Fairfax, Virginia, have expanded 
the team-teaching approach to include their 
students. King's students at the Baltimore City 
School for the Arts are organizing a day of ac
tivities to introduce Kelly's eleventh-graders to 
the Baltimore community. The field trip, one ac
tivity in a unit on family and immigration in 
America, will show the Virginia students how a 
community has attempted to maintain its ethnic 
identity and still be a part of a modern city.

High school teachers spent a day at Connor Prairie Pioneer Settlem ent, role-playing A m erican pioneers in 
Indiana. The teachers w ould later use role-playing to teach A m erican studies to their students.
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Later, the Virginia students will host a field trip 
to Washington, D.C.

King, whose curriculum has been so suc
cessful that he feels it was instrumental in his 
promotion to social studies chairman for the 
new School for the Arts, called the workshop 
"my most important education experience in 
thirteen years of teaching."

The workshop was a different kind of career 
catalyst for Suzanne Danielson, reading spe
cialist in Tarry town, New York, who, after her 
return from Indiana, came to resemble the de
scription of "the American studies scholar" that 
Gene Wise wrote in an American Quarterly arti
cle: "a single mind grappling with materials of 
American experience, and driven by concen
trated fury to create order from them ." Add 
"for students of all ages and ability levels" in 
Danielson's case.

"I was a burned out teacher," said Daniel
son. "I had already arranged a year's leave of 
absence before I attended the workshop. I had 
planned to finish my doctor's degree."

But Danielson couldn't find time to work on 
her degree during the year's leave. She was too 
busy constructing American studies units and 
in tro d u cin g  them  in five sch oo ls  in her 
district— as a volunteer.

During the year, Danielson would go to 
school administrators, discuss with them her 
ideas about using the local architecture, biog
raphy, archaeology and literature to teach stu
dents about American culture, and offer to work

with a teacher and class for five weeks or six or 
two, depending on what was needed. She took 
seventh-graders to excavations where they 
watched archaeologists and spoke with them 
about Native American culture and about what 
"things in the ground" could tell them of colo
nial American history. She helped a junior Eng
lish class in Ossining, New York, grasp the dif
ficult concepts of transcendentalism by bringing 
in guest speakers who had w ritten about 
Thoreau and about Ossining during the 1840s.

Danielson and the other first-year project 
participants conducted 125 regional workshops 
sharing with thousands of colleagues the for
mula for giving students a broad base of knowl
edge that will help them assimilate the bits and 
pieces of information they are likely to en
counter in increasingly specialized college 
courses and in the world away from the class
room where there is no syllabus or lesson plan 
to impose order. Teaching other teachers how 
to use American studies is a more fruitful effort 
than working to change curricula mandated by 
state departments of education, according to 
Rodney Allen, university member of the Florida 
team and professor of social studies education 
at Florida State University. "Teachers are essen
tially the curriculum," says Allen, whose team is 
hoping to conduct a workshop for teachers in 
Florida, Georgia and Alabama based on the 
Trimmer-Edmonds model.

The workshops gave the American studies 
project national exposure. Hearing of its sue-

History begins at home
"The . . . historian is like the giant of the fairy 
tale. He knows that whenever he catches the 
scent of human flesh, there his quarry lies," 
wrote historian Marc Bloch. But many, if not 
most, secondary school students, for whom his
tory goes hand in hand with a dreary textbook, 
do not appreciate that doing history is, and 
ought to be, the tantalizing hunt of tracking 
down people in the past.

To make history come alive in the class
room, some school systems are concentrating 
first on local history, taking their students out
side the classroom, and introducing them to 
primary sources. The NEH-sponsored projects 
summarized here have common goals and tech
niques: they bypass conventional textbooks; 
they draw upon the resources of the com
munity— museums, libraries, civic organiza
tions, archaeological finds, old houses, manu
script collections; they insist that students write 
about history from first-hand experience.

Each project also includes curriculum de
velopment and in-service teacher training work
shops, and each is designed to serve as a model 
that other communities can adapt to suit their 
own needs and resources.
— In rural Ponagansett, Rhode Island, high

under the supervision of Brown University's 
Public Archaeological Laboratory, searched 
deeds at the Town Hall, and learned how to 
make maps. At other schools in the state stu
dents researched eighteenth- and nineteenth- 
century Providence neighborhoods, learned 
about the Depression by reading old newspa
pers, traced Jewish community institutions, and 
studied Rhode Island maritime history.
— At the Queens Museum, in Flushing Meadow 
Park (also the site of Shea Stadium), fourth- 
graders study history and learn about their en
vironment via a scale model of New York that 
was the city's exhibit at the 1964 World's Fair. 
The Panorama, 180 feet long by 100 feet wide, 
shows every river, street, bridge, park and 
highway, as well as each of the city's more than
840,000 buildings. The children first find their 
own neighborhoods, which they can then un
derstand within the context of the vast city; 
then they learn about road building, water sup
ply, landmarks and community history.
— Ypsilanti, Michigan, founded along old In
dian trails in 1823, and the home of the Willow 
Run factory that produced the World War II 
B-25 bomber, boasts a historic district of more 
than sixty square blocks— one of the largest in

cess, the Fulbright Commission asked the co
directors to include ten teachers from France 
and Germany in the second summer's work
shop as part of the Commission's interest in 
improving overseas education in American 
studies.

For Trimmer, one of the most gratifying re
sults of the American studies project is the 
cooperation it has fostered between university 
and secondary school educators. "It changed 
my whole notion of teaching . . .  I never 
realized how much could be accomplished 
when you establish a reciprocal relationship be
tween secondary and higher education," Trim
mer said.

It is always difficult to measure true accom
plishment in the classroom, that is, how well 
students think and express their thoughts. Are 
they more curious, more self-sufficient in the 
pursuit of knowledge, better able to analyze and 
order different pieces of experience? But at least 
through American studies, Trimmer feels, stu
dents can begin to connect the events, issues, 
legends, and artifacts that form American cul
ture and perhaps even discover— the holy grail 
of the adolescent quest— where they fit in.

— Linda Blanken 
Ms. Blanken is managing editor of Humanities.

" P ro jec t  fo r  A m erican  S tu d ies  in th e  S econ d ary  
S chools"/Joseph Trim m er/Ball State  IT., M uncie,IN I 
$212,020/1979-81IElementary and Secondary Education 
Program

working with Eastern Michigan University and 
a host of local historical and community organi
zations, from public library to chamber of com
merce, on a community-centered study of his
tory that reaches out to students from the first 
through the twelfth grades.
— In Newton, Massachusetts, just outside Bos
ton, elementary and secondary school students 
do local history at Allen House, the home of 
Nathaniel T. Allen, a prominent nineteenth- 
century educator and founder in 1853 of the 
West Newton English and Classical School. He 
administered Horace Mann's Model School and 
was a reformer who advocated, and practiced, 
co-education and racial integration and the cul
tivation of writing by keeping journals. Allen 
House, now being restored, is the repository for 
a manuscript collection that includes diaries of 
nineteenth-century students and teachers, fi
nancial records, and letters from such figures as 
Charles Sumner, William Lloyd Garrison, Fred
erick Douglass, Booker T. Washington and Lucy 
S to n e . For stu d e n ts  w orkin g  at A llen  
House — whether they research the Abolition 
Movement in Newton, reconstruct the daily life 
of a student at the Classical School or actually 
work on restoring the house — the study of 
American history is richer when it is rooted in 
the social and educational history of their own 
community.

All of these programs make the point that 
schoolwork that begins at home stretches the 
historical imagination of young people.

— Barbara Delman Wolfson 
Ms. Wolfson is a Washington editor and historian.

''Rhode Island and Its New England Neighbors"/Natalie 
R obinson/School One, P rov idencel$77 ,78811979—801 
"Human Scale''/Charlotte Forbes/The Queens Museum, 
F lu s h in g , N Y l$ 4 6 ,5 9 3 1 1 9 7 9 -8 0 1"A M odel f o r  a 
Community-Centered Study o f H istory” /Judith White/ 
Ypsilanti Public Schools, M II$89,000ll980-82l'‘The Allen 
House, Local History, and the Newton Public Schools” / 
Henry Bolter/Newton Public Schools, Newtonville, MAI 
$27,654/1980-81/Elem entary and Secondary Education 
Programs



STATE OF THE STATES:
The View from Indianapolis

Ed. note: The annual meeting of state humanities 
councils was held in Indianapolis last November. 
Humanities asked one of the delegates in attendance 
to give us his impressions of the meeting.

He hailed from Chicago, the pleasant-faced man 
in the tweed sportcoat and designer jeans, 
standing outside the ballroom of Indianapolis' 
Hyatt Regency Hotel.

"What do you think of the meeting?" he 
was asked.

He sipped white wine from a plastic cup 
and looked around at the swirl of delegates 
identifying themselves as part of the annual 
conference of the National Meeting of State 
Humanities Councils. "W ell," he said, "it's an 
interesting collection of people."

"Do you teach?"
He grinned, sheepishly. "Well, not really," 

he confessed. "I happened to be walking by, 
saw the reception, and came in. Actually I'm a 
children's clothing salesman on a swing down 
through the Midwest."

He had never heard of the National En
dowment for the Humanities. State programs in 
the humanities, as far as he was concerned, 
were a well-kept secret. The humanities? "That 
has something to do with how people live, 
doesn't it?" he ventured. He wasn't alone in his 
ignorance. An Indianapolis television station 
dutifully reported that 400 humanists were in 
town—to observe the arts.

This meeting represented the interests of 
the fifty-two state and territorial humanities 
councils and the Federation of Public Programs 
in the Hum anities. And the 400 "m ystery 
guests" who converged on Indianapolis, the 
"Crossroads of America," for three snowy days 
in November were, as the salesman observed, 
an interesting collection of people. An attorney 
and former Arizona state senator from Phoenix; 
an Amherst College English professor and reg
ular contributor to Atlantic; an editor of a maga
zine for Mormon women; a Chamber of Com
merce official from a small Ohio town; a classics 
professor from Duke— all brought together be
cause of their active interest and involvement in 
their respective state humanities councils. For 
three days they huddled inside the cavernous 
confines of Indianapolis' futuristic Hyatt Re
gency and subjected themselves to speeches, 
discussions, planning sessions, politicking, and 
late-night conversations.

Delegates talked about cultural pluralism, 
government relations, council publications, oral 
history, public policy programs, how grant 
funds should be divided up between large 
states and small. They pondered whether for 
the humanities these were the best of times or 
the worst— or maybe somewhere in between.

Political discussions frequently touched on 
the misdirected opposition to the humanities 
from some fundamentalist religious groups. 
University of Chicago church historian Martin 
Marty pointed out that these groups originally 
intended to attack the secular humanist move
ment, not the humanities. He urged humanists 
to explore definitions for humanism and the 
humanities and to re-examine the questions that 
the humanities ask.

Richard Lyman, president of the Rockefeller 
Foundation, and Gaines Post, executive director 
of the Rockefeller Foundation's Commission on 
the Humanities, provided convention delegates 
another provocative topic of conversation with 
their presentation of the Commission's report 
The Humanities in American Life. They pointed 
out that the implications of the Commission Re
port for state humanities committees were 
"broad, complex, and inexhaustible."

Lyman and Post were particularly con

cerned that the state councils get involved with 
what the Rockefeller panel saw as the highest 
educational priority for America in the 1980s: a 
dramatic improvement in the quality of educa
tion in our elementary and secondary schools. 
They encouraged public discussion of the cru
cial importance of elementary and secondary 
education in a democracy.

The discussion continued in several small- 
group gatherings scheduled for each day of the 
conference. Helping solve our school's critical 
problems won't be that easy, a North Dakota 
school superintendent warned. "The real issue 
for state humanities program," Burton Nygren 
pointed out, "is, with our minimal resources, 
how do we serve the K-12 program?" Nygren, 
Superintendent of the Grand Forks Public 
Schools and member of the North Dakota 
Humanities Council, characterized most of the
90,000 elementary and secondary schools in this 
country as complex bureaucracies with re
sources far beyond what a state humanities 
committee could provide. "There isn't a legisla
ture in this country not taking care of elemen
tary and secondary ed u cation ," the North 
Dakota school administrator said.

What schools may need instead of only 
more money, NEH administrator Geoffrey Mar
shall observed, are "discussions among the 
public about what the public wants the schools 
to do." Nygren and others agreed.

"Any time two humanists agree," Martin 
Marty remarked in his wise and witty address 
the second night of the conference, "there's 
reason to break up the meeting." One area of 
lively discussion concerned the concept of cul
tural pluralism. In a luncheon address earlier in 
the day, Carlos Cortez, a historian at the Uni
versity of California-Riverside, took off his 
jacket, rolled up his sleeves, and proclaimed 
"Diversity Is! It's not something we choose; it's 
something we address."

Alston Chase, a philosopher turned Mon
tana rancher, contended that "The task for the 
humanities in the 1980s is to concentrate on the 
transmission of our shared values." He called 
for m ore in stru ctio n  " in  h isto ry , in the 
chronological development of our institutions, 
in what used to be called the western Judeo- 
Christian tradition. It means we should put less

emphasis on cultural pluralism . . . ."
Martin Marty welcomed the discussion but 

looked for a synthesis. He warned his fellow 
humanists they faced a "tyranny of false alter
natives if we think we have to choose between 
one culture and many cultures."

Marty also outlined what he saw as two 
contrasting interpretations among convention 
delegates of where the humanities are today. 
Some seemed to believe the humanities are in 
chaos. Once there were the good old days, but 
today— in the face of declining enrollments in 
colleges and universities across the country, the 
calcified academic job market, challenges from 
conservative religious groups and budget
conscious lawmakers— the times are bleak.

The other interpretation— which Marty 
himself shares— sees the humanities in an "in 
choate state." The humanities, he explained, 
have not fully carved out that "zone of inquiry" 
that makes for greater visibility.

Whether the humanities are in chaos or in
choate is not the type of question sure to entice 
such representatives of the general public as the 
salesman from Chicago; what might be of inter
est, however, was the smorgasbord of programs 
state councils throughout the country are 
funding. A state-wide forum on economic jus
tice in North Carolina, for example, where 
business people, labor officials, philosophers, 
historians, and social scientists grappled with 
such knotty issues as income distribution, race 
relations, labor/management relations. Or a 
hu m anist-in -th e-leg islatu re experim ent in 
Washington State; in Iowa, humanities pro
grams in the hospitals for both patients and 
staff; in Missouri, a program on the black female 
in American culture.

"I'm  going to sit on a West Texas mountain 
and not talk to anybody for a week," a Texas 
delegate remarked after the three-day surfeit of 
convention conversation. He didn't really mean 
it though. For him and all the state council people 
who met in Indianapolis, it was back to home 
base, back to where the humanities seem to be 
thriving—perhaps because, to use the salesman's 
words, the humanities really are involved with 
"how people live." —Joe Holley

Mr. Holley is the editor of The Texas Humanist.
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PROGRAM SUMMARIES
The Endowment supports a variety of activities in the humanities, principally 
through grants in response to open application. Some applications for certain 
specialized grants are by invitation. A  brief description of the NEH programs 
offering grants in F Y 1981 is listed below. A  fuller description of individual Endow
ment programs is available on request from the Public Affairs Office, Mail Stop351, 
National Endowment for the Humanities, Washington, D .C. 20506.

APPROPRIATIONS
The Congress has appropriated a total of $140 million for NEH grant making and 
$11.3 million for NEH administration for fiscal year 1981. The grant funds include 
$106.5 million for general program grants, $24 million for Challenge Grants, and 
$9.5 million for matching private gifts made in support of projects recommended by 
the National Council on the Humanities. Federal fiscal year1981 runs from October 
1,1980, though September 30,1981.

