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I

Introduction

The Division o f  Education Programs produced 
this collection o f  program descriptions in re
sponse to an increasing number o f  inquiries 
about the kinds o f  humanities endeavors it sup
ports. Selected Project Descriptions is designed 
fo r  general use by readers whose interests and 
needs are as varied as their reasons fo r  seeking 
information.

All of the selections describe activities 
funded under one of two major programs:

H igher Education Projects Grants, which 
promote the development and testing of imag
inative approaches to humanities education. 
These projects are usually conducted by small 
groups of faculty for limited periods of time to 
produce methods or materials suitable for wide
spread use.

Institutional Grants, which support ef
forts to strengthen the role of the humanities 
in the life of a particular academic community. 
Curriculum enrichment within specific settings 
may vary in procedure from short-term con
sultancies and modest revisions of a single area 
of instruction to the permanent reorganization 
of an entire structure for humanities education.

The two broad programs encompass a 
number of distinct grant categories, most of 
which are represented in this book.

A brochure published yearly by the D i
vision contains guidelines and more specific in
formation for each major program. However, 
for the purposes of this book, two points need 
clarification. First, under the general heading 
of Institutional Grants, the table of contents 
lists a section for Pilot grants, but some of the 
program descriptions included therein speak of 
the grantee’s having received a "Planning” 
grant. This is because the proposals were awarded 
funds before the title of the grant category had 
been changed from 'Planning” to "Pilot,” the 
new name being preferable to the old one for its 
descriptive accuracy. Also, the section for De
velopment grants draws samples from two 
formerly distinct grant categories— Program

and Development— which were consolidated in 
1977 to form a single facet of the Institutional 
Grants Program.

O f course, not all readers will want to 
review these selections by grant category. For 
those who would rather read about programs at 
selected schools or activities in a specific disci
pline, two indices at the back provide quick 
access to such information. An additional con
venience is the institutional profile which pre
cedes each selection. This brief account gives 
readers an idea of the broad academic context 
which supported the design and growth of a 
particular program.

If all who have reason to use this book 
were motivated by a simple desire to learn 
more about some of the approaches to humani
ties education tried elsewhere, the following 
words of caution would be unnecessary. How
ever, experience with an earlier publication 
suggests that a number of readers subjected the 
book to systematic investigation it was never 
designed to support. Those of you who are con
sidering applying for NEH support are under
standably anxious to learn as much as possible 
about Division policy. You would be well- 
advised to contact a staff member in the early 
stages of planning, since a successful proposal 
is usually the result of consultation between the 
potential applicant and a knowledgeable person 
within the Division. Unfortunately, some plan
ning groups waste valuable energies trying to 
extract the pattern for competitive applications 
from material intended primarily for general 
information. Such groups view a publication like 
this as source material for statistical computa
tions which will reveal a "preferred” subject 
matter, teaching format, or type of installation.

For the most part, the process of choos
ing, editing, and arranging the material of this 
book revolved around considerations of how best 
to satisfy the interests of the general reader 
rather than the more serious and specific needs 
of the potential applicant. This accounts for the
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considerable variety of these selections, and for 
the general rule of “anonymity” in each de
scription.

Selected Project Descriptions summarizes 
only a small fraction of the programs funded in 
past years, yet manages to convey the range and 
diversity of Division-supported activities. In the 
44 selections of this book, no less than 28 states 
and the District of Columbia are represented. 
This number does not include faculty from 
colleges in other states who participated in some 
of the programs listed here.

Barbara Robertson, Editor

Higher Education Projects Grants

General Education 
Grants



Greater Cincinnati Consortium 
of Colleges and Universities
Cincinnati, Ohio

Restoration and Eighteenth-Century Drama: 
Stage, Town and Gown

The Greater Cincinnati Consortium o f  C ol
leges and Universities brings together 11 
cooperating two- and four-year colleges in the 
Cincinnati area. O f the two Consortium schools 
primarily involved in the project, Miami Univer
sity is a com pact, rural residential campus, and 
the University o f  Cincinnati is a large, frag 
mented comm uter school. The Consortium seeks 
to prom ote inter-institutional courses at such 
universities, since students seem particularly 
stimulated by an exchange between two or more 
colleges w ith contrasting academic environments. 
Consortium universities working together on a 
project welcom e the participation o f  students 
from  the other m em ber institutions. In this way, 
the im pact o f  any Consortium venture tends to 
reach a tri-state area that includes Kentucky, 
Indiana, and Ohio.

The unique character of dramatic literature lies 
in the fact that it is written to be seen, heard, 
and experienced. Too often, if not exclusively, 
English department courses approach plays as 
if they were pieces of literary art, like novels 
and poems, in which the written word is su
preme. The University of Cincinnati and Miami 
University, in coordination with the Greater 
Cincinnati Consortium of Colleges and Univer
sities, intend to address this problem in their 
project, "Restoration and Eighteenth-Century 
Drama: Stage, Town & Gown.”

Faculty members at both universities 
have already conducted some of the proposed 
activities on a modest trial basis. For their sepa
rate courses in Restoration and 18th-century 
drama, the instructor from Miami, a specialist 
in comedy, and the instructor from Cincinnati, 
a specialist in tragedy, collaborated on a syllabus. 
The graduate students at Miami and the under
graduates at Cincinnati read the same plays, and 
a donation from Miami for transportation al
lowed them to meet in four joint classes. A 
third faculty member from the drama depart

ment at Cincinnati lectured on stage history 
and problems of acting and staging, and orga
nized a shoe-string workshop production of 
George Etherege’s The Man o f  Mode (1976).

Going into an NEH-funded course, 
faculty members can build on a tested syllabus 
and prior experience in working and teaching 
together. The Projects grant will enhance the 
effectiveness of this course by providing for 
visiting lecturers, weekly joint meetings, and a 
full-scale theatrical production. The project is 
supported in a broader way by the Consortium 
and the fruitful academic cross-currents this 
organization has already set in motion.

As far as faculty members could deter
mine, the course is unique in the Cincinnati area. 
Its relation, however, to existing programs at 
local colleges is obvious. Faculty members ex
pect the course to produce better readers of 
drama and more astute critics of plays that have 
long been part of the stage repertoire. The 
team-taught, interdisciplinary format gives stu
dents concentrated exposure to material that 
would otherwise be presented in a more attenu
ated form. Lectures by eight consultants, author
ities in their respective fields, will contribute 
to the full exploration of the historical, dramatic, 
and philosophic background of the plays. The 
drama of the period naturally lends itself to a 
multidisciplinary approach since the plays writ
ten during the 120 years covered by the course 
were strongly affected by political and religious 
upheaval, by the rise of the novel, and by a 
fundamental shift in Western European philo
sophical orientation.

The governing idea of the project is to 
consider historical and contemporary perspec
tives of drama in production, to learn stage 
traditions and problems, and to combine a close 
reading of the texts with an awareness of how 
the details of lighting, blocking, and costuming 
are brought to a final production. The keystone 
of this concept is the incorporation of an actual 
dramatic production of a Restoration drama into 
the classroom pedagogy. Most of the actors for 
the production will come from the drama de-
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partment at Cincinnati, with as many of them 
as possible enrolled in the course. The rest of 
the students are expected to work on the prob
lems of lighting, sets, costuming, styles of acting, 
and basic interpretation via the stage history of 
the play. The object is not to make scene paint
ers out of students with little acting talent, but 
to let each student work with a professional or 
would-be professional theater person. The stu
dent receives training in stage production by 
watching and doing, thus gaining an under
standing of how the myriad details of drama 
finally come together in performance. In addi
tion to production-related activities and lectures 
on staging and theater history, several video 
tapes and movies will be shown to make students 
aware of various acting and directorial styles.

The faculty for the project has discov
ered that work in the theater revolutionizes the 
students’ view of dramatic literature. Each 
drama they read subsequent to having staged 
a play for live audiences poses questions that 
previously would not have occurred to them. 
Students begin to read Wycherley, Etherege, 
Congreve, Dryden, Gay, Goldsmith, and Sheri
dan, among others, with an eye toward produc
tion. The customary emphasis on nonproduction 
elements— verbal analysis, dramatic and literary 
history— gives way to a more balanced perspec
tive.

From the abridged version of this course 
previously offered, the instructors learned that 
some working students are often unable to 
attend the outside activities. The project will 
sponsor enough activities at a variety of times 
so that all students can be involved, at least 
partially, with many aspects of the course outside 
the usual classroom and home work.

Besides frequent self-evaluation during 
the course, the instructors have asked each con
sultant to judge the efforts of the students (by 
their responses in discussion) and of the instruc
tors (by their approach and teaching effective
ness). O f course, the final work— the theatrical 
production— is subject to critical evaluation 
from a number of sources, but each student will

be asked to critique the class and its value at the 
end of the term.

Judging from the proven success of the 
previous course, faculty members are predicting 
an even greater impact for the newly expanded 
project. With a series of ten lectures open to the 
public and the scheduled production of Con
greve’s Love fo r  Love (1695), the course will 
generate involvement among the larger tri-state 
community as well as college students. The cur
rent project is a coordinated educational effort 
in the best and broadest sense, drawing people 
from many walks of life into the world of the 
humanities. Furthermore, the project directors 
plan to disseminate among Consortium institu
tions a full description of the course structure 
on the assumption that their course could serve 
as a cooperative model for other colleges and 
departments.

For additional information, contact 
David Mann, Associate Professor, Department 
of English, Upham Hall, Miami University, 
Oxford, Ohio 45056.
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John Tyler Community College
Chester, Virginia

Increasing Art Appreciation 
Through Self-Instructional Packages

John  Tyler Community College is a comprehen
sive community college with an enrollment o f
3,000 students. Two-thirds o f  the students are 
pursuing degrees in such vocational fields as 
nursing, law enforcem ent, and mortuary science. 
The other students are enrolled in the more 
traditional transfer programs such as science, 
liberal arts, and education. The College has no 
separate division o f  humanities. Accordingly, 
English language, literature, foreign languages, 
education, social sciences, and human resources 
are combined under the Division o f  Communi
cation and Social Sciences. The Division has 21 
full-tim e and ten part-tim e facu lty members, 
approximately one-third o f  whom  are in the 
humanities. Three o f  the humanities instructors 
hold the Ph.D .; the others have substantial w ork  
beyond the master’s degree in their chosen 
specialty.