Program description

ED U CA TIO N  PROGRAM S

Elementary and Secondary Education— Support the development and applica
tion of improved approaches to the teaching of literature, languages, history, 
and the other humanities, in elementary and secondary schools

Extended Teacher Institutes— Enable teachers to join school-centered insti
tutes in humanities curriculum and faculty development under the direction 
of leading scholars and experts from schools and universities 

General Projects— Support planned programs which strengthen humanities 
teaching or curriculum development in individual schools or which promise 
application in many schools

Higher Education/Individual Institutions —  Support the design, testing, im
plementation, and evaluation of curricular programs to strengthen teaching of 
the humanities in individual colleges and universities

Consultant G rants— Provide consultant assistance in planning new courses 
and teaching programs

Pilot Grants —  Enable institutions to test and evaluate new courses and 
teaching programs on a pilot basis

Implementation Grants— Introduce a new or make Extensive revision in an 
existing humanities teaching program in the curriculum

Higher Education/Regional-National— Promote the development, testing, and 
dissemination of imaginative approaches to the teaching of the humanities at 
many institutions

Humanities Institutes G rants—  Enable faculty from various institutions to 
collaborate in developing humanities curricula on particular topics

Curriculum  Materials Grants —  Support the development, testing, and dis
semination of imaginative materials useful to the teaching of the humanities

General Projects in Higher Education— Support other collaborative projects 
designed to improve the teaching of the humanities

Estimated range of funding and 
number of awards FY 1981

Eligible applicants

Contact at National 
Endowment for the 
Humanities, Washington 
D . C . 20506

Elementary and secondary schools and 
school systems, co lleges, universities, 
other educational organizations

A nnual grants range from $25,000 to 
$75,000 or occasionally higher

One- to three-year grants range from a few 
thousand dollars to $200,000

Assistant Director 
Elementary and Secondary 

Education 
Mail Stop 202

Same as above

Same as above

Two- and four-year colleges, universities, 
nonprofit technical schools, professional 
colleges, and other post-secondary and 
post-graduate institutions

From $800 to $6,000 to fund up to 150 
grants for as long as two years

From $10,000 to $50,000 to fund up to 60 
grants for as long as two years

From $60,000 to $500,000 to fund up to 20 
grants for as long as two years

C o lle g e s  and u n iversitie s, nonprofit 
academic and professional associations 
and organizations

Up to 21 awards ranging from approxi
mately $50,000 to $300,000

Grants ranging from $10,000 to approxi
mately $350,000 for 35-40 awards (average 
$90,000)

G rants ran gin g  from a p p ro xim ate ly  
$10,000 to $350,000 for 25-30 awards (aver
age $90,000)

Program Officer 
Consultant Grants 
Mail Stop 202 

Program Officer 
Pilot Grants 
Mail Stop 202 

Program Officer 
Implementation Grants 
Mail Stop 202

Assistant Director 
Higher Education/ 

Regional-National 
Mail Stop 202 

Same as above

Same as above

Same as above

FELLO W SH IPS A N D  SEM INARS 

Fellowship Programs

Fellowships for Independent Study and Research —  for scholars, teachers, 
and other humanists, to undertake full-time independent study and research

Fellowships for College Teachers (Independent)— for teachers in two-year, 
four-year, and five-year colleges and universities which do not have means to 
support advanced study and research, to undertake programs of general 
study, studies related to their courses, or research projects

Summer Stipends— for college and university teachers and other humanists, 
to provide support for two consecutive months of full-time independent 
study and research

Seminar Programs

Residential Fellowships for College Teachers —  for teachers at under
graduate and two-year colleges to participate in academic-year seminars 
directed by distinguished scholars at designated universities —  and to 
undertake personal study and research over and beyond the seminar work 

Summer Seminars for College Teachers
a) Participants— for teachers at undergraduate and two-year colleges, to 

participate in eight-week summer seminars directed by distinguished schol
ars at institutions with libraries suitable for advanced study

b) Directors —  for scholars at institutions with libraries suitable for 
advanced study, to design and direct summer seminars

Fellowships for the Professions

Fellowships in the Humanities for Journalists —  for full-time practicing 
journalists to spend an academic year at the University of Michigan or 
Stanford University studying the humanistic dimensions of their professional 
interests

Summer Seminars for the Professions (practitioners in business, labor, law, 
journalism, medicine and other fields of health care, public administration, 
and school administration) —  to participate in four-week summer seminars 
directed by distinguished humanists

Summer Seminars for Professional School Teachers (law-school teachers 
and teachers in medical and other schools of health care)— to participate in 
four- to six-week summer seminars directed by distinguished humanists
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M axim um  stipends of $11,000 for six 
months or $22,000 for twelve. If funding 
permits, approximately 300 awards will be 
made overall in this and the following cat
egory

Maximum stipend of $11,000 for six months, 
or $22,000 for twelve. See above

Stipends: $2,500; 265 awards

Maximum stipend of $20,000 for nine or 
twelve months. Approximately 65 fellow
ships w ill be awarded, for tenure in seven 
seminars

A pproxim ately 120 sem inars, enrolling 
about 1,440 teachers. Stipends are $2,500

120 seminars. Grants range from $45,000 to 
$60,000

There w ill be 24 fellowships awarded,, 
twelve by each university. Stipends for 
1980-81 are $18,000

Approximately 22 seminars. Stipends are 
$1,200 plus travel allowance

Two seminars for law-school teachers, four 
for teachers in schools of medicine and 
other health care. Stipends range from 
$1,250 for four-week seminars to $1,875 for 
six

Individuals

Individuals

In d iv id u a ls . C o lle g e  and u n iversity  
teachers must be nominated by their in
stitutions; others apply directly to the D iv i
sion

Individuals

Individuals. Applications are submitted to 
the seminar director

Institutions

Individuals apply to the fellowship institu
tions

Individuals apply to the seminar director

Individuals apply to the seminar director

Program Officer 
Fellowships for Independent 

Study and Research 
Mail Stop 101

Program Officer 
Fellowships for College 

Teachers (Independent) 
Mail Stop 101 

Program Officer 
Summer Stipends 
Mail Stop 101

Program Officer 
Residential Fe llo w sh ips for 

College Teachers 
Mail Stop 101

Program Officer 
Summer Seminars 
Mail Stop 101 
Same as above

Program Officer 
Profession's Program 
Mail Stop 101

Same as above

Same as above



Fellowship Support to Centers for Advanced Study —  to provide opportuni Support level varies, providing stipends for Independent centers for advanced study, Program Officer
ties for scholars in the humanities to undertake study and research and to from one to seven fellows at a small num research libraries, and other equivalent in Centers for Advanced Study
exchange ideas with scholars in other fields at centers for advanced study ber of centers stitutions. Individuals apply to the centers Mail Stop 101

Support projects using the resources of the humanities to provide insight,
information and perspective on the history and culture of American and foreign
societies for the general, adult public

Media Humanities Projects —  Encourage and support the highest quality film, G rants m ay range from $5,000 to Nonprofit institutions and groups, includ Assistant Director
radio and television production for national and regional broadcast and distri $1,000,000; there will probably be no more ing public television and radio stations Media Projects
bution to a broad adult audience; must involve direct collaboration between than 80 awards Mail Stop403
humanities scholars and seasoned producers, writers and directors

Museums and Historical Organizations Humanities Projects—  Develop in Grants may range from $5,000 to $200,000; Museums, historical societies and other Assistant Director
terpretive exhibits and programs using cultural and historical objects that draw there will be approximately 250 awards nonprofit organizations and institutions Museums and Historical
upon the past for insight and perspective in presentations to the public. Courses that have collections or resources to pre Organizations Projects
of Study (formerly Learning Museums) now funded through this program sent interpretive exhibits and programs. Mail Stop 402

Libraries Humanities Projects —  Encourage public interest in libraries' Grants may range from $5,000 to$200,000; Nonprofit libraries or library-related agen Assistant Director
humanities resources and stimulate their use through thematic programs, ex there will be approximately 40 awards cies serving the adult public may apply; Library Projects
hibits, media, publications, and other library activities. Learning Libraries now public libraries, academic and special li Mail Stop 406
funded through this program braries; state, county and regional libraries

and associajions; multi-state library asso
ciations and library schools

Research Resources
Conservation and Preservation —  Support for the dissemination of informa Support ranging from $10,000 to $50,000 Institutions, nonprofit professional associ Assistant Director,
tion on improved cost-efficient conservation techniques and for model proj for about 7 projects ations and societies Research Resources
ects for training of conservators, for microfilming, for regional planning for Program
preservation and conservation of books, manuscripts, and other archival Mail Stop 350
materials

Organization and Improvement Projects —  Make research collections at Support ranging from $1,500 to $50,000 per Institutions Same as above
national, state, and local levels more accessible; develop standards for year for 60 or more projects
organizing both print and non-print collections

Research Materials

Research Tools and Reference Works —  Support the creation of research Support ranging from $1,500 to $250,000 Institutions, nonprofit professional associ Assistant Director
tools and reference works important for scholarship in the humanities and for per year for more than 50 projects ations and societies, individuals Research Materials
general reference; e.g., dictionaries, encyclopedias, atlases, linguistic Program
grammars, descriptive catalogues, and data bases Mail Stop 350

Editions— Support the preparation of editions of documents and works from Support ranging from $2,000 to $100,000 Institutions, nonprofit professional associ Same as above
all fields in the humanities for more than 35 projects ations and societies, individuals

Translations —  Support the creation of annotated translations into English of Support ranging from $2,000 to $75,000 for Institutions, nonprofit professional associ Same as above
primary and secondary documents and works significant to the humanities more than 50 projects ations and societies, individuals

Publications —  Provide support to publishers for publication subvention of Support ranging from $3,000 to $10,000 for Commercial and nonprofit presses, pub Same as above
manuscripts resulting from NEH grants and, on a limited basis, for works approximately 50 projects lishing houses
whose preparation was not previously aided by the Endowment

General Research

Basic Research —  Supports research projects, often longer-term and co l Up to 60 awards for grants ranging from Institutions, educational organizations, in Assistant Director
laborative, in all fields of the humanities $5,000 to $100,000 or more dividuals General Research

Program
Mail Stop 350

Research Conferences— Support gatherings of scholars whose purpose is to Grants up to $10,000 for approximately 40 Institutions, educational organizations, in Same as above
discuss and advance research in a particular topic or field projects dividuals

State, Local, and Regional Studies— Support research that fosters the under Up to 40 awards for grants averaging Institutions, h istorica l societies, e d u  Same as above
standing of culture and customs of regions and communities $40,000 cational organizations, individuals

Intercultural Research —  Aid programs of scholarly organizations which pro Grants up to $500,000 for about 5 regrant Nonprofit professional associations and Assistant Director
vide grant support to humanities scholars researching the history and culture of programs societies Intercultural Research
foreign societies Program

Mail Stop 350

Challenge Grants —  Improve the financial situation of the nation's cultural Grants range from $2,000 to $1.5 m illion in Cultural institutions whose work is in the NEH Challenge Grants
institutions and enable them to continue or expand their humanities programs; m ulti-year totals (generally three-year humanities Mail Stop 800
institutions must match each Federal dollar with at least three dollars in new or grants); the number of new awards is esti
increased donations from non-Federal sources mated at 100-150

Program Development— for experimental projects that test new approaches to Awards range from $5,000 to $300,000 and Nonprofit institutions and groups Assistant Director
humanities programming or new types of grant support will probably fund 50-60 projects Program Development

Mail Stop 401

Science, Technology and Human Values —  Jointly administered with the Na Awards ranging from $20,000 to $250,000 Nonprofit institutions and groups Coordinator, Program of
tional Science Foundation to support projects which bring humanistic re will fund approximately 15-20 projects Science, Technology
sources and perspectives to bear on important issues in science and technology and Human Values

Mail Stop 104

Youth Projects —  Support experimental out-of-school humanities projects for Awards ranging from $2,500 to $200,000 Institutions or organizations Youth Programs
large groups of young people under the direction of experienced professionals will probably fund 100-150 projects Mail Stop 103
in the humanities and in youth work

Youthgrants in the Humanities —  Support humanities projects developed and Small awards from $500 to $10,000 will Institutions or individuals Youth Programs
conducted by young people; educational projects, humanistic research, media fund as many as 100 projects Mail Stop 103
presentations, and community programs

Special Projects —  Support activities which do not fall within other NEH Awards ranging from $10,000 to $500,000 Nonprofit institutions and groups Deputy Director
categories but w hich represent important ways of extending public understand will probably fund 20-30 projects Special Programs
ing of the humanities Mail Stop 307

For humanities projects of interest and usefulness to the citizens of each state; Each state group receives a minimum of Committees in com pliance with Endow Director
operated through volunteer citizens' committees in each state approximately $300,000 per year, for re ment authorizing legislation; local groups Division of State Programs

granting to in-state applicants apply to the committee in their state Mail Stop 404

Planning and Assessment Studies Program —  Support studies and experiments Awards norm ally range from $3,000 to Institutions, associations, individuals Assistant Director
designed to collect and analyze data —  including information about financial, $100,000 supporting about 10 projects Planning and Assessment
material, and human resources —  which help assess the status of important Studies Program
sectors in the humanities. Explorations of significant trends or emerging issues Mail Stop 303
in the humanities are also encouraged, along with the design, testing, and
implementation of analytical tools forevaluation and policy analysis 17



) DUSTJACKETS
WOMEN'S HISTORY
Ed. note: All of the books mentioned in this article 
are the result of work supported by NEH. They do 
not, however, represent a complete bibliography of 
women's history books or even a complete list of work 
about women supported by Endowment funding.

In the last ten years the w om en's studies 
movement has met with growing academic rec
ognition. In many disciplines, academic writers 
are discovering areas of research never before 
examined, and are reinterpreting traditional 
scholarship by posing new questions that center 
on the experiences and perceptions of women.

W om en's h isto ry  is at the cen ter of 
women's studies scholarship. As female stu
dents of literature, the arts, and the social sci
ences have learned that women historically 
have been ignored as subjects of study in their 
respective fields, they have also discovered that 
women have been omitted from historic writing 
generally. It therefore follows that recent major 
works on women are either formal histories or 
are informed by historical thinking. Characteris
tically, they are concerned with bringing to light 
new sources to provide a balanced view of 
women's contributions to American life.

Mary Ryan's Womanhood in America pro
vides a survey of the roles women have oc
cupied in American society from Colonial times 
to the present. To develop her thesis that the 
social and economic systems have maneuvered 
women into roles they neither chose for them
selves nor could escape from, Ryan makes 
generalizations about all three centuries of 
women's history: the Colonial period when 
women did have autonomy; the nineteenth cen
tury w ith its  re s tr ic tiv e  " C u lt  of True 
Womanhood''; and the twentieth century in 
which women are simultaneously trying to be 
domestic, maintain femininity, and hold down 
outside jobs. By looking at women's history 
with the intention of separating cultural at
titudes from actual behavior, Ryan is the first 
historian to attempt a comprehensive survey re
vealing women's actual experiences.

In Liberty's Daughters, Mary Beth Norton 
takes issue with Ryan and other historians who 
view the Colonial period as a "golden age" in 
which women had equal status in the home, 
engaged in paid work, and enjoyed a sense of 
self worth. Instead, Norton argues that strictly 
defined sex roles were observed in Colonial 
America and that women were considered in
ferior. By analyzing private writing found in 
women's diaries and letters— widely scattered 
sources never before examined in this way— 
Norton concludes that the American Revolu
tion, like all wars, was the social force that al
tered the experiences of women who filled roles 
vacated by men. Norton's study challenges

conventional periodization which views prein
dustrial America as a good time for women.

The effect of industrialization on the lives of 
the first generation of American women to enter 
the work force in numbers is the subject of 
Thomas Dublin's Women at Work. He provides a 
history of the beginning of the textile industry 
in Lowell, Massachusetts, in the period between 
1820 and 1860, and describes the community life 
of women workers who left farm for factory. In 
Dublin's view, these women were active agents 
against some of the demands of industry as evi
denced by-their attempts to organize and pro
test against long work hours. By interpreting 
demographic as well as traditional sources, 
Dublin traces the decline of working conditions 
and wages as immigrant workers began to re
place Yankee women.

While social historians mainly are con
cerned with providing accounts of the lives of 
large groups of American women, scholars are 
also investigating the lives of individuals for in
sights relevant to women of similar circum
stances. Bell Gale Chevigny's The Woman and 
the Myth includes collected writings by Margaret 
Fuller, the nineteenth-century feminist and au
thor, accounts of Fuller written by her contem
poraries and later critics, and new biographical 
material written by Chevigny. A major task for 
Chevigny was to correct harsh misconceptions 
about Fuller which had originated with her con
temporaries and prevailed for over a century. 
What Chevigny achieves is a sympathetic por
trait of a woman whose intellectual power is not 
perceived to be incompatible with her sexuality.

Until the publication of The Maimie Papers, 
authentic first-hand accounts written by prosti
tutes were almost non-existent. From 1910— 
1922, Maimie Pinzer, a former prostitute, corre
sponded with Fanny Quincy Howe, a high-born 
Bostonian. This book chronicles Maimie's half of 
the correspondence. Her early life was filled 
with bitter family fights, struggles against ven
ereal disease which led to the loss of an eye, 
and a winning battle against morphine addic
tion. By the time she met Mrs. Howe, Maimie 
was trying to lead a respectable life, an aspira
tion eventually achieved, but not without an oc
casional backward glance: "Respectability too 
often means a cheap room with cheap sur
roundings," she comments. The observation of
fers an insight into why Maimie had preferred 
prostitution to factory work.

In her preface to Literary Women, Ellen 
Moers writes: "If ever there was a time which 
teaches that one must know the history of 
women to understand the history of literature, 
it is now." Moers claims literature as the only 
intellectual field to which women historically 
have made consistent and important contribu
tions. For her, the realities, the dailiness, of

women's lives provide a legitimate framework 
for talking about traditions among great women 
writers. Moer's book is not a tightly constructed 
chronology of literary criticism, but instead 
moves thematically as she proves women's 
shared concerns about such things as mother
hood, physical beauty and money. The kinds of 
female characters they create and the esteem 
women writers feel for one another are part of 
the tradition Moers uncovers.

Several major reference works have ap
peared recently that are themselves examples of 
fine scholarship on women and will undoubt
edly stimulate future work. Women in American 
Music compiled by Adrienne Fried Block and 
Carol Neuls-Bates is a bibliography which iden
tifies sources of inform ation about women 
musicians, and lists and briefly describes pub
lished classical music written by women. In 
their introduction the compilers provide a sur
vey of the history of women in music, pointing 
out the barriers that have typically faced women 
who have aspired to professional careers.

While Women in American Music reveals 
sources about women in one particular field, 
Women's History Sources brings to light primary 
materials about women who have contributed to 
all aspects of American culture. The significance 
of this work can be appreciated in light of the 
fact that the search for women's records has 
been a priority for modern historians of women 
who believe Mary Beard's warning that without 
documents there can be no history.

The essays in Notable American Women: The 
M odern Period  clearly incorporate current 
women's history scholarship. The volume is a 
biographical dictionary of 442 American women 
who died between 1951 and 1975. Editors Bar
bara Sicherman and Carol Green, with the help 
of consultants, selected the final entries from a 
preliminary list of 4,000 names, and provided 
contributors with criteria for approaching the 
lives of women. While many of the subjects had 
national reputations in numerous fields, some 
were chosen for their significance to women's 
history— those who worked for women's rights 
or entered fields formerly hostile to women.

The biographies examine the reasons why a 
woman chose a particular way of life, and note 
the pattern of her career. They take into account 
the influence of mothers as well as other family 
members and friends, and the effects of family 
responsibilities on a woman's career. These 
qualities add special distinction to a book that 
also exhibits the high standards one expects to 
find in a reference work: essential information, 
reliable bibliographies, and accuracy.

— Barbara Haber

Ms. Haber is Curator of Printed Books and Radcliffe 
Scholar at the Schlesinger Library.
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Two women weavers from Women at Work.

A Women's History Sourcebook
W om en's H istory Sources comes at an important 
time for women's studies. During the last dec
ade the field has matured, its growth marked by 
an abundance of books and articles, scholarly 
conferences and college courses, and by the ap
pearance of scholarly  jou rnals and b ib liog
ra p h ies . A re ce n t su rvey  by the N atio n al 
W om en's S tu d ies A ssociation  show s som e
20,000 women's studies courses in 1979-80 with 
more than 325 institutions offering programs in 
the field (there were 112 in 1974).

With the publication of W om en's H isto ry  
Sources, the details of 18,026 collections of pri
mary sources in Am erican w om en's history 
have become accessible to scholars. The two- 
volume work— the index is a separate volume— 
describes collections, many never before n a
tionally cataloged, which represent the holdings 
of almost 1,600 repositories ranging from local 
public libraries and small historical societies to 
the Library of Congress.

With the maturing of women's studies came 
a growing awareness by scholars that much of 
women's experience has been concealed from 
history. When records of women's lives and ac
complishments do exist, they are often held in 
little known or uncataloged collections, or lie 
undiscovered among family papers or in the 
records of organizations.

Setting out to identify and record such col
lections, the staff of W om en's H istory  Sources  
found many "hid d en w om en ," those whose 
deeds do not appear in the national press or in 
b io g ra p h ic a l co m p e n d ia . M ary  T o lie s , a 
Claremont, New Hampshire, farmwife probably 
would not be found in conventional annals of 
New Hampshire history. But Tolies kept diaries 
in the 1870s, describing the daily work of the 
men in the family and detailing her own routine 
of cooking and keeping house. Her diaries, be
longing to the Claremont Historical Society, are 
described in W omen's H istory Sources.

The guide also leads scholars to new infor
mation about major figures; for example, it lists 
113 repositories holding letters or papers by or 
about Eleanor Roosevelt. It calls attention as 
well to women's papers in collections with titles 
that do not in d icate  th eir p resen ce : co rre 
spondence with Angelina and Sarah Grimke in 
the Theodore Weld papers; material significant 
for women's labor historians in the holdings of

the U .S. War Manpower Commission.
"The great manuscript search," as adviser 

Anne Firor Scott christened the project, was ac
complished in a little over three years, begin
ning in 1975 when the Social Welfare History 
Archives at the University of Minnesota under
took the project. The staff, under the direction 
of Andrea Hinding, first defined the universe to 
be surveyed— more than 11,000 manuscript re
positories. Each received a letter asking what 
collections they held of relevance to women's 
history. The definition was broad, including 
papers of individual women, records of organi
zations with women members or focusing on 
concerns of importance to women, state and 
local government records that include informa
tion on women, collections of the papers of 
families or of individual men which offer mate
rial on w om en's lives, and oral history and 
photograph collections.

Som e 7 ,0 0 0  lib ra r ie s  and arch iv es  r e 
sponded to the initial request; approximately
2,000 had pertinent collections. Each of these 
was sent questionnaires, the basis— after fur
ther research and checking— of the final entries.

Twenty fieldworkers traveled as modern 
day circuit riders to every state except Alaska 
and Hawaii, visiting collections too massive for 
their own staff to inventory (the Library of Con
gress, the National Archives), or too small to 
have the services of a librarian or archivist. 
Fieldw orkers found, read, and reported on 
h u n d red s of c o lle c tio n s , o fte n  se a rch in g  
through attics and basements. Their work was 
reflected by almost 30 percent of the entries in 
W omen's H istory Sources.

These volum es w ill advance research in 
many fields. H istorians of w om en's role in 
American religion, for example, will discover 
here the archives of a great number of religious 
orders; they will also find clergy, deaconnesses, 
missionaries, and saints, and the records of 200 
organizations of churchwomen. W omen's H istory  
Sources will also be a valuable tool in the impor
tant effort to incorporate women's history into 
college surveys of American history.

Judy Garodnik, editor-in-chief of books at 
R.W. Bowker, the publisher of W omen's H istory  
Sources, calls the work "a  publishing landmark 
for reference books." She also sees it as a model 
for future surveys of manuscripts in specific

Ms. G r e e n  is c o e d ito r  o f N otable A m erican  
Women: The Modern Period.

" Women's History Sources Survey" I Andrea HindinglU. of 
M innesota, St. P aull$130,93211977—7 9 /Research Re
sources

subject areas
For many involved, the search itself was an 

experience in consciousness raising. Custodians 
of docum entary co llection s throughout the 
country, believing at first that they had "n oth 
ing on w om en," looked at their holdings in a 
new way and found a remarkable range of ma
terials. There are still gaps, however, as some 
institutions did not respond or provided incom
plete listings. The missing collections await the 
supplements that are planned. Hinding hopes 
that publication will stimulate response, that 
once the book is "read and used and under
stood ," more librarians, archivists, and indi
viduals will see the importance of identifying 
and recording the primary source materials of 
women's history. — Carol Hurd Green
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D IV ISIO N  O F ED U CA TIO N  P R O G R A M S— Myron Marty, Acting D irector 724-0351

Elementary and Secondary Education — Francis Roberts 724-0373 April 1, 1981 O ctober 1981

H igher Education/Individual Institutions 
Consultant — Janice Litwin 724-1978 
Pilot — )ames tones 724-0393 
Implementation — Lyn Maxwell W hite 724-0393

March 1, 1981 
April 1, 1981 
|une 1, 1981

lune 1981 
O cto b er 1981 
lanuary 1982

H igher Education/Regional-National — Blanche Premo 724-0311 July 1, 1981 January 1982

D IV ISIO N  O F PU BLIC  PRO G RAM S — Martin Sullivan, D irector 724-0231

Hum anities projects in:
Libraries — Thom as Phelps 724-0760 
Media — Stephen Rabin 724-0318
M useums and H istorical O rganizations — Cheryl M cClenney 724-0327

July 15, 1981 
July 10, 1981 
July 15, 1981

lanuary 1, 1982 
lanuary 1, 1982 
lanuary 1, 1982

D IV ISIO N  O F STATE PR O G R A M S— B.J. Stiles, D irector 724-0286

Each state group establishes its own grant guidelines and application deadlines; therefore, interested applicants should 
contact the office in their state. A list of those state program s may be obtained from the D ivision of State Programs.

D IV IS IO N  O F FELLO W SHIPS AN D  SEM INARS —  lames Blessing, D irector 724-0238

FELLO W SH IP P R O G R A M S— Maben Herring, 724-0333
Fellowships for Independent Study and Research — David Cod er 724-0333 |une 1, 1981 lanuary 1, 1982

Fellowships for C o llege Teachers— Karen Fuglie 724-0333 June 1, 1981 lanuary 1, 1982

Sum m er Stipends for 1982— M ollie Davis 724-0333 O ctober 13, 1981 Sum m er 1982

SEM INAR PRO GRAM S
Sum m er Sem inars for C o llege Teachers— Dorothy Wartenberg 724-0376 

Participants 
Directors

April 1, 1981 
July 1, 1981

Sum m er 1981 
Sum m er 1982

Residential Fellowships for C o llege  Teachers— Morton Sosna 724-0376 Novem ber 9, 1981 Fall 1982

Fellowships for the Professions— Julian F. M acDonald 724-0376 
Fellow ships in the Hum anities for lournalists 
Sem inars for the Professions 
Sem inars for Law and M edical Teachers

March 2, 1981 
April 13, 1981 
March 2, 1981

Fall 1981 
Sum m er 1981 
Sum m er 1981

Centers for Advanced Stu dy— Morton Sosna 724-0376 February 1, 1982 Fall 1983

D IV ISIO N  O F RESEARCH PRO G RAM S — Harold Cannon, D irector 724-0226

General Research Program — John Williams 724-0276 
Basic Research
State, Local, and Regional Studies
Archaeological Projects— Katherine Abram ovitz 724-0276 
Research Co nferen ces— David Wise 724-0276

April 1, 1981 
March 1, 1981 
O ctober 15, 1981 
Septem ber 15, 1981

lanuary 1, 1982 
O ctober 1, 1981 
April 1, 1982 
lanuary 1, 1982

Research M aterials Program s— George Farr 724-1672 
Editions
Research Tools and Reference W orks 
Publications— Richard Koffler 724-1672 
Translations— Susan Mango 724-1672

O ctober 1, 1981 
O ctober 1, 1981 
May 15, 1981 
July 1, 1981

July 1, 1982 
July 1, 1982 
O ctober 1, 1981 
April 1, 1982

Research Resources— Margaret C h ild  724-0341 |une 1, 1981 April 1, 1982

D IV IS IO N  O F SPECIA L P R O G R A M S—  Carole H uxley, D irector 724-0261

Ch allenge G rants— Steve G ood ell 724-0267 
Applicant's Notice of Intent 
Formal Application

March 15, 1981 
May 1, 1981 Fall 1981

Program Developm ent/Special Pro jects— Lynn Sm ith 724-0398 July 15, 1981 Decem ber 1981

YO U TH  PR O G R A M S— Marion C. Blakey 724-0396 
Vouthgrants

Applicant's Prelim inary Narrative 
Formal Application

O ctober 15, 1981 
Novem ber 15, 1981

May 1, 1982 
May 1, 1982

NEH Youth Projects
Major Project G rants— Applicant's Prelim inary Proposal 

Formal Application 
Planning and Pilot Grants

To be announced in 
To be announced in 
April 15, 1981

April Hum anities 
April Hum anities 

O ctober 1, 1981

O FFICE O F PLAN N IN G  AN D P O LIC Y  ASSESSM EN T— Armen Tashdinian, D irector 724-0344

Planning and Assessm ent Studies — Stanley Turesky 724-0369 August 1, 1981 Decem ber 1, 1981
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RECENT NEH GRANT AWARDS

Archaeology & 
Anthropology

American Federation of Arts, NYC; Wilder 
G reen : $22,430. To produce a d efin itive 
exhibition on the painted pottery of the 
M imbres, a prehistoric Indian people who 
lived in w hat is now southw estern New 
Mexico from the 6th to the 12th centuries. 
PM
American Federation of Arts, NYC; Wilder 
Green; $59,550. To produce an interpretive 
e xh ib it of a p p rox im ate ly  200 M aori a r 
tifacts ranging in date from A .D . 1000 to 
about 1880. PM
American Hungarian Folklore Centrum,
Bogota, NJ; Kalman Magyar: $23,650. To 
conduct a self-study by the Centrum to d e
te r m in e  th e  e x t e n t  a n d  n a tu r e  o f 
hum anities program s dealing w ith H un
garian im m igrant folk culture needed by 
the Passaic/Garfield, NJ, community. PM 
Center for Southern Folklore, M em phis, 
TN; Judith L. Peiser: $75,000. To support a 
festival in the M id-South  that w ill cele
brate and interpret through the hum anities 
the region's traditional folklife and ethnic 
diversity. AD
Field Museum of Natural History, C h i
cago , IL ; E dw ard  B ed n o : $ 6 2 5 ,4 2 2 . To 
complete construction of a m ajor perm a
n e n t  e x h ib i t ,  “ M a r in e  H u n te r s  an d  
F is h e r s ,” b a sed  on som e 2 ,5 0 0  e th n o 
graphic materials from Pacific Northw est 
Coast Indian and Inuit cultures, which will 
em p hasize cro ss-cu ltu ra l com parison  of 
adaptations to the maritime environm ent. 
PM
The Fine Arts Museums of San Francisco,
CA; Thom as K. Seligm an: $56,180. To p ro
duce a 16mm color film in eastern Sierra 
Leone or w estern Liberia focusing on the 
social and ritual use of art as a vehicle for 
augmenting power and prestige. PM 
H arvard  U . ,  C a m b rid g e , M A ; Ja n e  A. 
Scott: $54,366. To prepare for publication 
three volum es on the excavations at an 
cient Sardis, the capital of Lydia (western 
Turkey). RO
K aw erak, In c .,  N om e, AK; M ary A lex
an d er: $600 ,000  O R; $25 ,000  G + M. To 
docum ent the cultural heritage of six Es
kimo villages in the Bering Strait region, 
and to d issem in ate  the in fo rm atio n  via 
radio program s and audio-visual presenta
tion s and th ro u g h  d ev e lo p m en t of r e 
source m aterial on language, literatu re , 
technology and folklore. AD 
Maine State Museum, Augusta; Bruce J. 
B ourqu e: $67 ,0 7 1 . To com p lete  the re 
search, interpretive scripts, and design for 
a perm anent exhibit on the cultural d e
velopm ent and ecological relationships of 
M a in e 's  p re h is to ric  and ea rly  h is to r ic  
p o p u la t io n s  — I n d ia n s  a n d  E u r o -  
A m e rica n s— to the clo se  of 'th e  In d ian  
Wars. PM
M inneapolis Society of Fine Arts, MN;
Sam uel Sachs: $34,710 OR; $44,000 G + M. 
To sup p ort in terp retiv e  program s about 
" T h e  V ik in g s "  e xh ib it to be show n in 
M inneapolis in 1981, including lectures, 
film s, and publications on various aspects 
of Viking cultural history. PM 
Museum of African American Art, Santa 
M onica, CA; Sam ella S. Lewis: $27,051. To 
plan two interpretive tem porary exhibits 
on Fijian and black Am erican art. PM 
M u s e u m  of N e w  M e x i c o ,  S a n te  F e ; 
J e re m ia h  Io w a : $ 3 6 ,7 6 0 . To p la n  the 
exhibit, "Pu eblo  Indian Architecture and 
Town Planning in the Last 100 Y e a rs ."  PM 
Museum of Northern Arizona, Flagstaff; 
Robert Breunig: $148,857. To produce two 
short films to accompany a new, perm a
nent exhibit on Native American peoples 
of the Colorado Plateau and to be used by 
other m useum s and educational in stitu 

tions serving general audiences. PM 
National Council for the Traditional Arts,
W ashington, DC; Charles L. Perdue, Jr.: 
$ 1 8 ,0 7 4 . To c o n tin u e  r e s e a rc h  fo r  an 
ethnohistory of 160 families displaced by 
the establishm ent of Shenandoah National 
Park, 1924-1936, to result in a book, arti
cles, a symposium , data and transcripts for 
further research, and ultim ately a film. AD 
Navajo Tribe, Window Rock, AZ; Richard 
G . H eyser: $1,500. To enable an archivist, 
an ethnohistorian, and a photographic ar
chivist to appraise and help process the J. 
Lee Correll Research Collection of inform a
tion on Navajo Indian culture and history 
from pre-1900 to the late 1970s. RC 
Newberry Library, Chicago, IL; Henry F. 
Dobyns: $80,000 OR; $40,000 G + M. To re 
search for a book, including maps and ta
b les , the size of N ative A m erican tribal 
populations at the time of European con
tact and the subsequent dem ographic h is
tory of each tribe. RO
Pacific Science Center, Seattle , WA; Bill 
Holm: $21,692. To plan a m ajor interpre
tive exhibit of the works of the KwakiutI 
Indian leader and m aster artist Willie Sea
weed, which places him in the context of 
his culture. PM
Research Foundation of SUNY, Albany; 
Robert M. Carm ack: $45,800 OR; $20,000 
G + M. To excavate the Q uiche-M aya capi
tal of Utatlan in Central America in con
ju n ctio n  w ith h istoric  and ethnograp hic 
studies of preH ispanic kinship and dom es
tic life in Q uiche society. RO  
Riverside Municipal M useum , Riverside, 
CA; Raul A. Lopez: $63,637. To present a 
m ultipurpose exhibit of a com prehensive 
display of native Southern California bas
k etry  arran ged  to d em o n stra te  so cie ta l 
functions, construction techniques, tribal 
affiliation and native history. PM 
The Science Museum of Minnesota, Saint 
Paul, MN; Orrin C. Shane, III: $114,216. 
To d esig n  an e x h ib it to  i llu s tra te  and 
interpret the prehistoric M ississippian cul
tu ral d ev elop m ent w hich ch aracterized  
much of the m id-continent betw een A.D. 
800 and the 17th century. PM 
Silvercloud Video Productions, Inc.,  Tuc
son, AZ; John H. Crouch: $28,000. To re
vise a one-hour dramatic script based on 
the W hite M ountain Apache myth "O rig in  
of the Crown D a n ce ."  PN 
State H istorical Society of W isconsin ,  
M adison; George A. Talbot: $222,588. To 
produce and circulate a m ajor traveling 
e xh ib it w hich ju x ta p o ses  p h o to g rap h s, 
d ocum ents, oral h istory and artifacts to 
exam ine ethnicity, continuity of tradition, 
m aintenance of cultural identity and m em 
ory as processes of family life. PM 
Texas A&M Research Foundation, College 
S ta .;  F re d e rick  H . van  D o o rn in ck , J r .:  
$41 ,674 G + M. To analyze and conserve 
the hull of an Islam ic ship w hich sunk 
around A .D . 1025 and was excavated b e
tw een 1977-1979 at Serce Liman, Turkey. 
RO
Thames Science Center, New London, CT; 
John C. Cook: $13,361. To plan a perm a
nent interdisciplinary exhibit interpreting 
the continuing interaction of people and 
the land in the Tham es River Basin of east
ern Connecticut. PM
U. of California, Los A ngeles; George R. 
Ellis: $139,085 OR; $80,000 G + M . To plan 
the first com prehensive exhibit on the tra
ditional Filipino arts, relying on the disci
plines of archaeology, ethnography, and 
art history. PM
U. of Minnesota, Duluth; George R. Rapp, 
Jr.: $4,000. To establish firm dates for the 
levels of occupation at Troy through the 
radiocarbon dating of archaeological sam 
p le s  an d  th u s  h e lp  c r e a te  a r e l ia b le  
chronology for the eastern M editerranean 
in the early and middle Bronze Age. RO 
U. of Oregon Museum of Natural History, 
Eugene; Alice Carnes: $30,600. To produce

a perm anent traveling exhibit on Native 
Am erican basketry art, placing the baskets 
in the environm ental and cultural context 
of the five m ajor native peoples of the re
gion. PM
U. of W isconsin, La C rosse; Trum an T. 
Lowe: $129,361. To locate, identify, collect 
or d u p licate  and m ake av ailab le  d o cu 
m ents, primarily photographic, relating to 
the history of the W innebago Indians of 
W isconsin. AD
Walters Art Gallery, Baltim ore, MD; Wil
liam R. Johnston: $24,630. To produce an 
in terpretive program  around the exhibit 
"A fro-A m erican  Arts from the Surinam e 
Rain F o res t,"  including the presentation of 
m usic and dance by Surinam e M aroons. 
PM
W a sh in g to n  S ta te  H is to r ic a l  S o c ie ty ,
Tacoma; Jeanne E. Engerman: $5,000. To 
enable an exhibit of the photographs of 
A sahel Curtis, recording man and his en 
vironm ent in the Pacific N orthw est in the 
early 1900s, to travel to Alaska, W ashing
ton, Oregon, M ontana and Idaho. PM 
W enner-Gren Fdn. for Anthropological  
Research, NYC; Willa Appel: $25,832. To 
plan a program  of public p erform ances, 
s y m p o sia  and  w o rk sh o p s  to  b ro a d e n  
American understanding of different cul
tures through theater and ritual. AD