For several years the College has offered a course 
entitled Survey o f  Western Culture. Interdisci
plinary in scope, it covers some of the major 
contributions to the visual arts, literature, and 
music. Despite a relatively good collection of 
art books, the resources at John Tyler for teach
ing art appreciation were extremely limited. The 
current project began in an effort to develop 
materials for the study of visual arts within the 
context of this survey course. Portions of the 
work completed to date suggest that the project, 
upon its completion, will benefit a wider audi
ence of community college students.

In 1974, the College received a Projects 
grant to support the design and development of 
self-instructional packages in art appreciation 
consisting of cassette narrative, accompanying 
slides, and student workbook exercises. The chief 
purpose of these materials is to help students who 
generally have no background in the visual arts 
acquire an understanding of the major develop
ments in western art. The self-instructional 
packages deal with the major artistic phenomena 
since 2500 B.C. Although the course proceeds

chronologically, the emphasis is on art apprecia
tion rather than art history. These art works 
naturally are placed in an historical context, but 
the basis for the study of art in this course is an 
assumption that most people look  at a work of 
art but do not see. The program helps students 
see and respond to a work of art by sharpening 
their critical awareness of the artist’s technique 
for achieving a specific effect and stimulating 
their capacity for distinguishing between major 
art styles on the basis of intrinsic aesthetic 
properties.

Faculty for the project write each narra
tive using a detailed outline which specifies the 
learning objectives and takes into consideration 
specific questions the student should be able to 
deal with after each presentation. The narrative 
consists of three segments or units. At the end 
of each unit the student is expected to complete 
workbook exercises which reinforce what he has 
just learned. The first unit defines and explores 
the representative characteristics of a given style; 
Unit 2 introduces a number of representative 
artists and their works; and Unit 3 consists of 
comparison and contrast. Material in the third 
section either compares the style of two artists 
of the same period (Monet and Renoir, for ex
ample) or presents the contrasting treatment of 
similar subjects, such as genre themes in a realist 
like Millet and an impressionist like Renoir. 
Consistent with the principles of modular in
struction, each narrative lasts no longer than 
20 or 30 minutes.

As supplementary learning aids to the 
humanities survey course, the audio-visual 
materials let students progress at their own rate 
until mastery has been assured. Students from 
transfer and non-transfer curricula, who gen
erally take the course as an elective, meet in 
larger sections for three hours of lecture and 
discussion per week. The self-instructional aids 
housed in the Learning Resources Center enable 
students to review material previously covered in 
class at their leisure.

The original proposal called for the de
velopment of 50 self-instructional packages in 
western art. Faculty at work on the project soon
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recognized that this would be an impossible task 
for a number of reasons. The process of assem
bling the materials proved more time consuming 
than had been anticipated. By the fall of 1977, 
faculty should be able to complete the 50 nar
ratives as planned, but cannot actually "pack
age” more than 20 in that time. Another prob
lem arises from the nature of modular instruc
tion itself. To take a particular art style and 
reduce it to a 20- or 30-minute presentation 
without sacrificing academic integrity requires 
a good deal of skill and judgment. The project 
has been fortunate in securing the assistance of 
consultants from the Virginia Museum, the Na
tional Gallery, and Harvard University. The 
consultants are experts in a variety of fields and 
serve for the most part in an editorial capacity. 
Additional advice in synthesizing the enormous 
amount of materials into practicable learning 
aids came from two consultants who have done 
extensive work in modular instruction and in 
media and audio-visual education.

Continuous evaluation gives the project 
support and direction throughout its develop
ment stages. Educators from four states and the 
District of Columbia attended a workshop held 
at the College in February 1976 to see a demon
stration of sample programs and offer sugges
tions. Also, the "packages” receive the benefit of 
repeated reviews by the consultants who are 
called in during various phases of the project.

The project will begin to influence in
struction at other community colleges only after 
completion of all the materials. However, both 
students and faculty members at John Tyler 
have responded to the self-instructional packages 
with considerable and positive interest. As a re
sult of the February workshop, the project di
rector was invited to give a paper at the annual 
convention of the National Association for Hu
manities Education in St. Louis, Missouri. U lti
mately, these self-instructional packages will be 
shared at cost with all 23 colleges in the Virginia 
Community College System and other interested 
educational institutions. Faculty for the proj
ect intend to refine the art appreciation aids to 
a point where they could become almost com

pletely self-instructional, thus lending them
selves to independent study and external degree 
programs in the coming years. Distribution of 
the materials by a national publishing house is 
another distinct possibility for the future of the 
project.

For additional information, contact Pro
fessor Robert E. Hiedemann, John Tyler Com
munity College, Chester, Virginia 23831.

University of Chicago
Chicago, Illinois

Two Seminars in Dance History, 1975-1976

The University o f  Chicago is a private, non- 
denominational institution o f  higher learning 
and research. Its total enrollment o f  8,500 is 
divided approximately between 2,500 under
graduates in the College and 6,000 graduate 
students in the four graduate divisions and six 
professional schools. From its founding by W il
liam Rainey H arper and John  D. R ockefeller in 
1892, the University has always combined an 
emphasis on scholarly research and the training 
o f  academic scholars on the one hand, and inno
vative approaches to general undergraduate edu
cation in the liberal arts on the other. While 
the University has no advanced degree program  
in the history o f  dance, its Com m ittee on Gen
eral Studies in Humanities provides an appropri
ate focus fo r  research and training in this de
veloping field o f  academic inquiry.

The pilot project launched at the University of 
Chicago was one of the first formal gestures of 
exploration in a virtually neglected field. Be
cause of the generally-held misconception that 
dance has no accessible history, no college or uni
versity in the United States has yet devised a 
curriculum for the training of dance scholars. 
In spite of this, a number of young people have 
recently discovered serious interests in dance his
tory, which they have pursued with only infor
mal, volunteer guidance from a few self-trained 
but experienced mentors. A seminar given in 
the summer of 1974 (funded by a Chairman’s 
grant from N EH ) showed that the interest and 
ability exist; they needed only cultivation to 
stimulate productive activity. The success of this 
first session on the subject of romantic ballet in 
Western Europe confirmed the desirability of 
further pioneering efforts. An N EH  Projects 
grant provided for the design of two seminars, 
similar to the first, which would serve as a model 
for the establishment of graduate programs in 
dance history.

The seminar for 1975 covered the Russian 
ballet of the late 19th and early 20th centuries, 
including not only the great performers and

choreographers but also the musicians and de
signers who contributed so much to the master
pieces of the Diaghilev era. The 1976 seminar 
studied American theatrical dance before 1900, 
tracing the gradual emergence of a national 
image. Classes discussed the flourishing of native 
artists at the time of the romantic ballet and 
questioned the causes of the decline into escapist 
spectacle and melodrama that pervaded the sec
ond half of the 19th Century.

The seminars emphasized sources and 
methodology, since conventional scholarly tech
niques are often inapplicable to dance which, 
prior to this century, had hardly any written 
scores. This circumstance stimulated the re
sourcefulness of students, who learned to use a 
variety of materials: contemporary reviews, let
ters and diaries; technical manuals and theoreti
cal treatises; programs and librettos; produc
tion sketches, stage directions, and theater 
records; and all forms of iconography. Some fine 
term papers came out of the first two seminars, 
but the most exciting set came last: original re
search projects about the student’s home com
munity (from  Fresno to Philadelphia) revealed 
facets of American dance history which had 
never been researched before.

The dance history project sponsored one 
event which attempted to involve a large num
ber of the University community. In 1975 an 
exhibition of original designs and documents re
lating to the Diaghilev Ballet was held in the 
Regenstein Library, attracting considerable in
terest. A gallery talk given at that time was also 
well attended.

From the beginning, "Tw o Seminars in 
Dance History,” though administered by and 
housed at the University, was practically an au
tonomous program. Over the three-year period 
of the two Endowment grants, the guest lectures 
involved only four members of the University 
faculty (from  the departments of art history, 
music, English, and the Committee on General 
Studies in the Humanities). For the most part, 
the regular faculty came from New York, New 
Orleans, Texas, and Copenhagen. Similarly, only



Marie Bonfanti, ballerina o f  The Black Crook, New  
Y ork’s hit musical o f  1866, and Hippolyte Monplaisir, 
whose company toured the U.S. from  N ew  Y ork  to 
San Francisco in the 1840s and ’50s, were two o f  the 
artists discussed in a seminar on American theatrical 
dance before 1900.



three students had ever taken classes at the Uni
versity; all the others came from elsewhere.

In creating a program for a new field of 
study, certain problems are inevitable, and the 
recent project was no exception. First of all, 
most students who would be qualified, either by 
interest or experience, for admission to the semi
nars had no way of knowing about the existence 
of the program. Even though enrollment was 
limited to 1 5 students for each seminar, the proj
ect director had to contact various agencies and 
dance departments in order to find enough suit
able participants. Apparently, however, a net
work of communication began to emerge and 
grow, since the group that assembled for the 
last seminar was by far the best. As it turned 
out, all of the students in each seminar had 
studied dance at some time. In addition to their 
experience with dance, the students brought to 
the seminars good backgrounds in fields of study 
such as theater, music, art history, English, 
French, Russian, and history.

Another problem was library resources. 
Regenstein Library holds an impressive collec
tion, but, it is not full of dance books, having 
never before needed them. Faculty for the proj
ect bought what they could and Xeroxed the 
rest, but always seemed to need more copies of 
everything. The students could not buy very 
much; most of the books were either too expen
sive or out of print. Indeed, the chief problem 
was expense. That is, the grant monies provided 
liberally for everything but, of course, could not 
be used directly to support the students. Most of 
those who wanted to come could not afford to 
pay for tuition and living expenses. A job on 
the side was out of the question because the work 
of the seminars was extremely demanding. The 
faculty manged to raise tuition scholarships, but 
it was a difficult and time-consuming job.

The project has succeeded in creating the 
kind of impact its designers had envisioned. A 
number of institutions have begun to think seri
ously about establishing graduate programs in 
dance history and have approached the seminar 
director on the subject. Many of the students, 
who were not completely committed when they

came to Chicago, have now decided to pursue 
careers in dance history. Still others are inquir
ing about the possibility of future seminars and 
formal degree programs.