Arts— History & 
Criticism

Boston Symphony Orchestra, Inc.,  MA;
Raymond G. Hardin: $1,000. To enable an 
archival consultant to recommend proce
dures for the arrangem ent, d escrip tion , 
and storage of h isto rica l record s d o cu 
m enting the activities of the O rchestra, the 
B o sto n  P op s, and  th e ed u ca tio n a l and 
musical programs at Tanglewood. RC 
H e n r y  A . B r u i n s m a ,  S a n  J o s e ,  C A ; 
$44,000. To research the role of musicians 
and artists in Dutch theater in shaping the 
social, econom ic, relig ious and political 
revolutions resulting in independence for 
the Low Countries. RO 
C o l l e c t i v e  B la c k  A r t i s t s ,  I n c . ,  N Y C ; 
George T. N ierenberg: $240,000. To pro
d u ce  a 9 0 -m in u te  d o c u m e n ta ry  film  
exam ining the cultural and social signifi
cance, as w ell as the historical develop
m en t, o f g osp el son g am ong the b lack 
people of urban America. PN  
Concerted Effort,  Inc.,  A lbany, NY; Carole 
G. Friedman: $42,365. To present an in ter
disciplinary lecture/recital on the music of 
women com posers from M edieval times to 
the present at 18 conferences of national 
w om en's and m usicians' organizations and 
for broadcast on N ational Public Radio. AP 
Danforth Museum, Framingham, MA; Joy 
L. Gordon: $10,000. To plan an exhibit d e
p icting the life and w ork of M eta Vaux 
Warrick Fuller (1887-1968), a black woman 
artist. PM
Film Fund, NYC; Mary E. Lance: $59,230. 
To produce a one-hou r docum entary on 
New Deal art pro jects, exploring the re 
lationship betw een art and social issues. 
PN
International Center of Photography, New
York City; Toby G. Quitslund: $13,715. To 
p la n  an in te r d is c ip l in a r y , p e rm a n e n t 
e x h ib it  of the  p h o to g ra p h s  of A rn o ld  
G e n th e , one of th e  fo re m o st p h o to g 
raphers of the early 20th century, which 
will relate his photographs of im portant 
people and places to their intellectual, aes
thetic, and social context. PM 
Museum of Fine Arts, Boston, MA; Vis- 
h ak h a  N. D e sa i: $ 9 7 ,3 3 5 . To d ev e lo p  
th em atic  g u id es , a han d b ook  and c u r
ricu lum  m ateria ls w hich w ill p lace  the 
M useum 's Asian Art collection in cultural 
context upon its reinstallation in renovated 
galleries. PM

M u s e u m  of S c i e n c e  an d  I n d u s t r y ,
Chicago, IL; David A. Ucko: $21,215. To 
plan a perm anent exh ibit on "T h e  Built 
E n v iron m en t"— a historical introduction 
to architecture, the process and the people 
involved, design consid erations, and its 
impact on people. PM 
Nubia Music Society, Bronx, NY; Carlos 
G. Ortiz: $56,995. To produce a 60-m inute 
d ocu m entary film  on the life  of C uban 
bandleader and singer M achito and on the 
roots of his music. PN  
Rochester Area Educational Tele. Assoc., 
Inc.,  NY; David L. Dial: $30,000. To de
velop a script for a one-hour documentary 
on th e  w ork of W . E u g en e S m ith , an 
American photographer, as an interpreta
tion of the human condition and social h is
tory. PN
Southern  Ohio M useum  and C u ltural  
C e n t e r ,  P o r t s m o u t h ,  O H ; Je a n  R. 
McDaniel: $13,000. To present interpretive 
program s, based on the exhibit "Puppets: 
A rt and  E n t e r t a i n m e n t , "  w h ic h  w ill 
b ro ad en  the g e o g ra p h ica l reach  of the 
original exhibit, bringing the puppetry of 
their region to audiences in the A ppalach
ian areas of the lower M idwest. PM 
Unicorn Projects, Inc., Potom ac, MD; Ray 
Hubbard: $593,714 OR; $500,000 G + M. To 
produce a one-hour anim ated film based 
on D avid  M acau lay 's  book, C astle ,  the 
story of the building and functioning of a 
m edieval castle  in W ales and the social 
conditions of the tim es. PN 
U. of California, Los A ngeles; Jack B. Car
ter: $24,557. To plan a m ajor interpretive 
exh ib it of ap p roxim ately  125 o b je cts  of 
Buddhist art from the 7th to the 13th cen
tu r ie s , co n ce n tra tin g  on th e art of the 
trans-H im alayan trade routes. PM 
U. of M ichigan, A nn A rbor; W alter M. 
Spink: $36,248. To develop curricular m a
terials, including 500 original color slides 
of g reat p a in tin g s  in In d ia , for use in  
teaching South Asian art. EH 
U. of New Mexico, Albuquerque; Marta M. 
W eigle: $15,000. To con tin u e preparing 
two guides and two analytical histories of 
governm ent-sp onsored  program s for In 
dian, H ispanic, and Anglo folk and fine 
arts in New M exico, 1933-1943. RS 
WHA-Television, U. of W isconsin, M adi
son; Randall Feldman: $25,000. To develop 
a script for a television program about h is
to r ic a l  p r e s e r v a t io n ,  f o c u s in g  on 
neighborhoods, main streets, rural com 
m unities and sin gle-p urp ose stru ctu res. 
PN
Whitney Museum of American Art, NYC; 
Gail Levin: $11,335. To plan an interpre
tive exhibit on Morgan Russell, founder of 
Synchronism , the first m odernist m ove
m ent in American visual arts. PM 
Worcester Art Museum, MA; Bonnie L. 
Grad: $196,349. To im plem ent an exhibit of 
prints and photographs show ing the h is
tory of landscape art in France from the 
Rom antic period to 1900, relating it to the 
city and the countryside. PM

Classics

Florida State U.,  Tallahassee; Nancy T. de 
Grum mond: $21,919. To present "R eflec 
tions on the Etruscan M irror," an exhibit of 
75 d om estic item s th a t in crea se  u n d er
standing of the life of women in antiquity. 
PM
Tulane U .,  New O rle a n s , LA; H. A lan 
S hap iro : $59 ,173 OR; $20 ,000  G + M. To 
produce an exhibit of 70 Greek vases from 
the seventh to fourth centuries B.C. from 
m useum s and private collectio n s in the 
South, that will show the mythology, reli
gion and daily life of Classical Greek civili
zation. PM
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History— N on-U. S.

C e n te r  for  S t ra te g ic  & In te rn a t io n a l  
Studies, W ashington, DC; Michael A. Le- 
deen: $45,000. To com plete microfilm ing 
and development of a guide to the private 
archives of Count Dino G randi, foreign 
minister under the fascist regime in Italy. 
RC
Centro de Estudios de la Realidad Puertor- 
riquena, Rio Piedras, PR; Lerroy Lopez; 
$5,000. To support consultant assistance for 
a data base of historical statistics of Puerto 
Rico. RT
Columbia U.,  NYC: Marcia Wright: $770. 
To enable an archival consultant to assess 
the viability of expanding the current ar
chival holdings of the Central Africa Project 
to create a major research collection focused 
on Zaire, Rwanda, and Burundi. RC 
Emory U.,  A tlanta, GA; Jam es L. Waits: 
$15,000. To install the exh ibit, "D an zig  
1939: Treasures of a D estroyed Com m u
n ity ," and develop companion exhibits on 
the subject of the Holocaust for both chil
dren and adults. PM
Farrebique-35 Years Later, Ithaca, NY; Wil
liam  H. G ilch er: $ 32 ,997 . To d evelop  a 
script for a film examining the changes in 
farming, family life and social structure in a 
rural French community over the past 35 
years. PN
Film Fund, Inc.,  NYC; Judith Pearlm an: 
$53,250. To develop a script for a two-hour 
program exam ining the Weimar Republic 
and the collectivism of the Bauhaus. PN 
Institute for Advanced Study, Princeton, 
NJ; George F. Kennan: $22,777 OR; $20,000 
G + M. To support research on the diplo
m ats involved in the Franco-R ussian al
liance of 1894 and on the results of the al
liance in the first World War. RO 
Institute for the Study of Human Issues, 
P h ila d e lp h ia , P A ; Jo h n  M . C h e rn o ff : 
$75,000. To complete a two-volume ethno
graphic survey of the Dagomba people of 
northern Ghana based on tape-recorded 
and transcribed lectures by an elder in the 
society— the first com prehensive study of 
an African culture in the words of an indi
g e n o u s  sch o la r  u n tra in e d  in W e ste rn  
methods of inquiry. RO 
Ju d ah  L. M agn es  M em o ria l  M u seu m ,  
B e r k e le y ,  C A ; M ic h a e l H. H a lp e r in : 
$58,857. To develop a script from oral his
tories, extant documents and other written 
resources for a 2 -hou r docu-dram a of a 
Polish  fam ily who harbored two Jew ish 
children during the Nazi occupation. PN 
Washington State U. Pullman; Patricia G. 
W atkinson: $12,114. To support an exhibit, 
lecture series, interpretive materials, films 
and demonstrations entitled "Sw ords of the 
Samurai: Japanese Arms and Armor from 
Northwest C ollections," to cover 1000 years 
of Japanese history. PM 
Robert B. Wheaton, Concord, MA; $28,650. 
To support com puter-assisted analysis of 
over 2000 marriage contracts for a book on 
household, kinship, and social structure in 
mid-17th century Bordeaux. RO

History— U.S.

A gricultural Heritage M useum, B ro o k 
ings, SD; John C. Awald: $10,000. To plan 
a m ajor, statew ide, perm anent interpretive 
exhibit exam ining the history of farm ing 
and ranching in South  D akota utilizing 
tangible objects, photographs and historic 
accounts. PM
Aldrich Public Library, Barre, VT; Karen 
E. Lane: $55,000. To involve hum anities 
scholars and the public in d iscu ssio n s, 
w o rk sh o p s, s lid e -ta p e  p re s e n ta t io n s , 
exhibits, film s, walking tours, new spaper 
articles, and displays of library materials 
on the ethnic heritage and local history of 
Barre. PL
American Bar Association Fund for Public 
Education, Chicago, IL; Lyman M. Tondel: 
$76,000. To continue preparing a th ree- 
volum e study of the war pow ers of the 
President and the Congress. RO 
A m e r i c a n  F i lm  F o u n d a t i o n ,  S a n ta  
M onica, CA; Frieda L. Mock: $57,800. To 
develop a scrip t for a 90-m inu te  docu- 
drama on the life of M ary Harris Jones, 
" M o th e r  J o n e s , "  th e  le g e n d a ry  lab o r 
leader w hose life  spanned 100 years of 
American labor history. PN

B a lc h  I n s t i t u t e  f o r  E t h n i c  S t u d i e s ,
P h ila d e lp h ia , P A ; M ark  M . S to la r ik :  
$23,425. To plan an American social h is
tory exhibition using art to convey the im 
p a c t o f im m ig ra tio n  d u rin g  th e  p a s t 
hundred years upon both immigrants and 
the larger U .S . society. PM 
Birmingham Historical Society, AL; Alice 
M. Bowsher: $25,000. To plan a social h is
tory  p ro je c t d e fin in g  the e sse n c e  of a 
neighborhood by tracing them atically the 
h is to r ic a l  d ev e lo p m e n t of F iv e  P o in ts  
South, one of Birm ingham 's first " s tre e t
car su bu rbs." PM
Boulder Historical Society & Museum,
CO; Sander L. Leanne: $10,458. To plan in 
terpretive programs at the W alker Living 
H is to ry  R a n ch  n e a r  B o u ld e r , a w e ll-  
documented hom estead representative of a 
late 19th-century  h igh -cou ntry  ranching 
lifestyle. PM
Center for the Study of Filmed History,  
Inc., NYC; Noel A. Buckner: $244,331. To 
produce a 90-m inute documentary film on 
th e  A b ra h a m  L in c o ln  B r ig a d e , 3 ,2 0 0  
A m ericans who volu nteered  as so ld iers 
and m ed ics  in  th e  S p a n ish  C iv il W ar 
(1936-37) on the side of the Spanish R e
public. PN
Cincinnati Historical Society, OH; Daniel 
I. Hurley: $183,457. To expand a project 
a ssistin g  neighborhood  resid en ts  in re 
searching their com m unities' h istory, in 
using primary and secondary research ma
te ria ls  in  lo ca l lib ra r ie s  and h is to r ic a l 
societies, and in developing public p ro
grams for a wider audience. PL 
Cine Research Associates, Roxbury, MA; 
Richard J. Broadman: $14,830. To plan four 
programs about the American city betw een 
1880 and the present, focusing on the built 
en v iro n m en t, service  d eliv ery , and the 
changing quality of urban life. PN  
City M useum  P ro je c t ,  I n c . ,  W a sh in g 
ton, DC; Earl D. Jam es: $13,100. To plan a 
m ajor temporary exhibit of objects, docu
m ents, and photographs about the history 
of the District of Columbia Public Schools 
betw een 1865 and 1900. PM 
CUNY; Herbert G. Gutman: $255,308. To 
in tr o d u c e  th e  n ew  s o c ia l  h is to r y  tp 
s e le c te d  c o m m u n ity  c o lle g e  fa c u lty , 
stim u latin g  the study of h isto ry  in the 
com m unity colleges by opening up new 
fields and m ethods of historical inquiry. 
EH
Detroit Historical Department, MI; Solan 
W. Weeks: $17,000. To assess how well the 
H istorical M useum 's perm anent exhibits 
in terp ret D etro it's  grow th and d ev elop 
m ent and to construct a m aster plan for fu
ture exhibits as the M useum expands. PM 
East Bay Negro Historical Society, Inc.,  
O akland , CA; Joe  L. M oore: $ 7 ,500 . To 
plan a m ulti-media presentation providing 
a pictorial history of black people, esp e
cially in California and the W est, from the 
tim e o f S p a n ish  and M exican  ru le  of 
California to the present. PM 
Educational Broadcasting Corporation,  
NYC; Timothy H. Gunn: $248,861. To p ro
duce and test three segm ents of a te le 
course on com parative A m erican urban 
history. EH
E leuth erian  M ills -H a g le y  Fo un d ation ,
W ilm ington, DE; G lenn Porter: $174,237. 
To p ro d u ce  a so c ia l h is to ry  e x h ib it  of 
photographs, artifacts, and docum ents re 
lating to com m unities of laboring men and 
w omen in the American industrial revolu
tion, focusing on the industrial village and 
the company town from the early 19th to 
the early 20th centuries. PM 
Ellensburg Public Library, WA; Alice Yee: 
$50,356. To prepare interpretive papers by 
academ ic hum anists on the cultural d e
velopm ent of the Kittitas Valley, 19th cen 
tury to the present, as a basis for panel 
discussions, new spaper articles, and radio 
programs. PL
Erie Historical Museum, PA; Charles A. 
W atkins: $12 ,6 9 1 . To plan in te rp re tiv e  
exhibits and programs on PA, local, and 
Lake Erie m aritime history at this newly 
established Museum. PM 
Fairfax County Park Authority, A nnan- 
dale, VA; Brian A. Alexander: $16,710. To 
develop a com prehensive exhibit concept 
and operational prospectus for using the 
W alney Farm historic site to interpret farm 
life and agriculture in Fairfax County dur
ing the 19th century. PM 
The Film Fund, NYC; Jeffrey A. Goodman: 
$ 5 0 ,7 2 8 . To d ev e lo p  a scr ip t for a 60- 
m inute docum entary exam ining the h is
tory of motion picture craft unions in the 
decades of the thirties and forties. PN  
Grey Art Gallery and Study Center, NYC;

Robert R. Littm an: $79,085. To produce an 
outdoor architectural exhibition examining 
the historical and cultural life of W ashing
ton Square and vicinity, 1830 to 1900. PM 
Harrison Township Historical Society,  
In c . ,  M ullica  H ill, NJ; Ju d y S . S u p lee : 
$62,479. To produce an exhibit, lectures 
and workshop, audio-visual presentation, 
and publications interpreting the 305-year 
in f lu e n c e  o f th e  R e lig io u s  S o c ie ty  of 
Friends in southern New Jersey. PM 
Harvard U .,  Cam bridge, MA; M ichael E. 
Roberts: $27,581. To plan perm anent and 
traveling exhibits at the Peabody M useum 
and sev era l com m u nity  c e n te rs , in te r 
preting the history of Cambridge with h is
toric d o cu m en tatio n  and arch aeo log ica l 
m aterial. PM
Historic Pensacola Preservation Board, FL;
L inda V. E llsw orth : $26 ,2 5 5 . To p lan  a 
perm anent introductory exhibit explaining 
the im pact of lum bering and fishing indus
tries on the developm ent of Pensacola and 
its environs as well as on-site interpretive 
displays for a turn-of-the-century sawmill 
and logging train. PM 
Huerfano County Board of County Com
m issioners, W alsenbu rg , CO ; E laine D. 
Baker: $50,762. To adapt oral history m ate
rial on Huerfano County for theatrical pre
se n ta tio n  along w ith  h is to r ic a l p h o to 
graphic displays in 10 isolated  locations 
with both Anglo and H ispanic heritage. 
AP
H u ll-H o u se  A s s o c ia t io n ,  C h ica g o , IL; 
Mary Lynn M cCree: $46,300. To develop a 
script for a 90-m inute documentary film on 
th e l ife  of Ja n e  A d d am s ( 1 8 6 0 - 1 9 3 5 ) ,  
exam ining her family background, reform 
career and international peace activities. 
PN
Indiana U.,  Bloom ington; Janet K. Weaver: 
$100,000. To develop a statew ide network 
of scholars, trade unionists, and com mu
nity  m em bers for p reserv in g  In d ia n a 's  
2 0th -cen tu ry  labor h istory through oral 
history workshops, writing clinics, public 
m eetings, in terp retiv e  exh ib its, and re 
gional labor history pam phlets. AP 
In s titu te  for  S ocial  Ju s t ic e ,  New O r
leans, LA; Charles Koppelm an: $201,558. 
To m ount public hum anities program s— 
co-sp onsored  by the Institu te  for Social 
Justice and the A ssociation of Community 
O r g a n iz a t io n s  fo r  R e fo rm  N ow  
(ACORN) — explaining the history of social 
m ovem ents for low - to m oderate-incom e 
people. AP
K a n s a s  C ity  M u s e u m ,  M O ; K a th i L. 
W hitman: $1,000. To enable a consultant 
with photographic, archival and conserva
tion experience to make recom m endations 
for the storage, cataloging, and use of the 
M useum 's local history resources. RC 
Kansas State Historical Society, Topeka; 
Thom as P. Barr: $14,946. To plan a revised 
in te rp re tiv e  p ro g ram  at th e  G ood now  
House historic site in M anhattan, using 
the life and contributions of Isaac G ood
now, pioneer leader in early statehood, to 
illustrate the them es of settlem ent and de
velopm ent. PM
LeMoyne-Owen College, M em phis, TN; 
Miriam D. Willis: $5,000. To plan a confer
e n ce  fo r re s e a rc h  and  w ritin g  a b o o k  
exploring the religion, art, education and 
b u sin ess  of b lack  life  in M em phis and 
Shelby County (1950-1980). RS 
Maine State M useum, A ugusta ; Ron J. 
Kley: $16,303. To plan a m ajor interpretive 
exhibit using a com prehensive collection of 
A m erican m artial shoulder arm s dating 
fro m  WW II to  r e f l e c t  c h a n g in g  
philosophies and technologies. PM 
Maine State M useum, A ugusta; Jane E. 
R a d cliffe : $ 1 3 ,2 1 5 . To ev a lu ate  the  in 
terp retiv e  p o ten tia ls  of the A llie Ryan 
M aritime Collection, including some 6,000 
a r t i f a c t s  an d  d o c u m e n ts  r e la t in g  to  
m aritim e history, particularly steam boat 
transportation in New England. PM 
MD Comm, on Afro-Amer. History and 
C u l t u r e ,  A n n a p o lis ; W illia m  L. C a l-  
derhead: $14,066. To plan a perm anent in 
terpretive program  integrating resources 
of existing m useums and historical agen
cies with those of the Banneker-D ouglass 
M useum  for a H all of B lack  A m erican  
Maritime H istory. PM
Massachusetts Audubon Society, Lincoln; 
C h a r le s  E . R o th : $ 1 3 ,1 0 0 .  T o  p la n  
sta tew id e  exh ib its  on th e p attern s and 
c o n s e q u e n c e s  o f la n d  u s e  in  M a s 
sachusetts, using the Society 's netw ork of 
16 s a n ctu a r ie s  lo ca te d  th ro u g h o u t th e  
state. PM
Mid-Mississippi Regional Library Com
m ission, K ociusko; Richard O. G reen e:

$5,000. To plan programs of independent 
study and group presentations both serv
ing and using sen ior citizens in the de
velopm ent of learning packets on local h is
tory in five rural counties and their re 
lationship to the nation. PL 
M o u n t a i n  H e r i t a g e  C e n t e r ,  C u l-  
low hee, NC; Clifford R. Lovin: $11,410. To 
plan a perm anent exhibit on the causes, 
course, and effects of the Scotch-Irish m ig
ration to North Carolina, forming the ear
liest and largest European population in 
southern Appalachia. PM 
N a tio n a l  M in o r i ty  M il i ta ry  M u seu m  
Foundation, O akland, CA; J. M. M cC or
mick: $18,665. To use historical con su lt
ants, museum curators, and exhibit sp e
cialists  to evaluate the p rio rities  of the 
Museum which honors the m ilitary contri
butions of m inorities in U .S . history. PM 
New York City Landmarks Preservation  
C o m m .;  K ent L. B arw ick : $ 9 4 ,0 6 4  O R; 
$ 7 0 ,0 0 0  G & M . To c o n s tr u c t  th e  f in a l 
exhibit and develop an expanded catalog 
of the work of Frederick Law Olmsted and 
Calvert Vaux articulating their design con
cepts and processes used in the New York 
City parks; as well as to plan for circulat
ing the exhibit to other cities with Olmsted 
parks. PM
NYS Office of Parks and Recreation, W a
terford , NY; Ben A. K roup: $19 ,420 . To 
plan a perm anent in terp retive facility at 
the Cannagaro State H istoric Site in Victor 
that will focus on Indian-w hite relations 
exp lored  throu gh m ateria l, id eo lo g ica l, 
m oral, and aesthetic aspects of Iroquois 
life. PM
Ohio State U .,  Columbus; Leila J. Rupp: 
$50,000. To research for a m onograph and 
scholarly  articles the organ izations and 
ideologies of groups actively involved in 
the American W om en's movement in the 
p ost-Second World War period. RO 
Oklahoma Department of Libraries, O k
lahoma City; Gloria A. Steffen : $29,000. To 
fu r th e r  d is s e m in a te  th e  " O k la h o m a  
Im age" exhibit of historical photographs, 
aud io-visual series and m aterials gu ide 
and to assist small public libraries in using 
them . PL
O u r L a d y  of th e  L a k e  U . ,  S a n  A n 
tonio, TX; Susan J. Freiband: $115,149. To 
use the unique resources of the H ertzberg 
Circus Collection in the San Antonio Pub
lic Library in outreach program s on the 
circus— its history, developm ent and sig
nificance in the U .S . PL 
Peabody Museum of Salem, MA; Peter J. 
Fetchko: $5,690. To plan an exhibit on the 
life and work of the 19th-century deepwa- 
ter sailor— featuring the tools and prod
u c ts  o f s a ilo r s ' tra d e s  as w e ll as w a- 
tercolors and sketches from ships' logs and 
sailors' private journals. PM 
Perspectives International, Inc., W ashing
ton, DC; Gerald L. Durley: $35,000. To de
v elo p  a scr ip t for a d o cu m e n ta ry  film  
exam ining the role of the historically black 
colleges and universities in America. PN 
P ierce  County Rural L ib rary  D istr ic t ,  
T a c o m a , W A ; R o n a ld  J .  M a n h e im e r : 
$249,855. To conduct sem inars, forum s, 
w riting and theater projects, exhibits, and 
audio and video broadcasts for the general 
public on the relationship betw een history 
a ssem b led  from  in d iv id u al p ercep tio n s  
and history based on theories of socio-cul- 
tural change. PL
P o r t l a n d  M u s e u m ,  L o u is v i l l e ,  K Y ; 
Nathalie T. Andrews: $78,960. To develop 
antebellum  history into a curriculum  for 
urban ch ild ren , throu gh  a m u seu m -in - 
the-school project exam ining the roles of 
wom en and family life, use of transporta
tion, immigration and industrialization in 
the three decades before the Civil War. ES 
Ramsey County Historical Society, S t. 
Paul, MN; Virginia B. Kunz: $34,167. To 
conduct a year-long self-study of the H is
torical So cie ty 's  research and collections 
and those elsewhere in the community, and 
to plan public programs for an urban his
tory museum with an audio-visual presen
tation interpreting the history of Ram sey 
County and St. Paul. PM 
Regional Conference of Historical Agen
cies, Manlius, NY; Alice L.P. Hemenway: 
$18,170. To evaluate the Regional Confer
ence of H isto rica l A g en cies ' serv ices  — 
new sletter, w orkshop s, con su lting , and 
hum anities program m ing— to agencies in 
northern and central New York State. PM 
Research Foundation  of CUNY; Frank 
Bonilla: $177,329. To produce a one-hour 
bilingual color documentary film on "O p er
ation Bootstrap ," the industrialization plan 
launched in Puerto Rico during the 1940s.
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PN
Residents Arts & Humanities Consortium, 
Inc., Cincinnati, OH; Fred F. Bond: $20,000. 
To plan a permanent photographic exhibit, 
including photo murals, dioramas, slides, 
and taped oral histories, on the black ex
perience in C incinnati, 1800 through the 
1950s. PM
Rhode Island Black Heritage Society, Pro
vidence, RI; Rowena R. Stewart: $43,308. To 
p lan  a m a jo r tem p o rary  e x h ib it  and a 
smaller companion traveling exhibit on the 
establishment of an urban black community 
in Providence between 1790 and 1850. PM 
Richmond Technical College, Hamlet, NC; 
Emily U. Hartzell; $13,155. To plan usage of 
the resources of the College library and the 
local railroad m useum  to increase public 
awareness of the history of southern rail
roading, concentrating on Hamlet and the 
Sandhills area of North Carolina. PL 
Soc. for Preservation of Weeksville & Bed
ford Stuyvesant History, Brooklyn, NY; 
Joan  M aynard: $ 1 0 0 ,000 . To im p lem ent 
exhibits, as well as slide and film programs, 
that will make available to the public the 
Weeksville Society's facilities and research 
findings which deal with local black leaders 
and Afro-Am erican, local and family h is
tory. PM
Southern Regional Council, Atlanta, GA; 
Randall Williams: $15,000. To plan a radio 
series on the civil rights movement, focus
ing on activities in five state capitals in the 
deep South. PN
State H istorical  Society of W isconsin ,
Madison; F. Gerald Ham: $22,012. To con
tinue development and processing of this 
country's m ost comprehensive archives of 
u n p u b lish ed  d o cu m e n ta tio n  of re c e n t 
American social movements. RC 
State Library of Florida, Tallahassee; Lor
ra in e  D . S c h a e ffe r : $ 1 5 ,0 2 4 . To p lan  a 
statewide public program on the continuity 
and diversity of Florida's folk cultural herit
age, from the viewpoints of geography, his
tory, m igration and settlem ent p atterns, 
and ethnic cultures. PL 
Steppingstone Museum, Forest Hill, MD; 
N ancy L. E dw ards: $ 8 ,6 0 3 . To su p p o rt 
self-study and consultant help to evaluate 
the public program goals and to research 
and interpret the collection of the Museum, 
whose primary function is to preserve and 
interpret rural life in Maryland from 1880- 
1910. PM
Studio Museum in Harlem, NYC; Mary S. 
Campbell: $20,000 OR; $100,000 G&M. To 
plan a series of perm anent exhibits based 
on the Jam es Van D er Zee collection  of 
125,000 photographs docum enting life in 
Harlem (NYC) from 1919-1940 to interpret 
the cultural history of the community and 
of black Americans. PM 
Sully Plantation, Annandale, VA; Brian A. 
Alexander: $12,605. To develop a perm a
nent program using video and audio disc 
recordings to provide physically h a n d i
capped persons as well as the general pub
lic, with a total interpretive tour of the Plan
tation historic site. PM 
Temple U .,  P hilad elp hia , PA; D aniel J. 
Elazar: $75,000. To research for articles and 
a book explicit and im plicit political and 
philosophical theories in A m erican state 
constitutions. RS
Thomas Jefferson Memorial Foundation, 
Inc., Charlottesville, VA; William M. Kelso: 
$140,000. To excavate slave quarters, slave 
burial grounds, and manufacturing sites at 
Thomas Jefferson's Monticello and publish 
reports, exhibits and on-site interpretation 
for the mansion's 450,000 annual visitors. 
RS
U . of C o n n e c t ic u t ,  S to rrs ; G e o rg e  E. 
O 'C onnell: $85,520. To provide booklets, 
educational materials, courses, conferences, 
and presentations on the history and phi
losophy of the, Connecticut labor movement 
fo r u n io n  m em bers and le a d e rs , o th er 
working adults, and unemployed and re
tired workers. AP
U. of Connecticut,  Storrs; Robert Asher: 
$170,000. To conduct oral history interviews 
on 50 years of changing work technology in 
Connecticut. AP
U. of Hartford, W est H artford , CT; Ed
mund B. Sullivan: $33,585. To plan perma
nent, long-term rotating exhibits of the J. 
D oyle D eW itt C ollection  of P resid en tia l 
Campaign Memorabilia as a focus for inter
preting American political history to the 
general public. PM
U. of Illinois, Urbana; Douglas S. Butter- 
w orth: $3 7 ,0 0 0 . To con d u ct lib rary , a r 
chival, and oral h istory research  for an 
e thnoh istory  of the " c o lo n ia s ,"  iso lated  
rural settlem ents of Spanish speakers in the

Lower Rio Grande Valley of Texas. RS 
Vanderbilt U ., N ashville , TN; Erw in C. 
Hargrove: $10,000. To research for a book of 
essays the T en n essee  V alley A u thority , 
covering its genesis and formative years, its 
subsequent political and administrative pat
terns, and an institutional analysis. RO 
Washburn-Norlands Foundation, L iv er
more Falls, ME; Ethel Gammon: $13,000. To 
plan a study exam ining the interpretive 
programs of the Norlands Living History 
Center and outline priorities for developing 
the site and its resources for interpreting 
life in 19th-century rural New England. PM 
W .E.B . Du Bois Project,  N ortham p ton , 
MA; Kerry W. Buckley: $27,777. To develop 
a script for a one-hour documentary on the 
life of W .E.B. Du Bois and his emergence 
from slavery into the struggle for full par
ticipation in American life and culture. PN  
Western Museum of Mining & Industry, 
C o lo rad o  S p rg . C O ; P e te r  M. M olloy : 
$9,804. To plan a perm anent exhibit on the 
working lives of the settlers of the mining 
districts in the American W est and on the 
impact of mining technology on their lives 
and the countryside. PM 
WGBH Educational Foundation, Boston, 
MA; Midge Mackenzie: $74,632. To develop 
scripts for two 90-minute dramas in a pro
posed series on American regional history 
exploring the contrasts and similarities be
tween rural and urban communities in the 
late 19th century. PN
P atricia  J .  W il la rd ,  Los A n g e le s , CA; 
$55,059. To research and write a manuscript 
on Duke E llington, considering both his 
music and his experiences as a prominent 
black A m erican and using n otes, corre
spondence, and taped interviews with El
lington. RO
Yale U.,  New Haven, CT; David B. Davis: 
$79,101. To research for a book the problem 
of slavery in the age of emancipation, 1820- 
1890, focusing on the struggle for em anci
pation in England, France, and the U .S . RO 
Yorktown Bicentennial Committee, VA; 
Parke S. Rouse, Jr.: $18,347. To support a 
project, related to the bicentennial celebra
tion of the British surrender at Yorktown, 
exploring the Revolutionary W ar's conse
quences. The project will include a bibliog
raphy of the Revolution and an interpretive 
mobile exhibit. AD

Intercultural 
Studies

Camera News, Inc., NYC; Christine Choy: 
$35,265. To develop a script for a 60-minute 
docum entary film exam ining the history 
and experience of the Chinese in the M is
sissippi Delta Region, focusing on accultu
ration of minorities in American society and 
race relations am ong blacks, A sians, and 
whites. PN
Cayey U. College, PR; Rafael Aragunde: 
$26,803. To prepare con ferences, media 
p re s e n ta t io n s , and sem in a rs  fo r c o m 
munities in the central mountain region of 
Puerto Rico relating the humanities to local 
history and culture. AP 
Columbia College, Chicago, IL; James R. 
Martin: $200,000. To suport a com prehen
s iv e  tw o -y e a r  in q u iry  in to  S o u th e a s t  
Chicago, a community of 100,000 persons 
containing enclaves of most of the ethnic 
groups that settled in the U .S . industrial 
communities over the past 100 years. AP 
Demonstration Project for Asian Ameri
cans, S e a ttle , WA; D orthy L. C ordova: 
$180,000. To conduct a two-year program of 
oral history documentation and dissem ina
tion through public programs on Filipino 
and Korean American communites. AP 
Fairbanks N Star Borough Pub. Libr., AK; 
Grace J. Moore: $62,711. To conduct lec
tures, panels, and discussions for the gen
eral public on women and their contribu
tions to the hum anities, specifically dealing 
with Alaskan women and their contribu
tions to the state. PL
Houston Center for the Humanities, TX;
Fred R. von der M ehden: $173,654. To re
search the historical and cultural profile of 
several of H ouston 's ethnic com m unities 
including C hinese and Jap anese, and to 
provide the resources for a related series of 
public programs. AP
Schlesinger Library, Cambridge, MA; Bar
bara L. Haber: $250,000. To train teams of 
public and academ ic librarians, w om en's 
studies scholars, and members of the public 
from  th ro u g h o u t the U .S . in w o m en 's  
studies and program planning. PL 
Stanford U.,  CA; John H. Barton: $26,264.