For additional information, contact Selma 
Jeanne Cohen, Editor, Dance Perspectives, 29 
East 9th Street, New York, New York 10003.
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The University of Oregon
Eugene, Oregon

Institute in Northwest Literature and History

The University o f  Oregon, a state institution, 
opened its doors in 1876 to 177 students. The 
University now has an enrollment o f  17,000 stu
dents and a facu lty o f  1,300 engaged in teaching 
and research. The heart o f  undergraduate in
struction is the College o f  Liberal Arts with 3 5 
departments and special programs, including an 
Honors College. Moreover, the University has 
nine professional schools, a graduate division, 
and 12 research bureaus, institutes, and centers. 
O f the 105 facu lty teaching courses in the hu
manities, 90 have the doctorate. In addition to 
its extensive collection o f  books and other re
search materials, the University library system 
holds 1,750,000 manuscripts, the bulk o f  which  
pertain to the trans-Mississippi West and par
ticularly to the Pacific Northwest.

The design and instruction of such University 
courses as Pacific Northwest Literature and His
tory of the Pacific Northwest, as well as related 
professional activities, reflect an interest in the 
culture of the region that several Oregon faculty 
have shared for a number of years. The Institute 
grew out of this interest and, from the outset, 
was assured some measure of success by the ex
perience one of the co-directors had already 
gained in offering two NEH-sponsored summer 
seminars (1973 and 1975) for college teachers 
in the history and literature of the American 
West. Furthermore, it seemed appropriate that 
such a project be undertaken in conjunction with 
observing the nation’s bicentennial and the Uni
versity’s centennial. The activities proposed for 
the Institute received a Projects grant from the 
Endowment and modest backing from the Uni
versity Bicentennial-Centennial Committee.

Specific plans for the work of the Insti
tute followed from three major objectives: to 
explore both the image and the reality of the 
Northwest as it appears in the works of its 
leading poets, essayists, historians, and writers 
of fiction; to set these findings against the back
ground of the larger American scene; and to 
place these ideas and materials in the hands of a

group of influential teachers who would put 
them to productive use in their own colleges and 
communities across the Northwest. The four- 
week Institute, designed to encourage the study, 
appreciation, and teaching of Northwest culture, 
brought together 20 teachers from junior col
leges and four-year colleges in Washington, 
Oregon, Idaho, and British Columbia. By draw
ing on each participant’s knowledge of the 
Northwest studies resources housed in the insti
tutions and historical agencies of his or her home 
location, the Institute accomplished yet another 
goal: to identify and coordinate information 
about the specific regional materials scattered 
throughout the Northwest. A morning seminar 
was the basic structured activity of the Institute; 
afternoons were left open for independent study, 
writing, and informal discussion. In the first 
sessions, the historians and the teachers of litera
ture compared assumptions, principles, and ap
proaches of the two disciplines, generating 
healthy tensions that persisted throughout the 
four weeks. The seminars were devoted to a cri
tical examination of the works of regional his
torians, writers, and poets which included, 
among others: Earl Pomeroy, The Pacific Slope;
H. L. Davis, H oney in the H orn  and Kettle o f  
Fire; Don Berry, Trask and M oontrap; Dale 
Morgan, Jedediah Smith and the Opening o f  the 
W est; Merrill Beal, " I  W ill Fight N o More For
ever”: C hief Joseph and the N ez Perce W ar; 
Norman Clark, Mill Tow n; Ken Kesey, Some
times a Great N otion ; and the poetry of William 
Stafford, Richard Hugo, and David Wagoner. 
In discussing these works, participants frequent
ly returned to questions about the place and 
appropriate use of literature in the teaching of 
history and the role of historical considerations 
in literary study. All the members worked on 
compiling information for a bibliographic essay.

The morning seminar pattern was inter
rupted in the third week for a public symposium 
that brought scholars from various parts of the 
Northwest to talk about their specialties. For this 
symposium, the author of Mill Town  and of the 
Bicentennial history of the state of Washington 
explored themes and lessons inherent in the his
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tory of the Pacific Northwest, and a free-lance 
film maker from Eugene presented a slide-tape 
show demonstrating the texture of the North
west cultural experience through the fusion of 
photography, poetry, folklore, and history. 
Other lecturers analyzed the work of a Canadian 
writer of fiction; argued the case for Theodore 
Roethke, long-time poet and teacher at the Uni
versity of Washington, as a regional poet; and 
discussed the ethnic mix of Italians, Russians, 
and Englishmen in the Kootenay region of Brit
ish Columbia.

In the last week of the Institute, mem
bers resumed morning sessions, giving time to 
such matters as a critique of the slide-tape 
show; a meeting with the editor and staff of 
N orthw est Review  to discuss the regional em
phasis of the quarterly since its founding in 
19 57; and a preliminary.assessment of items rec
ommended for inclusion in the annotated bibli
ography.

Except for the week of the symposium 
which had something going on from morning to 
night, seminar members researched individual 
projects during afternoons with the co-directors 
available for consultation. A few examples con
vey the nature of this independent study: One 
member gained insights from the papers of 
Henry Sheldon, professor of philosophy and edu
cation, administrator, and author of an early 
history of the University of Oregon; another 
turned to the papers of H. L. David, Oregon’s 
Pulitzer prizewinning writer; a third worked 
with overland diaries in connection with a nar
rative poem she was writing about the road to 
Oregon in the 1840s seen through the eyes of 
women wayfarers; a fourth investigated the 
early 20th-century Chatauqua movement on the 
outskirts of Portland.

The Institute encountered its greatest 
problem in the difficulty of defining the Pacific 
Northwest with any real precision, though per
haps that fact attests to the rich complexities of 
the regional culture. Also, the political boundary 
separating the United States and British Colum
bia proved to be a formidable barrier in that 
Canadians and Americans seem to be largely un

informed about one another’s history and cul
ture. However, the three participants from Brit
ish Columbia were of immense help in informing 
their colleagues about western Canada’s literary 
and historical heritage. This exchange of infor
mation accounts for one of the most important, 
though wholly unanticipated, benefits of the In 
stitute. Some historians in the group felt that 
the overall emphasis of the seminars was unduly 
literary, and once or twice there were some warm 
exchanges on the subject.

As the project unfolded, participants of
fered informal evaluations simply in the form 
of an ongoing analysis of what the seminars were 
accomplishing and whether the group discus
sions were taking them in constructive direc
tions. The participants were to submit written 
evaluations four months from the time of the 
summer project. These, together with comments 
and evaluations from the directors, were to be 
sent to the Endowment as a final report. The 
University planned to sponsor visits by the co
directors to some of the participants’ institutions 
in the spring of 1977. The evaluation procedure 
at all stages would focus on two aspects: changes 
in attitude, awareness, and understanding of 
Pacific Northwest literature and history; and 
changes in teaching and presentation of mate
rials to students and colleagues as a result of the 
four-week project.

Most of the historians and teachers of 
literature came away from the Institute resolved 
to integrate more thoroughly the concepts, 
methods, and materials derived from the other 
discipline in the teaching of their own. The ex
perience of the Institute provided a model for 
collaboration which may stimulate similar ar
rangements at the participants’ colleges. The co
directors plan to work more closely in their 
approach to the region.

For additional information, contact Pro
fessor Edwin R. Bingham or Professor Glen A. 
Love, College of Liberal Arts, University of 
Oregon, Eugene, Oregon 97403.
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University of Delaware
Newark, Delaware

Learning History Through Audio-Visual Archives

In 1743, the Presbyterian Synod at Philadelphia 
approved a petition to establish a school in Dela
ware fo r  the training o f  candidates fo r  the min
istry. Over the course o f  the next two centuries 
this small school developed into the University 
o f  Delaware. Today the University has an enroll
m ent o f  some 17,400 students and offers a wide 
range o f  undergraduate, graduate, and associate 
degree programs. Almost half o f  the undergrad
uates are w orking toward degrees in one o f  the
29 programs xvithin the College o f  Arts and Sci
ences. In recent years, the tipper-level courses 
and the media course offered by the Department 
o f  History have attracted an increasing number 
o f  students. O f the 32 faculty members in the 
D epartment, all but one (a fu ll professor trained 
in engineering w ith expertise in the history o f  
technology) hold the Ph.D.

In the fall of 1970, resources provided by the 
American Historical Association and the Univer
sity of Delaware enabled the Department of 
History to create a History Media Center which 
would serve as both a repository for media 
materials and a teaching facility. Since that time, 
the Center has grown from two converted his
tory department offices (with facilities designed 
primarily to support one new course offering) 
to an expanded complex with a separate sound 
studio, slide storage for more than 150,000 
slides, increased space for student productions, 
and ample facilities for classroom work and 
faculty preview of media material. The Center 
now supports various history course offerings 
and, in addition, extends its services and re
sources to faculty members from other depart
ments in the College of Arts and Sciences. An 
Endowment grant in 1975 provided for expan
sion of the program with the intent of support
ing a more vigorous exploration of the audio
visual resources at the National Archives in 
Washington, D.C., and selected regional deposi
tories.

During the grant period, faculty for the 
project introduced several new courses which

involve the study of newsreels and documen
taries produced during the Depression, the his
tory of photography and the photograph in 
American society, the collection on European 
history at the National Archives, and selected 
community histories. The instructional format 
and objectives of the new courses were modeled 
along the same lines as the media program’s origi
nal course offering, "History Through Media.” 

Basically the courses embody a philosophy 
of teaching which asserts the value of an active 
learning role. Students learn history by investi
gating primary media materials and producing 
documentaries themselves. Course enrollments 
are limited to 20 students. Applicants need not 
possess special technical skills or experience with 
photography. During a five-week winter term, 
candidates for the seminars receive intensive 
training in oral history interview techniques, in 
photography and related processes, and in the 
use of recording and projection equipment. 
Students may then enroll in the regular, semes- 
ter-length seminars. Project teams composed of 
four or five students make a preliminary survey 
of available resources, consult with the seminar 
director on the choice of a topic, and begin the 
work of bringing visual, spoken, and, at times, 
musical evidence to bear on selected historical 
concept.