To do field work in Egypt and Botswana 
needed to complete teaching materials de
scrib in g  how  fo u r d iffe re n t c u ltu re s — 
Botswana, California, China, Egypt— treat 
legal problems. EH
S U N Y , A lb a n y ; G e o rg e s  V . S a n to n i :  
$93,936. To establish a six-week institute to 
encourage the creation or improvement of 
undergraduate courses on contem porary 
French  culture and society  in A m erican 
colleges and universities. EH

Interdisciplinary

A fro-Am er. Cultural & H istorical Soc. 
Museum, Cleveland, OH; Thomas J. Watts, 
III: $33,591. To plan the first of a series of 
fe s t iv a ls  and  e x h ib its  c e le b ra t in g  th e 
achievements of men and w om fn who are 
black or of black descent, including Russian 
poet Alexander Pushkin. PM 
Amer. Association for State & Local His
tory, N ashville , TN; G eorge R. A dam s: 
$98,821. To conduct further seminars to in 
troduce historical agency personnel to work 
in interpreting history. PM 
A m e ric a n  A s s o c i a t i o n  of U n i v e r s i t y  
Women, W ashington, DC; Judith S. Ball: 
$200,000. To support a nationwide program 
of conferences, publications, and regional 
public programs on "Fam ilies and W ork," 
using the humanities to create a national 
dialogue on the values underlying the re
lationship between families and work. AP 
A m e ric a n  S w e d ish  H is to r ic a l  Fd n .  & 
M u s e u m , P h ila d e lp h ia , P A ; L y n n  C. 
Malmgren: $15,190. To support a self-study 
to determine the educational value and in
te r p r e t iv e  p o te n t ia l  o f th e  A m e rica n  
S w edish  H istorical M useum 's collection  
and to identify a theme most appropriate 
for contemporary audiences. PM 
Austin Public Library, TX; Louis C. Hicks: 
$10,319. To support self-study and consult
ant help in planning exhibits and programs 
for the newly established Carver Museum 
whose purpose is to collect, preserve, and 
present information and artifacts related to 
the lifestyles, culture, and history of the 
b lack  p o p u la tio n  in A u stin  and T rav is  
Counties. PM
Bergenfield Free Public Library, NJ; Mary 
J .  D o y le : $ 1 4 ,8 6 0 . To co n d u ct lecture/ 
discussion/reading programs for the adult 
public on the humanities as an important 
factor in our basic thought processes, par
ticularly as they relate to contemporary is
sues. PL
B o s to n  U . ,  M A ; M ich a e l J .  F e ld b e rg : 
$ 1 5 2 ,119 . To sup p ort an in s titu te  com 
municating the insights and methods of his
tory, constitutional law, literature, cultural 
anthropology, and philosophy to college 
crim in a l ju s tic e  in s tru c to rs  and p o lice  
academy trainers. EH
Central A gen cy  for Jew ish  E d u ca tio n ,
Miami, FL; Shirley S. W olfe: $37,515. To 
conduct public programs on Hispanic and 
Jew ish  h istory, including d iscu ssions of 
music and art, and audio-visual presenta
tions for 2,000 senior citizens of the Greater 
Miami area. PL
Chatfield College, Saint Martin, OH; Joan 
Leonard: $48,747. To offer two model series 
of six-week mini courses for the elderly on 
local social and arts history— one for urban 
Cincinnati and the other for rural Brown 
County. AP
Chicago Historical Society, Chicago, IL; 
R obert L. B rubaker: $5 ,000 . To support 
"M usic in Chicago, 1 830-1960 ," which will 
use life performances, films, and lectures to 
explore the history of music and musical 
tastes in Chicago over a period of 130 years. 
PM
Clark County Community College, N. Las
Vegas, NV; Judith S . Eaton: $16,100. To 
conduct a conference on hum anities cur
riculum reform in community colleges. EH 
Columbia University-CUNY, NY: Bernard 
Beckerman: $75,779. To suppport interpre
tation to enhance the Folger Library exhibit, 
"Shakespeare: The Globe and the W orld," 
emphasizing the relevance of Shakespeare 
and his contribution to the general public, 
including diverse communities and ethnic 
groups. PM
Community College Humanities Associa
tion, C ranford , NJ; D onald D. Sch m el- 
tekopf: $92,620. To incorporate humanities 
education into the curricula of business and 
business-related technologies in community 
colleges. EH
District 1199 Cultural Center, Inc., NYC; 
Moe Foner: $150,000 OR; $25,000 G&M. To

expand interdisciplinary programs to help 
health care employees understand the value 
of the h u m a n itie s  in  th e ir  d a ily  liv es  
through con ferences, sem inars, lectures, 
and workshops on history, literature, art, 
photography, and film. AP 
H a m m o n d  C a s t le  M u s e u m , G lo u c e s 
ter, MA; Naomi R. Kline: $100,000. To im 
plem ent a perm anent exhibit exploring the 
con tin u in g  fascin atio n  w ith the M iddle 
Ages, focusing on the imagery of castles as 
a reflection of cultural history in art, litera
ture, and architecture. PM 
The High Museum of Art, A tlanta, GA; 
Eric M. Zafran: $70,993. To present public 
lectures and other interpretive programs to 
enhan ce the exh ib it "S h a k e sp e a re : The 
G lobe and the W o rld ,"  h ighlighting the 
relationship betw een Shakespeare and art 
and music. PM
Howard U.,  W ashington, DC; Jean-M arie 
Miller: $300,000. To facilitate an intensive 
exam in ation  of the cu ltu re  of the Civil 
R ights M ovem ent in local areas by d is
sem inating the results of a national confer
ence on the M ovem ent. AP 
In te rn a t io n a l  C e n te r  of P h o to g ra p h y ,  
NYC; Cornell Capa: $148,000. To study the 
continuity of black American cultural h is
tory in its passage from rural to urban set
tin gs th ro u gh  an in te rd isc ip lin a ry  a p 
proach featuring the photographs of R o
land Freem an. PM
In te rn a t io n a l  C e n te r  of P h o to g ra p h y ,
N YC; W illiam  A . E w in g: $ 1 9 3 ,2 9 7 . To 
present an exhibit to dem onstrate how cul
tural self-d efin ition  is achieved in 19th- 
century India through the use of the cam 
era by Indian photographers. PM 
M aryland Academy of Sciences ,  B a lti
m ore; D aniel Zirpoli: $15,000. To plan a 
m a jor p lan etariu m  p re se n ta tio n  in c o r
p orating m aterials from  the hu m anities 
w ithin the context of science and technol
ogy, exam ining their interaction. PM 
M assachusetts Institute of Technology,  
Cambridge; Warren A. Seam ans: $25,023. 
To present an exhibit of 17th- and 18th- 
century scientific instrum ents to be in ter
preted in the context of the cultural, politi
cal, and social history of the period. PM 
Metropolitan Museum of Art, NYC; John 
K. Howat: $27,873. To plan an exhibition 
on the life and works of Charles W illson 
Peale, artist, soldier and patriot, inventor 
and naturalist. PM
M useum A ssocia tes ,  Los A n g eles, CA; 
Earl A. Pow ell, III: $61,646. To present an 
interpretive program in conjunction with 
"T h e  Great Bronze Age of C h in a" exhibit 
to include the culture, h istory, religious 
practices, ritual and cerem onial traditions, 
and the social and political environm ent of 
ancient China. PM
M useum of H istory & In d ustry ,  S e a t 
tle , W A; Jam es R. W arren : $ 1 0 ,2 5 0 . To 
ev alu ate  and d evelop  an exhibit/public 
program m aster plan for the M useum, the 
m ajor local history museum for Seattle and 
King County. PM
Native American Rights Fund, W ashing
ton, DC; Frank R. H arjo: $16,580. To plan 
an effort betw een American Indian scho
lars and p ro d u cers  to d ev elop  a rad io  
series on the them es of Native American 
jurisdiction, religion, and education. PN  
NSF/Johns Hopkins U.;  Vincente Navarro: 
$76,378. To research w ritten materials and 
to hold an international conference of sci
entists and hum anities scholars studying 
the eth ical issues related  to the occupa
tional health institu tions of seven cou n
tries. AV
Research Foundation of SUNY, A lbany; 
John Shum aker: $300,000. To adapt regular 
college hum anities studies to the needs of 
an adult audience. EH 
Schenectady Museum, NY; Bruce B. El- 
dredge: $5,430. To plan and research for 
e x h ib its  e x p lo rin g  th e  th em e th a t th e  
sh ap e of a c ity  — p h y sic a l, so c ia l, and 
econom ic— is determ ined by the develop
m ent of its technology and industry. PM 
State H istorical Society of W isconsin ,  
M adison ; H .S . S tro m q u ist: $7 4 ,2 2 0 . To 
train W isconsin museums staff to produce 
interpretive exhibits for their m useum s; to 
create com m unity history exhibits at the 
State H istorical M useum; and to produce 
tra v e lin g  e x h ib its  in  co o p e ra tio n  w ith  
other museums. PM
State L egis la tive  Leaders  Fo un d ation ,
M ilw a u k e e , W I; S t e p h e n  G . L a k is :  
$ 8 9 ,6 6 6 . To com p lete  a program  un der 
w hich four state leg isla tu res —  GA , CT, 
N H, and WA —  hav e had a sch o la r- in -  
r e s id e n c e  to  r e c o m m e n d  w a y s th e  
hum anities should be brought to bear on
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T exas  H is to r ica l  C o m m iss io n ,  A ustin ;  
Cindy Sherrell: $28,117. To conduct two 
ten-day seminars on administration, con
servation, fund raising, and interpretive 
h u m a n i t i e s  p r o g r a m s  f o r  s m a l l  to 
medium-sized museums in six southern 
and southwestern states. PM 
Tucson Public  Library, AZ; Kathleen R. 
Dannreuther: $200,000. To conduct an in
tegrated series of speakers, panels, de
bates,  exhibits, video and film courses,  
and to print study guides for the Pima 
County adult public on the relationship of 
sc ie n ce  and tech n o log y  to cu lture  and 
community. PL
U n ite d  S ta te s  C o n fe r e n c e  of M a y o r s ,
W a s h i n g t o n ,  D C ; M e lv in  A. M i s t e r :  
$261,506. To conduct seminars/meetings of 
mayors and scholars to assess the role of 
the hum anities  in cit ies in con jun ction  
with the U.S . Conference of Mayors. AP 
U. of Maryland, College Park; Stephen G. 
Brush: $40,279. To develop, test,  and dis
seminate a teacher's guide to the history of 
modern science, emphasizing concepts of 
broad philosophical and social significance 
for college students with little or no back
ground in science and mathematics. EH 
U. o f  M ich igan ,  Ann Arbor; Clifton C. 
Olds: $45,000. To im plem ent an exhibit 
c o m p le m e n t in g  an in te rn a t io n a l  s y m 
posium on “ The Meeting of Two Worlds: 
Cultural Exchange Between East and West 
During the Period of the Crusades ."  PM 
U. of Mid-America, Lincoln, NE; Sarah Z. 
R o se n b e rg :  $ 4 8 6 ,1 4 8 .  To im p le m e n t  a 
seven-state, collaborative, community out
reach project to foster the study of Great 
Plains local and regional history, using the 
bibliographical resources of libraries, art 
and artifact exhibits of museums, historical 
societies, humanities scholars, and films. 
PL
Y a le  U . ,  N ew  H a v en ,  CT; E d m u n d  P. 
Pillsbury: $16,630. To plan two interpre
t i v e  e x h i b i t s  on  V i c t o r i a n  c u l t u r a l  
attitudes— "T h e  Great Exhibition: A Ques
tion of T a ste "  and " Im ages  of Victorian 
W om anhood."  PM

Jurisprudence

Pacific  Street Film Projects, Inc. ,  Brook
lyn, NY; Steven A. Fischler: $258,106. To 
produce a 60-minute documentary and to 
write a second script for a proposed six- 
part series examining the flexible and crea
tive nature of American law. PN

Language & 
Linguistics

U. of Maryland, College Park; Adele A. 
Rickett: $132,241. To develop curricular 
materials  in Chinese and Japanese la n 
guages with a focus on the practice and 
culture of business. EH

Literature

Chicago Educational Television Associa
tion, IL; George H. Burdeau: $81,208. To 
develop a script for a 60-minute pilot tele
vision program and three additional treat
ments based on the writings of contempo
rary American Indian authors and stories 
from the Pueblo Indian oral tradition. PN  
College of the Virgin Islands, St. Thomas; 
Erika J. Smilowitz: $3,000. To study the 
works of Una Marson, a Jamaican poet and 
playwright. RO
Eugene O 'Neill  Memorial Theater Center,
Waterford, CT; Joseph J. Krakora: $20,000. 
To d ev e lo p  t r e a tm e n t  for a 9 0 -m in u te  
documentary film on the life and work of 
playwright Eugene O'N eill ,  focusing on 
the three vital years of O'Neill 's  life which 
formed a major theme in his work. PN  
F a i t h  B e r r y  & A s s o c i a t e s ,  W a s h i n g 
ton, DC; Faith Berry: $29,030. To produce 
a 90-minute film on the life, work and le
gacy of the A m erican author L angston  
Hughes, placing him within the context of 
American and European cultural develop
ment of the time. PN
Film  C o l la b o r a t iv e ,  In c .  N ew p o rt ,  RI; 
M ark  S o t tn ic k :  $ 3 3 ,3 4 3 .  To d ev e lo p  a 
half-hour television pilot script and addi
tional treatments which will present oral 
literature from the ethnic traditions of N a

tive A m erican s ,  b lacks,  C u bans,  Ir ish ,
Yiddish, and Chinese. PN
Foundation for Cultural Arts & the Media,
Los Angeles, CA; Robert A. Rees: $33,343. 
To develop a script for a pilot for a series 
of half-hour television programs on the art 
of storytelling as a reflection of American 
cultures. PN
I . B .  S i n g e r  P r o j e c t ,  N Y C ; A m ra n  E. 
Nowak: $25,163. To develop a script for a 
program based on a short story by Isaac 
Bashevis Singer, chosen to reflect the au
thor's  special vision of a lost European 
w o r ld  an d  t h e  s h a d o w  w h i c h  t h e  
Holocaust continues to cast on the lives of 
Jews in America. PN
I n s t i t u t e  f o r  A d v a n c e d  S t u d y ,
Princeton ,  NJ; Irving Lavin: $5 ,000. To 
translate and prepare a critical edition of a 
comedy by Gianlorenzo Bernini. RL 
K CO S-EL Paso Public  Telev ision  Foun
dation, TX; Jose L. Ruiz: $121,860. To de
velop a script  for a fo ur-p art  dramatic  
adaptation of Rudolfo Anaya's classic work 
of Chicano literature "Bless  Me Ultim a."  
PN
National Public  Radio, Washington, DC; 
Joe  N. G w a th m e y :  $ 2 0 ,0 0 0 .  To p lan  a 
series of radio programs on 20th-century 
Latin American fiction exploring the per
sonal, political, social and historical envi
ronment of individual Latin American au
thors. PN
N ew Y o rk  C e n te r  fo r  V is u a l  H is to ry ,
NYC; Lawrence Pitkethly: $20,000. To plan 
a series of programs on the life and work 
of leading American poets from Whitman 
to the present. PN
Pointed Firs Project Co. Inc. ,  NYC; Jane 
C. Morrison: $34,000.' To develop a script 
for a one-hour documentary film on the 
life and works pf noted American author 
S arah  O rne Jew ett ,  exam in ing Je w e tt 's  
handling of such key themes as the isola
tion of the individual, the nature of com-' 
munity, and the significance of alternative 
traditions. PN
Rutgers U .,  Newark, NJ; Ann C. Watts: 
$25,000. To disseminate booklets and vid
eotapes on the proceedings at the April 
1980 "C onference  on Literature and the 
Urban Experience."  AP 
U. of California, Berkeley; Masao Miyoshi: 
$95,372. To conduct an institute to intro
duce current theoretical models of literary 
criticism into the study of Japanese litera
ture. EH
U. of H ouston ,  TX; Theodore G. Gish: 
$70,000. To support curricular and extra
curricular activities examining English and 
German Romanticism and their relation
ship with "rom antic ,"  aspects  of recent 
American cultural, social, and political life. 
AD
U . o f  M i c h i g a n ,  A n n  A r b o r ;  A s s y a  
H u m e s k y :  $ 6 5 , 0 3 9 .  To a s s e m b l e  and  
translate an anthology of Ukrainian litera
ture of the 17th and 18th centuries, never 
before available to the English reader. RL 
U. of Michigan, Ann Arbor; Karl L. Hut- 
terer: $22,015. To prepare a monograph 
analyzing the cultural impact of literature 
produced under American influence for 
Filipino children and writing portraying 
the Philippines and her people to Ameri
can youngsters. RO
U. of Southern California, Los Angeles; 
Ronald Gottesman: $47,264. To develop a 
60-minute documentary script examining 
Upton Sinclair as novelist and social re 
former. PN
W G B H  E d u c a t io n a l  F o u n d a t io n ,  B o s 
ton, MA; M adison D. Lacy: $53,000. To 
develop a script for a 90-minute filmed 
biography of the life and career of novelist, 
folklorist and anthropologist Zora Neale 
Hurston (1901-1960), one of the shapers of 
the Harlem Renaissance. PN

Philosophy

Consortium of Universities of Washington 
Area, Washington, DC; D. Joanne Lynn: 
$34,605. To develop a model curriculum 
for teaching ethics to health care profes
sionals. EH
K e n t  S t a t e  U . ,  O H ; D a v id  L. S m i t h :  
$ 2 5 ,0 0 0 .  To d ev e lo p  a scr ip t  for a 60- 
minute documentary on the life, thought 
and influence of Pierre Teilhard de Char
din, focusing on his attempt to deal with 
the questions of human nature and destiny 
by synthesizing science and religion. PN  
U. of M aryland, College Park; David J. 
Luban: $150,000 OR; $10,000 G&M. To de

velop philosophically informed curriculum 
materials on legal ethics. EH 
U. of N evada,  Reno; W illiam T. Scott :  
$44,000 G&M. To complete a biography of 
the d ist inguished  sc ien t is t -p h ilo so p h er  
Michael Polanyi (1891-1976).  RO 
W S B E -T V ,  Providence,  RI; Jo h n -R ob er t  
Curtin: $230,000. To produce a 90-minute 
dramatic documentary film about the life 
a n d  i d e a s  o f  th e  1 8 t h - c e n t u r y  I r i s h  
philosopher George Berkeley, focusing on 
his years in America, 1728 to 1731. PN

and to consider the contribution these can 
make to political theory. EH 
Yale U .,  New Haven, CT; Peter J. Gay: 
$70,000 OR; $45,967 G&M. To research and 
write a three-volume study of 19th-century 
middle-class culture from a psychoanalytic 
perspective. RO

State Programs

Religion

A nthrop ology Film  C enter Fou nd ation ,
Sante Fe, NM; Gerald L. Davis: $200,000. 
To produce a one-hour film studying the 
structure and style of African-American af
fective preaching and the training of the 
African-American preacher. PN  
Documentary Research, Inc. ,  Buffalo, NY; 
Bruce Jackson: $188,000. To produce "O u t  
of O rd e r ,"  a 90-minute documentary film 
about six women who returned to the sec
ular world after 8 - 1 5  years as nuns in a re 
ligious and teaching community. The film 
will explore implications of their experi
ences  for u n d ers ta n d in g  w o m e n 's  re l i 
gious, family and economic roles. PN  
Menaul Historical Library of the SW, Al
b u q u e r q u e ,  N M ; C a r o l y n  C . A t k in s :  
$1,000. To enable a consultant to assist in 
devising a clearly defined collection de
velopm ent policy for the  Library, a re 
s e a r c h  c e n t e r  th a t  p r e s e r v e s  p r im a ry  
source material pertaining to Protestant 
h is to ry  in N ew  M exico ,  A rizon a ,  C o l
orado, and Utah. RC
V o ices ,  Pasadena, CA; Everett C. Frost: 
$20,000. To develop scripts and treatments 
for a series of radio programs dealing with 
c l a s s i c a l  a n d  B ib l i c a l/ N e a r  E a s t e r n  
mythologies. PN

Social Science

Alaska  H um anities  Forum , Anchorage; 
C aro ly n  Floyd : $ 4 2 4 ,0 0 0  O R; $ 3 00 ,000  
G&M.
Arkansas Endowment for the Humanities,
Little Rock; Ben N. Saltzman: $389,000 OR; 
$80,000 G&M.
Committee for the Humanities in Alabama,
Birmingham-Southern College; James Pate: 
$316,000 OR; $40,000 G&M.
D C C o m m u n ity  H u m a n i t ie s  C o u n c i l ,  
W a sh in g to n ,  DC; R o d erick  S. F re n ch :  
$358,000 OR; $30,000 G&M.
F u n d a c i o n  P u e r t o r r i q u e n a  de la s  
Humanidades, Old San Juan, PR; Arturo 
M. Carrion: $417,565 OR; $40,000 G&M. 
Nebraska Committee for the Humanities, 
Lincoln: Larry L. Wewel:  $382,926 OR; 
$100,000 G&M.
New Mexico Humanities Council,  Univer
sity of New Mexico, Albuquerque; Narcisa 
Zarate: $370,000 OR; $100,000 G&M.
S o u t h  C a r o l i n a  C o m m i t t e e  f o r  th e  
Humanities, Columbia; Walter D. Smith: 
$404,000 OR; $50,000 G&M.
W a s h i n g t o n  C o m m i s s i o n  f o r  th e  
Hum anities ,  Olympia; Karen H. Munro: 
$485,000 OR; $250,000 G&M.

A m com  P ro d u c t io n s ,  N YC; R ichard  L. 
Wormser: $45,000. To write two 30-minute 
scripts for a series of programs on the his
tory of the American Communist Party, its 
role as a radical political organization in 
American society, and its relation with the 
Soviet Union. PN
Center for Educational Productions, NYC; 
Stew art  R. Bird: $52,619.  To develop a 
script for a 90-minute dramatic film on the 
value conflicts of a southern white woman 
in urban Detroit, Michigan, focusing on 
race, class, and w om en's  consciousness 
during the late 1960s. PN  
F i l m  F u n d ,  N Y C ;  S t e v e n  P .  B r a n d :  
$44,357. To produce a 45-minute documen
tary film examining intellectual, social and 
personal effects of Holocaust experiences 
on the children of Jewish survivors. PN  
Fordham U .,  NYC; David J. Halle: $52,000. 
To research and write a m onograph on 
neighborhood persistence and the re-use 
an d  t r a n s f o r m a t i o n  of w o r k in g - c la s s  
houses in New York and New Jersey. RO 
Metropolitan Film Project, Brooklyn, NY; 
Christine Noschese: $120,000. To produce 
a 60-minute color documentary about con
temporary, urban, working-class and poor 
w o m e n ,  an d  t h e i r  c h a n g in g  r o le s  in 
neighborhoods, focusing on women from 
Central Williamsburg in Brooklyn, New 
York. PN
Rappahannock Community College, War
saw, VA; Margaret G. Taylor: $12,731. To 
plan public programs on four important 
themes from the work of John Dos Passos: 
changing political beliefs, alienation of the 
common man, the effects of technology, 
and the ideal of agrarian democracy. PL 
San Francisco Public  Library, CA; Roberto 
Esteves: $13,509. To plan the implementa
tion of public workshops/forums focusing 
on the h is tory and soc io -eco n o m ic  d e 
v e lo p m e n t  of the  d e a f  c o m m u n ity  in 
America and the Bay Area. PL 
U. o f T e x a s ,  A ustin ;  Walt W. Rostow : 
$60,000. To research and write a book on 
the relation between ideas and the actions 
taken by public authorities on issues of 
public policy which arose over the past 40 
years. RO
Vanderbilt U.,  Nashville, TN; William C. 
Havard, Jr.: $92,470. To support an insti
tute to bring a theoretical perspective to 
bear on the sub-fields of political science

Capital letters following each grant show 
the d iv is ion  and the program  throu gh  
which the grant was made.
Special Programs 
AD Special Projects 
AP Program Development 
AV Science Technology and Human Val
ues
AY Youthgrants 
AZ Youth Projects 
Education Programs
EC Consultants 
ED Implementation 
EH Higher Education 
EP Pilot
ES Elementary and Secondary 
Fellowship Programs 
FA Independent Study and Research 
FB College Teachers 
FC  Centers for Advanced Study 
FF Special Fellowships Programs 
FP Professions 
FR Residential Fellowships 
FS Summer Seminars 
FT Summer Stipends 
Planning and Policy Assessment 
OP Planning and Assessment Studies 
Public Programs 
PL Libraries
PM  M useum s and Historical  O rg a n iz a 
tions
PN  Media 
Research Programs
RC Research Resources 
RD  Conferences 
RE Editions 
RL Translations 
RO Basic Research 
RP Publications
RS State, Local and Regional Studies 
RT  Tools

Challenge Grants

Ed Note: The amounts in this listing represent 
offers o f  funding. The actual award is made on 
the basis o f  the amount o f  new and increased  
funding raised from  private sources. In order to 
qualify fo r  the fu ll award, the grantee must 
raise three times the amount in private money.

D IV ISIO N  OF SPECIAL PRO GRA M S

Cultural  Education C ollab ora tiv e ,  In c . ,
Boston, MA; Polly Rabinowitz: $20,000. 
In s t ,  fo r  the  S tu d y  of  C o n te m p . S o c .  
Problems, Seattle, WA; Hubert G. Locke: 
$15,000.
I n s t i t u t e  f o r  A r c h i t e c t u r e  & U r b a n
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Studies, NYC; Peter D. Eisenman: $25,000. 
Institute of the Rockies, M issoula, MT; 
John Badgley: $25,000.
Irish  A m erican  C u ltural  In s titu te ,  S t. 
Paul, MN; Eoin M cKiernan: $25,000. 
Yale-China Association, New Haven, CT; 
John B. Staff: $25,000.

DIVISION OF EDUCATION PROGRAMS

Albright College, Reading, PA; William R. 
Finch: $100,000.
Alma College, Alma, MI; Ronald O. Kapp: 
$ 100 , 000 .
A ssu m p tio n  C o lle g e ,  W o rc e ste r , M A ; 
Richard A. Oehling: $45,000.
B eloit  C o lle g e ,  B e lo it , W I; Jo a n n e  C. 
W akeland: $100,000.
B en nin gto n  C o lle g e ,  B e n n in g to n , VT; 
Donald R. Brown: $150,000.
Boricua College, NYC; A ugustine Rivera: 
$40,000.
Boston University, MA; G eoffrey Bannis
ter: $250,000.
B ow lin g G reen State  U n iv e rs i ty ,  O H ;
Dwight F. Burlingam e: $30,000.
Carlow  C o lle g e ,  P itts b u rg h , PA ; Ja n e  
Scully: $65,000.
Center for the Study of Southern Culture,
U niversity, M S; William R. Ferris: $75,000. 
Chapman College, Orange, CA; Cameron 
Sinclair, $45,000.
College of Saint Benedict, St. Joseph, MN; 
Robert L. Baker: $75,000.
C o n c o r d i a  C o l l e g e ,  P o r t la n d ,  O R ; 
Frederick D. Kramer: $40,000.
C o rn e ll  C o l le g e ,  M o u n t V e rn o n , IA ; 
Richard W. Potter: $90,000.
Dakota W esleyan U niversity ,  M itch ell, 
SD; David L. Putm an: $75,000.
Dominican College of San Rafael,  San  
Rafael, CA; Jack H. W ellman: $50,000. 
Drew University, M adison, NJ; Paul H ar
din: $100,000.
Duke University, Durham, NC; Ernestine 
Friedl: $175,000.
Elizabeth Seton College, Y o n k ers, NY; 
Mary E. Kelly: $20,000.
E liz a b e th to w n  C o l le g e ,  PA ; L in d a  J. 
W illiam s-Langsett: $75,000.
Franklin College of Indiana, IN; Jam es E. 
Aydelotte: $100,000.
George Washington University, W ashing
ton, DC; Roderick S . French: $275,000. 
Goucher College, Towson, MD; Patricia P. 
Purcell: $100,000.
Hampshire College, A m herst, MA; Gerald 
W. Patrick: $30,000.
Hartwick College, O neonta, NY; Jane R. 
N ile: $75,000.
H o b a rt  and W illia m  Sm ith  C o l le g e s ,
Geneva, NY; Ralph A. Jones: $83,000. 
Incarnate Word College, San Antonio, TX; 
John L. Ray: $25,000.
La Salle College, Philadelphia, PA; Emery 
C. M ollenhauer: $130,000.

Lehigh University, Bethlehem , PA; John 
W. Hunt: $125,000.
Loyola University of Chicago, IL; Thomas 
J. Bennett: $150,000.
Marietta College, OH; A rthur J. A cton: 
$65,000.
M arquette  U niv ersity ,  M ilw au kee, W I; 
William M. Gardner: $66,000.
M a rym oun t M an hattan  C o llege ,  N YC; 
Helen Lowe: $28,000.
Mount Holyoke College, South H adley, 
MA; Elizabeth T. K ennan: $150,000.
Mount Mercy College, Cedar Rapids, IA; 
Thom as R. Feld: $50,000.
M u h le n b e rg  C o l le g e ,  A lle n to w n , PA; 
George F. Eichorn: $100,000.
New School for Social Research, NYC; 
Allen Austill: $70,000.
N orth  P a rk  C o l l e g e ,  C h ic a g o , IL ; C. 
Hobart Edgren: $55,000.
O ccid ental  C o llege ,  Los A n g e le s , CA; 
Robert S . Ryf: $75,000.
Reed College, Portland, OR; G eorge A. 
Hay: $150,000.
Rensselaer Polytechnic Institute ,  Troy, 
NY; Thom as Phelan: $125,000.
Rust College, Holly Springs, M S; Benedict
C. Njoku: $40,000.
Salem College, W inston-Salem , NC; James 
L. Barrett: $125,000.
Spelman College, A tlanta, GA; Kathryn 
A. Brisbane: $125,000.
St. A m b rose  C o lle g e ,  D a v e n p o rt, IA ; 
Donald J. M oeller: $65,000.
St. Anselm's College, M anchester, NH; 
Robert J. Collins: $75,000.
St. Mary of the Plains College, Dodge 
City, K S; Larry J. Kramer: $125,000.
Suomi College, H ancock, MI; Charles K. 
Piehl: $40,000.
Union College, Schenectady, NY; C. W il
liam Huntley: $100,000.
University of Hartford, W est H artford , 
CT; Bruce M cClintock: $75,000.
University of Richm ond, VA; G resham  
Riley: $40,000.
University of San Diego, CA; William L. 
Pickett: $100,000.
University of San Francisco, CA; Joseph 
Angilella, S .J . :  $75,000.
University of Santa Clara, CA; Eugene F. 
Gerwe: $150,000.
Ursuline College, Pepper Pike, OH; Sam 
Chieffalo: $50,000.
Voorhees College, Denm ark, SC; Robert 
L. Satcher: $80,000.
W a s h i n g t o n  an d  L ee  U n i v e r s i t y ,
L e x in g to n , V A ; F a r r is  P . H o tc h k is s :  
$50,000.
West Virginia Wesleyan College, Buck- 
hannon, W V ; K e n n e th  B . W e l l iv e r :  
$ 100 , 000 .
Westmar College, LeM ars, IA; Harold E. 
Kamm: $70,000.
Whitman College, Walla Walla, WA; Larry
A. Beaulaurier: $85,000.
W illiam s C o lle g e ,  W illiam sto w n , M A; 
Francis C. Oakley: $75,000.

DIVISION OF FELLOWSHIPS

A m erican  Institu te  of Indian S tud ies,
Chicago, IL; Richard D. Lambert: $50,000. 
American Schools of Oriental Research,
C a m b r id g e , M A ; T h o m a s  W . B e a le :  
$70,000.

LIBRARY PROGRAM

A b e r d e e n - M a t a w a n  P u b l i c  L i b r a r y ,
M a ta w a n , N J; D o lo re s  I . M cK e o u g h : 
$2,500.
Central Rappahannock Regional Library,
F re d e r ic k sb u rg , V A ; B e tty  G . K o h le r: 
$ 10 , 000 .
Dimmick Memorial Library, Jim Thorpe, 
PA; Bruce E. Conrad: $50,000.
D u ran d  M e m o ria l  L ib ra ry  E x p a n sio n  
Fund C o m m .,  D u ran d , M I; W illiam  J. 
Arnold: $7,000.
Frankford Public Library, DE; Jane Buck: 
$40,000.
Penn Yan Public Library, NY; Polly P. 
Sheridan: $40,000.
Scoville Memorial Library, Salisbury, CT; 
Sara B. O 'Connor: $115,000.
Township of Shaler North Hills Library,
G lenshaw , PA; Diane G. Yates: $50,000.