The Center is open to students and 
faculty on a round-the-clock basis. The enthusi
asm and zest individual students display at all 
hours in their work at the Center is also present 
throughout the critical process of selecting, 
evaluating, and assembling the materials, which 
places great demands on a team’s collaborative 
energies. Lengthy sessions devoted to script con
sultations afford an additional educational ex
perience. At this point, student historians must 
come to terms with problems unique to the treat
ment of a subject by means of film. Team mem
bers attempt to reconcile the values of historical 
accuracy with the formal requirements of good 
film composition and the complex levels of 
human awareness that film is capable of express
ing and creating.
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The History Media Center has developed 
a close and cordial relationship with the National 
Archives that has led to a number of student 
projects on hitherto unexplored media topics. 
Students from the Department produced a slide- 
tape documentary on the internment of Japa- 
nese-Americans during World War II .  This 
project was based on research in the more than
17,000 still photographs of the war relocation 
authority currently housed in the National 
Archives, the vast majority of which had never 
before been published. The 2 5-minute documen
tary was shown at the National Archives and 
subsequently at 15 universities in California 
where interest in the subject of Japanese-Ameri- 
can internment is high. To cite only a few more 
examples, student groups have produced excel
lent projects on the Philippine insurrection, the 
building of the Panama Canal, photography and 
the Old West, the beliefs and daily life of the 
19th-century Shakers, and the Civil War pho
tography of Mathew Brady. Student selection of 
topics reflects a wide range of interests, although 
19th and 20th century themes predominate in 
view of the abundant visual documentation 
available.

The N EH  grant also supports the sum
mer workshop program that the Center has 
sponsored for the last four years. These work
shops, attracting high school teachers and uni
versity faculty from all over the country, pro
vide basic training in audio-visual production 
and require participants to create documentaries 
similar to those produced by undergraduates 
during the regular academic year.

The impact of the Center and the cur
riculum innovation it facilitates has been exten
sive, not only within the Department but 
throughout the University and beyond. The 
American Historical Association is now encour
aging the Department to develop a regional 
faculty program. The AHA feels that the sum
mer workshops would provide a sound model 
and anticipates a time when the Department at 
Delaware, in cooperation with several other 
regional institutions, could provide training for

faculty members who wished to make greater use 
of media in the teaching of history.

For additional information, contact Pro
fessor Willard Allen Fletcher, Department of 
History, 127 Memorial Hall, University of Dela
ware, Newark, Delaware 19711.
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Indiana University
Bloomington, Indiana

Development of Urban Folklore Materials 
in the Curriculum

T he Folklore Institute o f  Indiana University, 
Bloomington, is an independent department in 
the College o f  Arts and Sciences. It was estab
lished in 1963, replacing an inter-departmental 
comm ittee that had administered M.A. and 
Ph.D. degrees in Folklore since 1949. The F o lk
lore Institute has a faculty o f  15, some o f  whom  
w ork strictly w ith the Folklore Department, 
while others belong to departments o f  English, 
history, Spanish, classics, linguistics, and Slavic, 
Uralic-Altaic, and A fro-Am erican studies. The 
fo lklore courses have proved very attractive to 
both graduate and tindergraduate students, and 
the student-per-faculty ratio is the highest o f  
any department in the College. The current 
number o f  M.A. and PH.D. candidates is 150, 
and more than 2,000 undergraduate shidents 
are enrolled in folklore courses, w ith approxi
mately 5 0 majoring in folklore.

Since its inception by the brothers Grimm, folk
lore has been associated with rural areas and 
with surviving beliefs and customs from a dis
tant past. In a dramatic turnaround, folklorists 
have recently begun to consider contemporary 
society and urban centers of population. In 
1968 the Folklore Institute was awarded a pilot 
grant from NEH to conduct field research in 
Gary and East Chicago, Indiana, an area of 
heavy industry. Fieldworkers probed into seven 
major ethnic and racial groups in this region. 
Their resulting publications attested to a consid
erable body of urban lore departing from con
ventional genres of song and tale and dealing 
with personal experiences and philosophies.

In 1973, the Folklore Institute held an 
international conference, partially supported by 
an NEH grant, on the thesis, "Folklore in the 
Modern World.” Scholars from 3 1 countries dis
cussed such topics as folklore in the city, folklore 
and industrialism, and folklore in the mass me
dia. The consensus was clear. Folklorists around 
the world were revising their concepts and

seeking to associate the study and teaching of 
folklore with urban centers.

Yet many theoretical problems remained 
to be answered: what were the indigenous folk 
traditions that arose from the metropolis itself? 
Where did revivalistic and tourist-inspired folk
lore activities fit into the conventional folklore 
rubrics? Did the quest for urban folklore require 
new techniques and new concepts as well as a 
search for new materials? Should one think of 
social rather than ethnic groupings in searching 
for the generative forces of urban folklore? In 
order to develop curriculum offerings that could 
broach these questions within the context of 
fresh and rich field data, the Folklore Institute 
in 1974 applied for NEH funding to support 
an in-depth two-year field project in the Gary- 
East Chicago area. The objectives of this research 
would be, first, to amass folklore data in the 
form of tape recordings, slides, videotapes, films, 
and artifacts, and second, to incorporate these 
materials in existing folklore courses and to de
velop new courses with the urban emphasis.

Teachers and students in folklore, urban 
studies, and American studies courses throughout 
the country are the projected audience for the 
materials now being assembled by the fieldwork 
team. Pamphlet-readers will contain representa
tive personal histories, folklore texts, and discus
sion questions on urban life styles. These 
materials will be keyed to a 16 millimeter film, 
some 25 videotapes, slide presentations, and 
record albums resulting from the fieldwork. The 
film, produced in cooperation with the Univer
sity audio-visual department, depicts Jennie’s 
Cafe, a small, family-owned restaurant in Gary, 
where patrons choose from a varied Slavic menu 
and do the "kola” and other folk dances to the 
live music of Serbian, Croatian, or Macedonian 
bands. This restaurant is one of the milieux in 
which the city dwellers meet and interact; some 
come regularly, others come in occasionally.

During the past year, fieldworkers have 
made more than 8 5 videotapes of such events as 
the Pentecostal service in the black Prayer House 
of Faith church; a Serbian "slava,” a family 
saint’s day celebration; the Latino social folk
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drama presented by Teatro Desengano del 
Pueblo; traditional musical performances on the 
tambura, the gusle, the bouzouki; Polish pirogi 
making; weddings in the Greek, Lithuanian, and 
Serbian communities; and black gospel perfor
mances. These videotapes will be edited during 
the coming year to make concise statements on 
such matters as ethnicity and cultural pluralism, 
folk genres as they exist in Gary, and the habits, 
modes, and preoccupations of city life.

The materials have already been used in 
various folklore courses at the Folklore Institute 
in Bloomington and at the regional campus in 
Gary. They have been incorporated into intro
ductory undergraduate courses, an urban history 
seminar, an immigrant folklore course taught by 
a visiting professor, and an evening division 
course on Indiana folklore. A special urban folk
lore seminar was taught by a second visiting 
professor.

The greatest challenge of the project in its 
first year stemmed from the administrative com
plexities involved in conducting intensive field
work operations while assuring sufficient atten
tion to project-related activities at the Institute. 
Participants in the project agreed that the 
Project Director was needed in the field, since 
he was already familiar with the area from the 
previous field research in 1968. This circum
stance called for the designation of a full-time 
coordinator who could organize the accumu
lating material, assist in the development of the 
curriculum aids, administer the budget, and 
supervise several work-study assistants through 
his offices at the institute. The Project Director 
would reside in the field for several months to 
teach on the Gary regional campus and to co
ordinate the efforts of the seven field workers 
(predoctoral graduate students) who were 
spending from three to six weeks in the field. 
In undertaking a maximum exploration of a 
complex urban network such as the Gary-East 
Chicago area, seemingly routine matters— mak
ing contacts and setting up appointments, in
suring access to a telephone or a car, getting 
from one part of the field to another, attending

simultaneous events in the city— can become 
formidable obstacles to field strategies.

Each member of the project team will 
make a presentation of his materials and field 
experiences. Feedback from these sessions will 
then help shape the final form of the curriculum 
aids. The program has already generated con
siderable interest and response. Students in folk
lore courses interviewing other students from 
"The Region” about their lore and traditions 
have found interviewees eager to cooperate and 
personally involved. High school teachers en
rolled in the course, "Oral History and Folklore 
of the Calumet Region,” taught by the Project 
Director have tried out the collecting techniques 
on their own students and reported high enthusi
asm. Members of the fieldwork team have given 
special lectures and talks on the folklore of the 
Region. For additional information, contact 
Dr. Richard M. Dorson, Director, Folklore Insti
tute, Indiana University, Bloomington, Indiana 
47401.
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Princeton University
Princeton, New Jersey

Community College Internship Program

Princeton University is a private, coeducational 
university founded in 1746. Princeton has a long 
tradition o f  comm itm ent to the teaching pro
fession. The belief that the teacher's first respon
sibility is to his students has shaped the character 
o f  instruction at the University, where even 
senior facu lty  are expected to teach under
graduates. Thus, the facility o f  722 serves 
both  an undergradtiate student body o f  4,409 
and a graduate student body o f  1,450. W ell over 
half o f  the faculty are specialists in the humani
ties and social science disciplines. The ctirricular 
emphasis at Princeton is on the liberal arts.

The Community College Internship Program 
(CCIP) at Princeton is an outgrowth of four 
years of planning, dating from a meeting at 
Princeton in 1970 attended by representatives 
of 32 community colleges from the mid-Atlantic 
states. After endorsement of the project by the 
New Jersey Consortium of the Community Col
lege, Inc., Princeton and Mercer County Com
munity College applied for an NEH Education 
Projects grant, which was awarded in September 
1974. Administered jointly by co-directors from 
Princeton and Mercer, the grant supports a five- 
year pilot program which prepares advanced 
graduate students for teaching at community 
colleges through a combination of introductory 
seminars and practical experience in the class
room.

By this new venture in cooperation be
tween a major university and state community 
colleges, members of the teaching profession hope 
to encourage a unity of effort throughout higher 
education— an interchange between various parts 
of the educational system that could stimulate 
new and beneficial ideas. In terms of its imme
diate results, the project has a twofold purpose: 
first, to increase the sources of appropriately 
trained teachers who can qualify for positions 
in community colleges and, second, to broaden 
the range of opportunities available to students 
pursuing graduate degrees.

At the basis of the project’s conception is 
the belief that Ph.D. candidates need special 
preparation beyond their graduate studies if they 
are to become effective community college 
teachers. The prevailing research-oriented con
cerns of most graduate departments produce 
students ill-equipped for the practical demands 
of their chosen profession. This problem is per
haps even more serious for the graduate who 
plans to teach in a community college, which 
requires special skills and qualities such as the 
ability to communicate with students who differ 
widely in learning skills.

Under the CCIP, Princeton graduate stu
dents from many departments attend 12 weekly 
colloquia which serve as an introduction to com
munity college teaching and to the techniques 
of instruction at such colleges. The colloquium 
speakers are administrators and faculty members 
who explain the history and purposes of their 
institutions, bring prospective interns to actual 
classroom sessions, and describe the makeup of 
their student population and the nature of in
struction. After completing the colloquium, the 
students undertake internships as adjunct facul
ty at the colleges, thus gaining the experience 
that is the most important part of their training. 
They teach under the supervision of faculty 
advisors at the community colleges— professors 
who guide the interns in a kind of master- 
apprenticeship relationship. At the end of the 
term, the advisors file a formal evaluation of the 
interns’ work.

At the end of each academic year, interns, 
their faculty advisors, and the Board of Advisors 
attend a day-long evaluation session. During the 
first of these sessions, participants acknowledged 
problems and took steps to remedy them. Thus, 
in the second year of the project, the format 
of the colloquium was redesigned to place more 
emphasis on specific aspects of the teaching 
experience itself. The guest speakers for the 
various colloquia now include fewer administra
tors and more teachers. In the third year, the 
program will sponsor more orientation visits to 
the community colleges by the interns prior to 
their teaching apprenticeship. Also, the role of
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The Council for Philosophical Studies
College Park, Maryland

the supervising teacher has undergone redefini
tion in the direction of more practical counseling 
and continuous evaluation.

At first a very special, isolated program 
at Princeton, the CCIP has since received wider 
recognition and influenced priorities throughout 
the University. The History Department has 
incorporated it into the regular curriculum, 
making it possible for students to enroll in the 
CCIP as part of an M.A. degree program. They 
can thus simultaneously obtain graduate training 
in history and preparation for a career in com
munity college teaching.

An important consequence of the pro
gram is that community colleges increasingly call 
upon CCIP interns for their staffing needs. The 
number of teaching apprenticeships rose in the 
second year from six to nine, and the number 
of colleges participating grew from three to six. 
In fact, one institution tries to fill all its adjunct 
openings with Princeton interns.

The demands of community college 
teaching have forced some of the interns out of 
their areas of specialization and even out of their 
departmental molds, thus broadening their in
tellectual outlook. A Latin American historian 
taught introductory Spanish in the program; a 
philosopher taught a science course for laymen; 
and an historian with an undergraduate minor in 
English taught remedial reading.

Almost without exception, interns who 
have taught in the program have expressed en
thusiasm for their community college experi
ence. Whether they view community college 
education as being radically different from or 
similar to that provided at a four-year institu
tion, they feel they have been able to enrich 
and augment their teaching expertise. In much 
the same way, the community colleges have 
expressed considerable satisfaction with the en
thusiasm and fresh ideas that the interns have 
brought to their classrooms.

For additional information, contact Dr. 
Theodore K. Rabb, Department of History, 129 
Dickinson Hall, Princeton University, Princeton, 
New Jersey 08 540.

Programs of the Council for Philosophical Studies

The Council fo r  Philosophical Studies is a non
profit organization dedicated to the advancement 
o f scholarship and teaching in philosophy. It 
consists o f  a self-perpetuating membership o f  15 
persons elected to staggered five-year terms. The 
Council’s officers include a chairman, who guides 
the Council in setting general policy, and an 
executive secretary, who has responsibility for  
the administration o f  programs, the development 
o f  proposals, and the securing o f  financial sup
port. The home institution o f  the executive 
secretary acts as primary fiscal agent fo r  the 
Council.

The Council for Philosophical Studies was 
founded in 1965 with the help of a grant from 
the Carnegie Corporation. The main activity of 
the Council has been that of conducting summer 
institutes aimed at improving the level of 
scholarship and teaching in the field. In addition 
to the summer institutes, which bring teachers 
of philosophy and leading scholars together for 
six weeks, the Council has conducted or com
missioned short working conferences for inten
sive study of particular topics, including the 
nature and development of the profession, 
pedagogical problems, and issues of contem
porary human concern to which the professional 
resources of philosophy might be brought to 
bear.

The Council has administered other 
projects to advance philosophical understanding, 
such as the Visiting Philosopher Program and an 
essay competition which provided a prize for 
the best philosophical essay on the subject of 
"Violence” and which led to publication of a 
volume on the topic. In recent years, the Council 
has increased its activities in the area of inter
disciplinary studies while continuing to offer 
programs with a traditional emphasis. Thus, the 
last four Council institutes have focused on 
"History of Early Modern Philosophy” (NEH 
funded), "Moral Problems in Medicine” (Rocke
feller Brothers Fund), “History of American 
Philosophy” (N E H ), and "Philosophical Ethics
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for Science and Engineering Faculty” (joint 
N E H -N SF). The Council does not make grants 
for individual research or publication projects.

A recent grant from the Endowment 
provides for two summer institutes and a three- 
year extension of the Visiting Philosopher Pro
gram. The first of these institutes, held at Haver- 
ford College from June 27 to August 6, 1976, 
dealt with the topic, "History of American 
Philosophy.” Sections of the institute focused on 
early Puritan thought, the American enlighten
ment, Scottish philosophy, Lewis on contempo
rary philosophy, and the evolutionary contro
versy in the work of Wright, Pierce, James, 
Royce, Santayana, Dewey, Mead, and White
head. During the six weeks, there were daily 
lectures, seminars, and opportunities for informal 
discussion. Approximately 40 participants at
tended from colleges and universities throughout 
the United States.

Since 1965, the Council has received 
funds from various public and private sources, 
with two such sources occassionally providing 
support for a single activity. Thus, the Council 
conducted another institute during the summer 
of 1976, funded jointly by the Endowment and 
rhe National Science Foundation on "Philosophi
cal Ethics for Science and Engineering Faculty.” 
This institute brought together 31 science and 
engineering faculty from 20 states who, for a 
period of four weeks, spent 20 hours a week in 
class, in addition to time spent on reading as
signed essays, writing papers, and studying moral 
philosophy and the question of its bearing on 
contemporary ethical issues relating to science 
and engineering.

The Council announces each institute 
through notices in professional journals and di
rect mail to relevant departments. Since appli
cants always significantly outnumber available 
places, sometimes nearly tenfold, acceptance is 
highly selective. The second summer institute 
under the current grant will be conducted in 
the summer of 1977 on the topic, "Biological 
and Social Perspectives on Human Nature.” The 
lecturing staff will include faculty from the 
University of California at Davis, Boston Uni

versity, Chicago, Freiburg, Harvard, Illinois, 
Sarah Lawrence, Vanderbilt, Wisconsin-Milwau- 
kee, and others.

Under the Visiting Philosopher Program, 
the Council has awarded grants thus far to 
approximately 40 schools for 1976-77. These 
grants enable a college to bring a distinguished 
philosopher to its campus for two or three days 
of public lectures, colloquia, visits to classes, and 
informal discussion. The host institution nom
inates the visitor and takes responsibility for 
arranging the program and for paying the visi
tor’s transportation and living expenses. The 
Council, which provides the visitor’s honorarium 
and assists as needed in making arrangements, 
gives preference to institutions which have a 
viable philosophy program involving a substan
tial number of people, but which do not ordi
narily have an opportunity to bring distinguished 
visiting philosophers to campus. Also, the 
Council frequently funds joint applications from 
two or more neighboring colleges and universi
ties. For the most part, however, the Visiting 
Philosopher Program excludes departments that 
have recently sponsored activities for distin
guished visitors as well as those that maintain a 
doctoral program.

For further information, contact Profes
sor Samuel Gorovitz, Executive Secretary, Coun
cil for Philosophical Studies, 1131 Skinner Hall, 
University of Maryland, College Park, Maryland 
20742.
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University of Michigan
Dearborn, Michigan

Cooperative Course in
American Nineteenth-Century Culture

T  he University o f  Michigan-Dear born (UM -D) 
is one o f  three campuses in the University o f  
Michigan system, the other two being the main 
campus at Ann Arbor, and one at Flint. Located  
in the middle o f  Dearborn, a D etroit suburb, 
UM-D attracts students from  the entire Detroit 
metropolitan area. Current enrollment is 5,300 
students. The University has approximately 200 
full-tim e facu lty members', the humanities 
faculty numbers thirty, most o f  whom  hold the 
Ph.D. A t present, UM-D is basically a four- 
year campus, but it is beginning to add master’s 
programs in several fields.

In 1974, the University obtained an NEH 
Projects grant after several years of preparation 
for a six-hour cross-disciplinary course, 'Ameri
can Culture: Civil War to World War I.” The 
purpose of the course was to study how the 
humanities grew and developed against the back
ground of material culture in the period between 
the wars. Collaborating with UM-D were the 
Henry Ford Museum and Greenfield Village, 
near-neighbors in Dearborn, with major histori
cal and material culture collections.

Seven faculty members participated: 
three from the University in American litera
ture, history of art, and history of music; and 
four Museum curators who are specialists in the 
history of technology, history of agricultural 
technology, history of musical instrumentation, 
and history of architecture. With the enrollment 
limited to 50, the class drew students from vir
tually every level of higher learning. One mem
ber was a freshman most were in the middle 
years of their undergraduate study and seven 
were Ph.D. candidates from the Ann Arbor 
programs in American Studies and Museum 
Practice. Classes met at either the Dearborn 
campus or the Museum and Village, where 
authentically preserved buildings and artifacts 
could be examined at close range. The desire to 
create for students an impression of "living in 
the period” led to flexibility and variety not only

in the choice of class locations but also in the 
instructional format. Thus, regular lectures, 
brief tours, and "hands on” study of artifacts 
were supplemented by evening sessions, weekend 
trips, and cultural programs.

The course stimulated a rich variety of 
insights within the framework of one basic as
sumption: In view of the fact that America 
leaped abruptly to the position of the world’s 
greatest industrial power in the period immedi
ately following the Civil War, the average 
American of that period was probably quite 
knowledgeable about either technology or agri
culture, but was largely unaware of American 
cultural developments; yet, the arts were able 
not only to survive but to thrive and achieve 
maturity.

Instructors decided on a chronological 
structure as the best way to accommodate the 
divergent perspectives they would bring to the 
course. The period of American civilization from 
1865 to 1914 was divided into four "decades,” 
with all of the instructors responsible for con
tributing lectures in their respective fields of 
study on the developments which took place 
during that time. The faculty prepared a list 
of themes and agreed to relate their comments 
to those themes. At the beginning of the course, 
students received a series of brief essays explain
ing each major theme. In a course which en
compassed so many variables— each instructor 
assigned his own texts, class location and lecturer 
were constantly changing— the theme-related 
elements of study provided the necessary conti
nuity of focus.