MUSEUMS AND HISTORICAL  
ORGANIZATIONS PROGRAM

Carson County Square House Museum,
Panhandle, TX; John R. Hogge: $5,000. 
Cincinnati Historical Society, OH; Gale E. 
Peterson: $50,000.
Coastal Georgia Historical Society, St.
Sim ons Is ., GA; Anne Shelander: $10,000. 
Cooke County H eritage  S ocie ty ,  In c . ,
G a in e s v i l l e ,  T X ; M a r g a r e t  P . H a y s , 
$ 10 , 0 0 0 .
F o r t  M o rg a n  M u s e u m ,  C O ; S ta f fo r d  
Crossland: $1,000.
High Museum of Art, A tlanta, GA; Gud- 
mund Vigtel: $125,000.
H i s t o r i c  L e x i n g t o n  F o u n d a t i o n ,
L e x in g to n , V A ; K a th a r in e  L . B ro w n : 
$ 10 , 0 0 0 .
Louisiana State Museum, New O rleans; 
Robert R. M acdonald: $65,000.
Maine Historical Society, Portland, ME; 
Thom as L. Gaffney: $50,000.
M u n i c i p a l  M u s e u m ,  B a lt im o r e , M D ; 
Dennis K. M cDaniel: $50,000.
Museum of the City of New York, NYC; 
Monika M. Dillon: $40,000.
Museum of the Concord Antiquarian So
ciety, Concord, MA; Caroline B. Stride: 
$50,000.
Native American Center for the Living  
A rts ,  N iag ara  F a lls , N Y; R ich ard  H ill: 
$45,000.
New England A qu ariu m , B o sto n , M A; 
John H. Prescott: $45,000.
Otter Tail County Historical Society, Fer
gus Falls, MN; Carol J. Sw enson: $43,000.

Pensacola Historical Society, FL; W alter
D. Bach: $20,000.
Plimoth Plantation, Inc., Plym outh, MA; 
Richard L. Ehrlich: $30,000.
Queens Museum, Flushing, NY; Shelley J. 
G rossberg: $30,000.
Rockford Area Historical M useum, M I;
Katherine B. M ancell: $1,000.
San Antonio Museum A ssociation, TX; 
H elm uth J. Naumer: $70,000.
San Mateo County Historical Association,  
CA; H erbert E. Garcia: $6,000.
Santa Barbara Museum of Natural His
tory; CA; Kenneth D. Saxton: $45,000. 
South Street Seaport Museum, NYC; John
B. H ightower: $80,000.
Tampa Museum, FL‘; Shirley R. Howarth: 
$25,000.
W a lte rs  A rt  G a l le r y ,  B a lt im o re , M D ; 
Richard H. Randall, Jr.: $95,000. 
W heelw right Museum of the American  
I n d i a n ,  S a n ta  F e , N M ; S u s a n  B. 
M cGreevy: $20,000.
Woodrow Wilson Birthplace Foundation,  
Inc .,  S tau n to n , VA; Thom as H. H artig: 
$25,000.

MEDIA PROGRAM

K AET-TV, Tem pe, AZ; R obert H. E llis: 
$60,000.
Mohawk-Hudson Council on Educational  
TV Inc.,  Sch en ectad y , NY; S tep h en  W. 
Jeffrey: $10,000.
San Diego State University Foundation,
CA; Paul J. Steen: $40,000.
University of Texas, KTEP Radio, El Paso; 
V ictor S. W heatm an: $3,000.
V e rm o n t  P u b lic  R a d io ,  W in d so r, VT; 
Raymond G. Dilley: $25,000.

DIVISION OF RESEARCH PROGRAMS

American Philological Association, NYC; 
Roger S . Bagnall: $30,000.
A m e ric a n  P h i lo s o p h ic a l  A s s o c i a t i o n ,
Newark, DE; John O 'Connor: $20,000. 
F o u n d a t io n  fo r  I l l i n o i s  A r c h e o l o g y ,
Evantson, IL; Stuart M. Struever: $25,000. 
Hampton Institute, VA; Jessie L. Brown: 
$174,000.
H i s t o r i c a l  S o c i e t y  of P e n n s y l v a n i a ,
P h ila d e lp h ia , P A ; Ja m e s  E . M o o n e y : 
$175,000.
Institute for the Study of Human Issues,
P h ila d e lp h ia , P A ; Jo e l  M . Ju tk o w itz : 
$15,000.
MIT Press,  C am bridge, M A; Frank U r- 
banowski: $32,000.
Ohio University Libraries, A thens, OH; 
H wa-W ei Lee: $50,000.
Scholars  P ress ,  C h ico , CA ; R o b ert W. 
Funk: $100,000.
T e a c h e r s  C o l l e g e ,  N Y C ; K e n n e th  H. 
Toepfer: $33,000.
YIVO Institute for Jewish Research, Inc.,
NYC; Sam uel Norich: $90,000.

Editor's Notes
To some, black history began in the sixties. The 
daily struggles of the Civil Rights Movement— 
the quiet dignity of the M ontgom ery bus 
boycott, the brutal firehosings of the Selma 
march, the killings and jailings of the Missis
sippi freedom riders— played nightly on televi
sion and seared the con scien ce  of w hite 
America. Along with the Voting Rights Act of 
1965 there was a sudden need to know more 
about "the only Americans who never meant to 
come here,” as James Baldwin wrote.

But as early as 1915, the Association for the 
Study of Negro Life and History was founded 
by Carter G. Woodson, "the father of modern 
black history," as Howard Dodson points out 
on page 1. Its purposes were: "to promote his
torical research; to publish books on Negro life 
and history; to promote the study of the Negro 
through clubs and schools; and to bring about 
harmony between the races by interpreting one 
to the other."

In 1926 the Association began the celebra
tion of Negro History Week, which fifty-four

years later, has become Black History Month. 
Schools, churches, corporations, the media, 
state, local, and federal agencies—including the 
Endowment— pay tribute to the achievements 
of black Americans. Without the supportive role 
of history and the intellectual foundation for the 
Movement laid by Woodson and his associates, 
the last three decades of achievement might not 
have been possible.

Today, althou gh m any of W ood son 's 
dreams have been realized, Dodson calls for a 
critical reassessment of Woodson's early goals 
as well as the interpretive framework in which 
modern black history is written.

A critical assessment of a different sort has 
been made by the thirty-two member Rockefel
ler Commission in The Humanities in American 
Life.* Believing that "A free society depends on 
citizens who are broadly educated". . . .and 
that "the humanities form a bridge between 
functional literacy and the higher intellectual 
and civic purposes of learning," the Commis
sion recom m ends th irty -on e m easures to

strengthen the humanities in education and 
public life. Also outlined are seven major needs 
which the Commission considers the "top na
tional priorities for support in the 1980s." Four 
speakers at two NEH-related symposia address 
their remarks to the first of these— improving 
the quality of education in our elementary and 
secondary schools— beginning on Page 8.

Barbara Haber appraises some of the tools 
for integrating the history of American women 
into the next generation of textbooks in Dust- 
jackets on Page 18, while Carol Hurd Green tells 
how librarians and archivists re-evaluated their 
co llections during the "g re a t m anuscript 
search" for Women's History Sources.

A ssessm ent, reflection and appraisal — 
critical thinking in the best tradition of the 
humanities— we think, an appropriate way to 
begin the new decade.

— Judith Chayes Neiman

published by the University of California Press
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NEH Notes and News
The Road to [The People's Republic of] China

The first major cultural exhibit from the 
United States to The People's Republic of China 
will travel to Peking this spring fresh from ap
pearances in New York and San Francisco. An 
exhibit of American Indian crafts from two 
hemispheres spanning 2,000 years, “The Ances
tors: Native Artisans of the Americas,” was 
originally funded by a $220,000 NEH grant.

The exhibit will travel to the People's Re
public at the expense of its sponsor, New York's 
Heye Foundation Museum of the American In
dian which raised more than half the money 
from private sources.

The exhibit includes 400 artifacts and 
photographs from the museum's collection; an 
audio-visual display; a film series; craft demon
strations; performers and a catalog.

In the People's Republic, the exhibit will be 
augmented by yet another 200 objects— among 
them. Olmec and Maya jade carvings, Iroquois 
masks, Sioiix war bonnets and Pueblo pottery.

The objects will be labeled in Chinese and 
English and it is hoped that a brochure will be 
printed in Chinese.

Featuring the work of potters, weavers, 
b asketm akers, p a in ters , feath erw ork ers, 
goldworkers, and carvers, the exhibit will travel 
from Peking to Wuhan and Shanghai.

Southern Roads, City Pavements
A major retrospective of photographer Ro

land Freeman, whose work appears in "Voices 
of the Civil Rights Movement" on page 3, will 
open at the International Center for Photog
raphy, 1130 Fifth Avenue, New York on April 3. 
Funded by the National Endowment for the 
Humanities, the exhibit is the culmination of a 
twelve-year study which focuses on African- 
American culture. The show will travel to 
twelve different cities for a period of two years.

FY 1982 budget submission
The Endowment's FY 1982 budget sub

mitted to the Congress in January is $169.48 
million, including $117.75 million for regular 
program funds, $27 m illion for C hallenge 
Grants, $12 million for Treasury Funds to match 
private gifts, and $12.7 million for administra
tive expenses. The $169.48 million proposed for 
next year compares with a total appropriation of 
$151.3 million for FY 1981.

Coming in Humanities April issue: details 
on programs and funding proposed in the 1982 
budget submission.

NEH Publications
Brochures describing 1981 Hum anities 

Seminars for the Professions and 1981 Summer 
Seminars for College Teachers can be obtained 
by writing NEH, Public Affairs Office, MS 351, 
806 15th Street, NW, Washington, D.C. 20506. 
The announcement of Humanities Institutes to 
be held this sum m er through the H igher 
Education/Regional and National Grants Pro
gram is also available now.

Guidelines for applying and application 
forms will soon be available for Fellowships for 
Independent Study and Fellowships for College 
Teachers as well as a brochure describing pro
grams and services of the Evaluation and As
sessment Studies Branch of the Office of Plan
ning and Policy Assessment.

Prize-winning Film
The NEH-funded Heartland, a feature film 

about women and the relationship between men 
and women on the Montana frontier seventy 
years ago, won first prize in the feature film 
competition at the U.S.-Utah Film and Video 
Festival. This is the second major prize taken by 
the film, which also won first place at the 1980 
Berlin Film Festival.

NEH Program Calendar

The Slate Totem  Pole, one of the artifacts from  the 
first m ajor cu ltu ral exh ib it the U n ited  S tates is 
sending to the People's Republic of China. Its first 
stop will be Peking.

Media Programs
Edith Wharton: Her Life and Works, a three- 

part television presentation including a biog
raphy and dramatizations of "House of Mirth" 
and "Summer," is tentatively scheduled for na
tional broadcast this spring.

A television special on April 6, dramatizing 
two short works by Mark Twain, "The War 
Years" and "The History of the Campaign That 
Failed," will present Twain's experiences and 
observations during the Civil War.

Research Conferences
The World of William Penn!University of 

Pennsylvania/March 19—21/contact Richard 
Dunn (215) 243-6889

Black Scholars and Scholarship/University of 
North Carolina, Chapel Hill/April 3-4/contact 
Thadious Davis or Trudier Harris (919)933-5481

Abbot Suger and St. DenislColumbia Univer
sity, New York City/April 10-12/contact Paula 
Gerson (212)865-3759

Major Exhibition Openings
Shakespeare, the Globe and the World!High 

Museum of Art, Atlanta, GA/February 2-April
26

Haivaii: The Royal Islands/Natural History 
Museum of Los Angeles County/February 20- 
April 26

The Realist Tradition: French Painting and 
Drawing, 1830 -1900/The Brooklyn Museum/ 
March 7-May 10

Manifestation of SJn'ua/Philadelphia Museum 
of Art/March 29-June 7

The Great Bronze Age of ChinalLos Angeles 
County Museum/April 1-June 10

5,000 Years of Korean ArtlWilliam Rockhill 
Nelson Gallery of Art, Kansas City, MO/April 
17-June 14

Afro-American Arts from the Suriname Rain 
ForestlWalters Art Gallery, Baltimore, MD/April 
26-June 21
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What Should A College Student Learn?

Eugen Weber and Edwin Delattre have opened 
dialogue on the question "What should a col
lege student learn?" Mr. Weber responded that 
college students should be taught common val
ues, that there should be a nonnegotiable core 
of curriculum, so that the "points of common 
reference by which members of a society recog
nize each other" are learned. His is a plea for 
general education. Mr. Delattre's list went fur
ther. He discussed requiring college students to 
participate in dialogue; to learn to read, write, 
listen, and translate; and to understand the use 
of symbols and the major avenues of human ex
pression. He too made a plea for the common 
core, saying that "human sameness, rather than 
individual differences, is the most important 
fact to be taken into account in undergraduate 
education." Both commentators dealt quite 
pointedly with the issue of individualism versus 
the common good.

The question "What should a college stu
dent learn?" is not being asked in institutions 
where the cult of the individual has become an

idee fixe. If it is raised, the answer is usually 
"Anything he or she wants." American higher 
education has accepted the social tendency to
ward what Tom Wolfe called "The Me Decade," 
an era when democracy has been reduced to the 
absurd, when every person's opinion, regard
less of how ill formed, is as good as everyone 
else's opinion, when anyone with a social con
science is viewed in a suspect manner and is in
deed in danger of becoming a pariah. The cur
riculum, or its absence, reflects this extolling of 
the self.

The work curriculum stems from the same 
root as the words "course" and "courier." It 
su g gests a m ovem ent from  one point to 
another, a progression through a sequence of 
activities or measurable objectives. The college 
that does not demand of its students a progres
sion through courses has abandoned its cur
riculum. And despite periodic attempts to re
vive a form of general education or core cur
riculum, the courses that all students must take 
in common, most colleges effectually aban
doned a linear curriculum when they adopted 
the free elective system one hundred years ago 
in the name of responding to the individual.

The question "What should a college stu
dent learn?" cannot be answered in the context 
of contemporary colleges. It presupposes a cur
riculum that is no longer present. It suggests 
that students study some common ideas in 
courses that no longer have their own integrity. 
But most important the question presupposes 
an image of college students who have some 
common base.

Who is this "college student" for whom we 
pose the question? The image suggested is that 
of the eighteen-year-old fresh out of high school 
who is to be prepared for citizenship, for higher 
learning, for membership in a community of the

educated. But this student is in a distinct 
minority; more than half the students are en
rolled for distinctly occupational purposes. 
What shall they learn beyond the barest req
uisites enabling them to obtain a job? What can 
we teach to the person who wants only to learn 
enough to pass the real estate examination? 
What of the person who wants a course in 
French cookery? And what conditions for 
learning shall we impose on the student who at
tends school in order to take advantage of the 
financial aid packages that are in fact an exten
sion of the welfare system?

We can devise a core curriculum. We can 
demand that all the casual culture buffs find 
what they seek only through our extension divi
sions. We can relegate the occupational training 
to the community colleges. We can reserve the 
bachelor's degree only for those who take the 
prescribed curriculum. And we can reduce the 
size of our institutions by 80 percent.

The expansion of higher education to ac
commodate the diversity of students with their 
various purposes has made it impossible to an
swer the question "What should a college stu
dent learn?" We can ask "What learning condi
tions should we impose on all bachelor's degree 
recipients?" and, by inference, protect the de
gree's integrity, but that has been tried before, 
around the middle of the nineteenth century 
when the classical languages were required. The 
scientific institutes, special-purpose colleges, 
and research universities then forced the tradi
tional colleges into an eddy away from the 
mainstream of college-going in America. Re
sponses that accommodate a diversity of stu
dents, more imaginative responses, are required 
this time around.

— Professor Arthur M. Cohen
Graduate School of Education, UCLA

Humanities
Humanities has provocative articles by distinguished writers and scholars, in
formation about NEH programs and projects, details of recently awarded NEH 
grants, discussion of vital humanities issues, Dustjackets— bibliographic es
says, and a growing readership of people who want to know what's new in 
humanities scholarship, public programming, education and research.

Some contributors to Humanities are:
James Baldwin • Robert N. Bellah • Bruno Bettelheim • John W. Blassingame • 
Marshall Cohen • Joseph (Jay) Featherstone • George Barnard Forgie • Eugene 
D. Genovese • Barbara Haber • Dan Lacy • Robert Jay Lifton • Joyce Carol 
Oates • Robert E. Osgood • Leslie Howard Owens • Janice A. Radway • Jay W. 
Ruby • Kathryn Kish Sklar • Catharine R. Stimpson

For active participants in the world of thought, Humanities is required reading! 
SUBSCRIBE TODAY!

For a better 
sense of 

direction 
subscribe to 

Humanities
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Books Published 1976-1979, recently revised and 
reissued in paperback by the University of Il
linois Press. Page 18.
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A portrait of GERALD HOLTON 

emphasizing the relationship between 

SCIENCE, TECHNOLOGY, and 

HUMAN VALUES.

TWO VIEWS OF APPLIED ETHICS

. . . .  a Dialogue between 
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Christian ethics, Kennedy Institute of 
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ANNETTE BAIER, professor of 

philosophy, University of Pittsburgh.

ALL NEH FELLOWSHIPS FOR 1981

• individual research
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and more features on NEH plans, projects, 

and programs.
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