Assigned the rank of "adjunct lecturer,” 
the curators were the full equals of their Univer
sity counterparts. The three UM-D instructors 
attended all classes; the curators attended the 
ones they had time for— usually those at the 
Museum. But all participating instructors attend
ed the periodic meetings during which policies 
and test questions for the course were proposed 
and voted on.

At the end of the semester, students 
evaluated each faculty member in the course on 
a standard departmental form. In addition, a
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Norwalk Community College
Norwalk, Connecticut

questionnaire was prepared specifically for the 
course. From all indications, the course was a 
strong success. Students rated almost every aspect 
of the course as outstanding. By the same token, 
the participating faculty also expressed great 
pleasure in the course, and were especially grati
fied by the high quality of the students’ work.

The course was successful in more than 
the sense of popularity. It left most of the par
ticipants with a deep sense of having been edu
cationally "stretched.” In the process of learning 
new subjects, new teaching techniques, new 
methodologies, and new frames of reference, all 
parties involved learned a great deal about the 
historical period as unexpected similarities and 
contrasts developed in the interplay of the 
several disciplines. As a direct consequence of 
the course, the three UM-D faculty members 
will offer new courses in American subjects and 
will probably teach all of their courses less 
narrowly.

As part of the NEH grant proposal, the 
University promised to continue the course if it 
proved successful. Plans are now under way to 
repeat it as soon as possible. Some modifications 
will take place, but the cross-disciplinary ap
proach and the use of curators in fields of 
material culture will remain an integral part 
of it. Now that an appetite— and a respect— for 
material culture has been demonstrated, increased 
cooperation between UM-D and the Henry Ford 
Museum and Greenfield Village should follow. 
In fact, a staff member of the Museum plans to 
offer a course in material culture for credit at 
the University. The University is also making 
plans to develop an American Studies curricu
lum, including disciplines outside of the humani
ties, and to establish connections with other 
centers of American Studies.

For additional information, contact Pro
fessor Lawrence I. Berkove, University of Michi- 
gan-Dearborn, 4901 Evergreen Road, Dearborn, 
Michigan 48128.

Archaeology as an Avocation

N onvalk Community College occupies a con
verted factory  complex, has a student body o f  
some 3,000, taught by 77 faculty members 
( ten o f  xvhom hold the Ph.D. or equivalent), 
and is part o f  the state educational system. The 
College is designed to serve the wide range o f  
community needs in Lower Fairfield County, a 
mixture o f  rural, inner city, and suburban pat
terns. The diverse interests and ability levels o f  
the student population is reflected in the various 
special courses and programs N orw alk offers: a 
quality program in the liberal arts and sciences 
fo r  the transfer student; vocational and skills 
programs fo r  career-boim d students; enrichment 
courses fo r  those continuing their education, and 
remedial instruction fo r  the foreign born or 
nahiral citizen w ho needs to im prove language 
skills.

About two years ago, the Anthropology Depart
ment was able to offer its students the oppor
tunity to excavate a local pre-Columbian site for 
academic credit under an independent study 
option. Enthusiastic about its recent archaelogi- 
cal experiences, the original group established a 
club. The news of various club activities which 
appeared in local newspapers stimulated commu
nity interest. New members joined, most of 
whom were middle-aged or retired and had no 
other affiliation with the college.

Club members began to express interest 
in earning certification as responsible, highly 
skilled amateur archaeologists. The club format, 
however, could not provide the wider range of 
training or the academic foundations necessary 
for such certification. In response to the wishes 
and suggestions of club members, the Anthro
pology Department devised a program, sought 
the advice of a consultant, Dr. Michael D. Coe 
of Yale University, and then applied to the En
dowment for support.

A program evolved which consisted of 
three core courses: "Elementary Dig Tech
niques” ; "Indians of the Americas” (already part 
of the college curriculum); and "Archaeology

23



Archaeology students learning excavation techniques 
at a simulated "dig” site on the campus o f  N orwalk 
(Connecticut) Junior College.

as an Avocation.” The latter, a four-credit 
course, was to include two two-credit segments, 
"Advanced Techniques” and "Seminar in World 
Prehistory.” In preparation for the introductory 
course, "Elementary Dig Techniques,” faculty 
members produced five slide-sound sets to be 
used individually by students.

The construction of a campus site simu
lation was perhaps the major task of the summer 
planning months. The Department felt that the 
simulated site would be one of the most effective 
ways of providing a complete preparation for 
culminating work on an actual site. However, 
two or three heavy rains and cancelled classes 
in the fall persuaded project planners that some
thing different would have to be devised for the 
spring semester when snow would cover the 
frozen mock-up. College plant engineers were 
asked to construct six three-foot square box 
trays. Using these trays, the first class created 
miniature site simulations, complete with soil 
stratification, tiny artifacts, and tiny features—
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hearths, post molds, even burials. The spring 
semester classes excavated the trays with tea
spoons, paper cups and tea strainers, maintaining 
throughout the entire process the same careful 
procedures and precise records expected of dig
gers on a site of normal proportions. Relying on 
the notes they had kept, students then rebuilt 
the simulations for use by future classes.

To make allowances for the working 
schedules of some of the students, the Anthro
pology faculty created an early evening section 
of "Elementary Dig Techniques,” readjusting 
field work in such a way as to take advantage 
of the lingering light of early fall and late 
spring. Other suggestions and observations on 
the part of students resulted in a more sensible 
arrangement of the two-part "Archaeology as 
an Avocation” course. The "Advanced Tech
niques” segment is presented during the good 
weather months of each semester and the 'Semi
nar in World Prehistory” during the snowy 
ones.

The Ohio State University
Columbus, Ohio

Sixty students are currently enrolled in 
the program. Ten of these will soon complete 
their requirements and receive certification. All 
of them are encouraged to work with one or 
more of the local archaeological organizations. 
The club at Norwalk continues to investigate, 
study, and report new sites and, in this way, 
contributes to an archaeological survey of the 
state sponsored by the Archaeological Society of 
Connecticut. Members of the community have 
contacted the school to offer their land for sur
veys and probes. Several persons have donated 
private collections of artifacts for display or 
study.

The Department plans changes and im
provements in the program. Both segments of 
the advanced course could be expanded profit
ably into separate semester courses. The possi
bility of a course in historical archaeology, with 
emphasis on the colonial period locally, has al
ready received the enthusiastic endorsement of 
the History Department, which would collabo
rate in the course instruction. The addition of 
this cooperative course would bring the program 
even closer to its original goal: to train a corps 
of amateur archaeologists competent enough to 
assist in the recovery of local prehistory (and 
history), and able to participate meaningfully 
in archaeological excavations anywhere in the 
world.

All the program courses have now been 
tested. They integrate well with the college cur
riculum and function well as a program. Dr. 
Coe planned to conduct a systematic evaluation 
of the scripts and finished slide sets, the courses, 
and teaching methods. Student enthusiasm and 
encouragement is perhaps the most gratifying 
of all evaluations, and it reaches faculty mem
bers in the form of students’ dedication to the 
work of the program.

For additional information, contact Olivia 
Vlahos, Assistant Professor of Anthropology, 
Norwalk Community College, Norwalk, Con
necticut 06854.

Audio-Tutorial Program 
in Greek and Roman Civilization

Founded in 1870, The Ohio State University, 
main campus, is a state-siipported institution 
with an enrollment o f  more than  54,000 stu
dents. The University’s College o f  Humanities 
has a faculty o f  310, at and above the level o f  
Assistant Professor. The Department o f  Classics, 
with a faculty o f  12, is part o f  that College. 
Although there are approxmiately 50 under
graduate majors ivithin the Department, most o f  
the tinder graduates taught in classics are those 
fulfilling the University requirements in hu
manities by taking classics courses taught in 
English. O.S.U. has regularly offered two such 
courses, "Greek Civilization” and "Roman Civi
lization,” since 1968. The Department o f  H is
tory teaches two courses in ancient history which  
are also comm only used to fulfill this require
ment.

To meet the obvious problems posed by 
the high-enrollment courses in "Classical My
thology,” the Department of Classics began to 
develop a Classical Humanities Learning Center 
in 1970. The Center has been in full operation 
since January 1973, after 18 months of pilot 
testing, and consists of 26 carrels in its main 
location, with six additional carrels on the sub
sidiary (West) Columbus campus, and two at 
each of the University’s four regional campuses. 
For this course, faculty prepared ten audio
tutorial units consisting of a taped commentary, 
slides (of maps, tables, graphics, and works of 
art), music (instrumental and operatic), and a 
study guide.

Based on the extensive experience and 
success the Classics Department has achieved in 
developing, piloting, and preparing such mate
rials for the "Classical Mythology” course, the 
Classics and History departments submitted a 
proposal to NEH for the development of similar 
materials in the classical civilization and ancient 
history courses. By increasing the availability of 
such multi-media resources, the project will 
stimulate greater use of an instructional approach
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which broadens the range of subjects a single 
course can accommodate, allows the maximum 
of individual work in high enrollment courses, 
and improves student interest and motivation, 
thereby raising the level of student achievement.

The project, which started January 1976 
and will run until January 1980, entails the de
velopment, piloting, and commercial distribution 
of nine cassette filmstrip units, five in Greek and 
four in Roman civilization. Assisted by a con
sulting media specialist, faculty are designing 
units which consist of 30-minute modules, ac
companied by a study guide that includes learn
ing objectives for the unit, a detailed outline of 
the taped narrative, and all maps, charts, plans, 
reconstructions, and time lines which the student 
would find useful.

The following are titles of the projected units: 

Roman Civilization
History from the Beginning until the 
Western Empire (3 modules) 
Topography of Rome (3 modules) 
Roman City Planning in the Prov
inces (2 modules)
Roman Art and Architecture 
(2 modules)

Greek Civilization
History from Minoan Crete to the 
Byzantine Age (3 modules)
Minoan Mycenaen Art and Architec
ture (2 modules)
Archaic-Classical Art and Architec
ture (2 modules)
The Monuments of Fifth Century 
Athens (1 module)
The Greek Theater: The Living In
heritance (2 modules)

The faculty chose those subjects which would 
best lend themselves to audio-tutorial presenta
tion, i.e., the aspects of classical civilization which 
are basically factual and require a large visual 
component. Unlike the mythology materials, 
which represent a complete course divided into

weekly stages, these units are designed as back
ground study for students to be assigned as need
ed during a history or classical civilization course. 
But, like the mythology materials, they are in
tended for individual use in study carrels 
equipped with a cassette tape player and film 
strip projector.

The chief administrative duties of the 
Project Director are twofold: preparing reports 
for the O.S.U. Research Foundation and the En
dowment, and insuring the proper allocation of 
funds. The project coordinator, who developed 
the mythology materials, oversees the purchase 
of copyright permissions and graphics, and re
views the progress of each faculty author work
ing on a study guide and narrative.

The problems which have developed stem 
mainly from the "unknowns” in the project as 
outlined in the proposal. For example, the pro
posal listed only a rough estimation for the 
amount of time required to obtain copyright 
permissions because each transaction usually in
volves several exchanges by overseas mail. As it 
turned out, this entire procedure has become 
even more lengthy than the faculty had expect
ed. Since writing the script requires a complete 
knowledge of every visual, this transaction cre
ates a considerable delay in the piloting and 
therefore the subsequent completion of each 
module. Faculty members anticipate a reduction 
in the amount of necessary correspondence, and 
thus the delays, as the project coordinator learns 
more about the mechanics of obtaining permis
sions and as the major museums and archives 
become familiar with the project.

Evaluation of the materials began in the 
fall quarter of 1976 when faculty assembled the 
first part of Unit I for the "Roman” program. 
All regular students enrolled in either the his
tory or classical civilization course reviewed two 
copy alternatives for the visuals and narrative 
as well as a mock-up copy of the study guide. 
Using the student evaluations of the pilot unit, 
faculty members are working on a final revision 
of the package before it is sent to the publisher. 
The process of faculty evaluation begins at a 
much earlier stage, when the author has pre

Unit I

Unit II 
Unit III

Unit IV

Unit I 

Unit II 

Unit III 

Unit IV 

Unit V
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The Folger Shakespeare Library
Washington, D.C.

pared his study guide outline and learning ob
jectives. At this point, the project coordinator 
asks for the opinions and suggestions of each 
professor who teaches a course pertaining to the 
subject in question. The author then makes ini
tial adjustments in the outline and learning ob
jectives, which are subject to further review.

The project, once completed, should have 
a substantial impact on instruction at colleges 
and universities around the country. Even at this 
early stage, a contract has been signed with the 
Charles Merrill Co. for publication of the mate
rials. Also, of the 31 schools responding to a 
questionnaire, 23 have indicated an interest in 
purchasing the materials and look forward to 
receiving the educational benefits of the audio
tutorial approach.

For additional information, contact Mark 
P. O. Morford, Chairman, Department of Clas
sics, The Ohio State University, Columbus, Ohio 
43210.

Institute of 
Renaissance and Eighteenth-Century Studies

The Folger Shakespeare Library, located just two 
blocks from  the nation’s Capitol, is preeminent 
in the ivorld fo r  its Shakespeare collection and 
second only to the British Museum fo r  its hold
ings o f  other English Renaissance books. It is 
also internationally recognized as a repository o f  
materials in late medieval and early 1 Eth-century 
English literature and history, Continental R e
naissance literattire, Reform ation studies, early 
American cultural history, and English and 
American theater history from  the beginnings to 
the 20th-century. Scholars from  throughout the 
world m ake use o f  Folger materials fo r  research 
in fields as diverse as drama, music, philosophy, 
theology, and history o f  science, as tvell as work 
in such disciplines as textual analysis and literary 
criticism.

The Folger Institute of Renaissance and Eigh
teenth-Century Studies is a unique cooperative 
enterprise involving the Folger Shakespeare Li
brary and 11 mid-Atlantic universities: Ameri
can University, Catholic University, the Uni
versity of Delaware, Georgetown University, 
George Washington University, Johns Hopkins 
University, the University of Maryland, the 
University of North Carolina, the University 
of Virginia, Princeton University, and West 
Virginia University. Founded to promote ad
vanced scholarship and teaching in the human
ities and to realize some of the vast potential 
of the Folger Library as an educational and cul
tural institution, the Institute has endeavored 
since its inception to provide programs that 
would have been difficult, if not impossible, for 
any single sponsoring institution to provide.

In 1969, the Director of the Folger issued 
a formal proposal for the Institute and by the 
spring of 1971 the proposal had become a reality, 
with the Folger and three Washington area uni
versities sponsoring a program of four inter
disciplinary seminars complemented by a lecture 
series. The award of a five-year grant from the 
Education Programs Division of the Endowment
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EnftucH

W oodcut from  a 1494 edition o f  the comedies o f  
Terence, one o f  the works studied by scholars at the 
Folger Institute o f  Renaissance and Eighteenth- 
Century Studies.
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in the fall of 1971 enabled the Institute to sup
plement the seminars and lectures with semi
annual conferences and monthly colloquia.

Enrollment in the seminars is normally 
limited to 12 participants, with priority in ad
mission given to advanced graduate students and 
post-doctoral scholars from the sponsoring uni
versities. The format for the Institute seminars 
assumes that the participants regard themselves 
as mature scholars oriented toward common re
search interests rather than as registrants in for
mal graduate courses. Each participant is free to 
develop his own research interests within the lim
its, broadly interpreted, of the general subject 
selected by the seminar leader.

Seminar topics have been richly varied—■ 
from specific and technical concerns ("R e
naissance Paleography,” “Editing Renaissance 
Texts” ) to general and theoretical concerns 
(“Renaissance Intellectual History” ) ;  from 
close scrutiny of individual writers (“Dante and 
Shakespeare,” “Milton and the Politics of the 
English Revolution”) to surveys of broad his
torical patterns (“Studies in English Law and 
Government, 15 58-1714,” "Seventeenth-Cen
tury France” ) ; from analysis of particular dis
ciplines ("Renaissance Musicology,” "Restora
tion and Eighteenth-Century Drama”) and par
ticular works ("King Lear,” "The Bible in Eng
lish” ) to the examination of large cultural 
phenomena ("Early Printers and Cultural 
Change,” "Universities in Renaissance Europe,” 
"Medieval and Renaissance Origins of the Scien
tific Revolution”).

The major strengths of the seminar pro
gram are: the guidance offered by senior scholars 
of international distinction; the availability of 
the Folger’s vast resources; and the sense of intel
lectual community generated among seminar 
participants. In addition, the work undertaken 
in Institute seminars has fostered a number of 
significant publications.

The Folger Lecture Series, which draws 
on scholars-in-residence conducting seminars, 
has made some of the excitement of the inten
sive seminars available to the general public. 
Though varying in size and composition with

the topics of the lectures, audiences have tended 
to be drawn largely from Washington area uni
versities and from such cultural institutions as 
the Library of Congress, the Smithsonian Insti
tution, and the National Gallery of Art. Lecture 
topics reflect the same wide range of interests as 
the seminar topics, and lecturers have proven 
themselves responsive to the different demands 
placed upon them by the public format of the 
lecture series. Lively, witty, and even moving 
lectures have come to be characteristic of the 
series.

Folger Institute conferences are organized 
to accommodate and supplement the multiple 
interests generated in other Institute programs. 
The spring 1976 conference on "Three British 
Revolutions: 1640, 1688, 1776,” for example, 
not only addressed the need for a Bicentennially- 
oriented exploration of the roots of the Ameri
can Revolution, but also provided a complement 
to two spring seminars, "Milton and the Politics 
of the English Revolution” and "The Glorious 
Revolution, 1688-89.” Other conference topics 
have ranged from "The European Conscience” 
to "Performing Shakespeare Today.” Several of 
the conferences have broken new ground and 
stimulated important further research on the 
subject considered.

The Washington Renaissance Colloquium 
is organized around a series of monthly dinner 
meetings devoted to discussion of papers by 
scholars from the Institute’s sponsoring univer
sities. Like other Institute programs, the Col
loquium is interdisciplinary and draws its par
ticipants from such fields as history, literature, 
art, music, and philosophy. The Colloquium has 
contributed significantly to the creation of an 
active and cohesive community of scholars in the 
Washington area and has offered participants 
a valuable stimulus to their own teaching and 
research.

From the beginning, the Director of Re
search Activities at the Folger has administered 
the programs of the Institute. A Central Execu
tive Committee— composed of one faculty rep
resentative from each of the sponsoring univer
sities— determines policies and programs, and
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evaluates applications for participation in the 
Institute.

As might be expected, a program of the 
size and complexity of the Institute gives rise to 
a number of problems. Perhaps the most serious 
one is that the Library building itself is no longer 
large enough to accommodate comfortably either 
its growing collection or its expanding reader
ship, brought about in part by Institute pro
grams. Another chronic problem is funding for 
the Institute itself. The annual contributions by 
the participating universities cannot cover Insti
tute expenses; NEH support, however generous, 
cannot provide the long-term security of other, 
more stable sources of income. The cooperative 
nature of the Institute creates a third problem: 
academic programs involving a research library 
and a number of large universities, each with its 
own traditions and administrative structures, 
pose policy and procedural questions that in
crease in complexity with each expansion of In 
stitute membership. In responding to these chal
lenges, the Institute has taken the view that none 
of the problems are insurmountable. The Folger, 
for example, is currently considering plans for 
the construction of additional facilities which 
should ease the pressure that Institute activities 
sometimes place on the resources of the Library.

Review and evaluation of the Folger In 
stitute is in constant progress. At the end of each 
year the Institute files reports with administra
tors of member institutions and the Endowment. 
These reports incorporate material compiled from 
a variety of evaluative procedures: written assess
ments of seminar programs at the end of each 
semester by both seminar leaders and partici
pants; written comments by participants in con
ferences, lectures, and colloquia; and both for
mal and informal discussion with all Institute 
participants.

Abundant evidence indicates that all of 
the benefits envisioned as deriving from the Insti
tute at the time of its founding have, in fact, be
gun to materialize. The Folger Institute fosters 
programs that have directly supplemented the 
curricula of every participating university, as 
well as indirectly enriched the curricula of many

other universities, both near and far. The Insti
tute provides a stimulus for advanced scholar
ship in the humanities, and numerous papers and 
lectures presented under its auspices have sub
sequently been published. Membership in the In
stitute is not only a source of pride for the par
ticipating universities but also a source of more 
tangible benefits, such as the strengthened ability 
to recruit and retain outstanding professors and 
doctoral candidates. Moreover, by providing a 
focus for a coherent cluster of academic endeav
ors and cultural events, the Institute serves to 
break down a number of institutional and dis
ciplinary barriers and helps to generate a re
markably cohesive intellectual community, one 
that many regard as having in itself become a 
significant resource of the national capital area.

For additional information, contact John 
F. Andrews, Director of Research Activities, The 
Folger Shakespeare Library, Washington, D.C. 
20003.
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The University of Virginia
Charlottesville, Virginia

Doctor of Philosophy in Language, Literature, and 
Pedagogy

The Graduate School o f  Arts and Sciences at the 
University o f  'Virginia is a major center o f  ad
vanced research and teaching which offers pro
grams leading to master’s and doctoral degrees 
in art, English, French and general linguistics, 
German, history, religiotis studies, Spanish, phi
losophy, and education, as well as in the social, 
physical, and biological sciences. The English D e
partment includes a facility o f  sixty full-tim e 
professors, all but four holding the Ph.D., and 
about 300 students enrolled in graduate w ork. 
For some time, the Department has given exten
sive coverage in all periods o f  English and A m er
ican literature, creative writing, folklore, and 
literary theory. Interest in pedagogical and inter
disciplinary studies has increased in recent years.

In the last decade, the University of Virginia ex
perienced a new awakening to the national role 
envisioned by its founder. Living up to Jeffer
son’s notion that "a little rebellion now and then 
is a good thing,” the University doubled its stu
dent population, opened its doors to women and 
blacks, revised its undergraduate curriculum, 
and established a Center for Advanced Studies 
which attracted scholars from all parts of the 
country. Both a leader and a beneficiary of this 
drive toward rapid expansion and vigorous re
cruitment of promising students and faculty, the 
Department of English emerged in the late 1960s 
as one of the major departments in the country.

These innovations at the University level 
encouraged the English faculty to explore the 
possibility of correcting certain longstanding 
inadequacies in the graduate education of Eng
lish students. Though most graduate students in 
English will eventually identify themselves as 
teachers rather than researchers and, in addition, 
will be expected to teach survey and composition 
courses, much of their graduate training is de
voted to highly specialized areas of study. To 
further compound the problem, educators have 
mistakenly assumed that graduate students need 
little training in the teaching of reading and

writing; that language study is the province of 
linguists and not a necessary part of literary 
study; and that teaching, like swimming, is best 
learned by being tossed in the water.

Three years of preparation and an NEH 
Planning grant culminated in a new degree pro
gram aimed at closing the gap between tradi
tional programs of literary study and the career 
needs of graduate students. The new program 
stresses the development of skills in teaching 
composition and reading; the study of such di
versely useful subjects as linguistics, black litera
ture, and film; and the practice of teaching skills 
through graduated apprenticeships.

Prior to the NEH grant, the Department 
had designed several courses with a pedagogical 
focus: "Shakespeare for the Critic and Teacher,” 
"Theory of Discourse” (later elevated to a semi
nar during the grant period), "Texts and Con
texts,” and "Film for the Critic and Teacher.” 
The success of these course offerings provided a 
secure foundation for the courses launched under 
the pilot program: "Teaching Composition,” 
"Black Literature for the Critic and Teacher,” 
and "Teaching Fiction.” In addition to the basic 
course offerings of the Department, cooperative 
relationships with the School of Education and 
the Departments of Psychology, Anthropology, 
Drama, and General Linguistics allow the stu
dent to reach beyond the familiar limits of Eng
lish studies so that his training is to some extent 
interdisciplinary. To cite only one example, the 
interest in a new graduate course in techniques 
of direction grew out of the observation made 
by one member of the Drama department that 
teachers of English often find themselves in 
charge of theater productions.

Many of the communicative skills in 
teaching are, however, irreducibly experiential, 
not to be learned by course or book. The English 
faculty has therefore planned a range of activi
ties which would introduce the graduate student 
to the practical aspects of his future profession. 
Up to this point in the program, internships in 
outside institutions have been the major source 
of teaching experiences. Students of the program 
have taught in community colleges, supervised
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Saint Olaf College
Northfield, Minnesota

practice teaching at a county high school, and 
participated in establishing a special program in 
literature for gifted students at a nearby middle 
school. In the coming years, the program direc
tors hope to expand student opportunities for 
learning skills which would otherwise be de
veloped on a “hit-or-miss” basis after the student 
has assumed full-time teaching duties. There are 
the beginnings of a good writing laboratory in 
the Department that assists any student who 
seeks help, whether enrolled in an English course 
or not. Graduate students involved in its opera
tions could gain a more realistic view of the diffi
culties students have in learning to write well 
and could learn the techniques of individualized 
instruction before  they take charge of an entire 
class. Experiences in observing classes, doing 
small amounts of teaching under the guidance of 
a supervisor, grading papers, and devising tests 
will also be made available to students on a more 
regular basis.

Admission to the program is highly com
petitive. The Department selects only those stu
dents with distinguished academic records and 
proof or promise of excellence in teaching. The 
rigorous screening process reflects the philosophy 
and goals which define the program: to provide 
an alternative to the traditional Ph.D. which is 
pragmatic in nature, with a focus on pedagogical 
sophistication, but an alternative which makes no 
compromises with the integrity of literary study. 
The proposal submitted to NEH had spoken of a 
"Doctor of Arts degree in English language and 
literature,” perhaps as a way of insisting on the 
program’s commitment to a new idea. As faculty 
and students became increasingly aware that the 
focus of the program was different but the rigor 
was not, the original name of the degree was 
changed to Doctor of Philosophy in Language, 
Literature, and Pedagogy. The traditional degree 
which complements the new program was re
named at the same time a Doctor of Philosophy 
in Language, Literature, and Research.

A few problems have arisen and will re
quire some adjustments. For example, project di
rectors at first thought that an appropriate 
course in linguistics could be found in the Uni

versity’s School of Education or Department of 
Linguistics. The experience of both was disap
pointing: the education course is geared to high 
school teachers alone; the linguistics course is 
suited for specialists more than teachers. The 
Department of English will probably have to 
add its own course in language which would 
combine practical and theoretical topics.

The benefits of the program, however, 
far outweigh the few problems. The Depart
ment’s new relationships with other schools have 
been so successful that there are more offers of 
internships than it can possibly fill. The unex
pected benefits are less tangible, but important. 
Since the pedagogy students take many of the 
regular classes and the new courses are open to—  
and popular with— research Ph.D. students, a 
benign two-way relationship has developed. The 
scholarly challenge of research seminars has set 
high goals for the students in the pedagogy pro
grams and the new emphasis on teaching has 
spilled over into other areas of the Department. 
Perhaps the most accurate comment on the im
pact and value of the new degree program is the 
interest other colleges and schools have expressed 
in finding suitable positions of employment for 
the students of the program.

For additional information, contact Pro
fessor Lester A. Beaurline or Professor Harold 
Kolb, English Department, Wilson Hall, Uni
versity of Virginia, Charlottesville, Virginia 
22901.

A Values Institute at St. Olaf College

Saint O laf College, located some 3 5 miles south 
o f  Minneapolis-St. Paul is a co-educaiional, lib
eral arts college o f  the American Liitheran  
Church, founded in 1S74. Today it has more 
than 2,800 students and some 190 full-tim e fa c 
ulty in 24 departments. The College has a 4-1-4  
calendar, an extensive International Studies Pro
gram, and a seven-year-old program fo r  experi
mental study alternatives called the "Paracol- 
lege.” Fully half o f  the College’s faculty are 
teaching in the humanities and most o f  them  
hold the Ph.D.

In 1971, interested humanities faculty gathered 
to decide whether they wished to exert a special 
effort in any curricular area, and what area that 
might be. O f the several lively ideas proposed, a 
focus on values became the consensus, with the 
specific intent of establishing a Values Institute 
as a means of organizing such study. In 1972, 
the College submitted a Planning grant proposal 
to NEH which was funded for 1973-74.

The objectives of the pilot project, sim
ply stated, were to introduce St. Olaf students 
to the central concerns of the humanities through 
the study of values; to develop faculty expertise 
in disciplinary and interdisciplinary value-laden 
issues; to create a college-wide curriculum that is 
genuinely interdisciplinary and value-oriented; 
to strengthen the College’s commitment to hu
man values; and to improve the quality of teach
ing at St. Olaf. For St. Olaf students, more 
specifically, the Values Institute sought to de
velop an awareness of values, a capacity for the 
clarification and analysis of values, an under
standing of the scope and limits of human choice, 
and skill in defining the complex moral issues 
underlying current social problems, all of which 
would have the practical effect of nurturing 
more self-conscious and responsible decision
making in the lives of students.

The proposal called for three humanities 
faculty to be assigned to the Values Institute for 
the Planning grant year. This faculty team, rep
resenting the disciplines of religion, philosophy,

and English, planned a January interim term 
course, "Values: What They Are and Where 
They Are,” and a second-semester course, " In 
troduction to Values.” These interdisciplinary 
courses, both adequately subscribed, provided 
much experience in approaching value inquiry 
and public issues outside of their usual homes 
(at least at St. O laf), the Departments of Phi
losophy and Religion.

The interim course began with attention 
to James Dickey’s novel, Deliverance, and three 
philosophical texts on normative inquiry, and 
then approached three crucial issues through the 
reading of paired texts. On censorship and ob
scenity the class read Chaim Potok’s novel, My 
Name is Asher Lev, and the President’s Commis
sion Report on Obscenity and Pornography; on 
behavior modification, Anthony Burgess’ novel, 
A Clockivork. Orange, and B. F. Skinner’s Be
yond Freedom and Dignity; and on ecology, 
Glendon Swarthout’s novel, Bless the Beasts and 
Children, and Barry Commoner’s The Closing 
Circle. This approach afforded a stimulating in
troduction to ways of thinking about value
laden issues.

The spring semester course focused first 
on theoretical matters such as normative values, 
value formation, ethical theory, and ethical rela
tivism, and then considered the issues of religious 
and aesthetic values. Later it examined law and 
morality in a value-pluralistic society, ecology, 
medical ethics, and behavioral modification. The 
course made significant use of guest lectures, 
several of whom were on campus as consultants 
to the program.

A College-appointed Values Committee, 
comprised of three humanities faculty members, 
three administrators, and five students, planned 
and implemented all Values Institute activities 
during the grant year. Joined by two more fac
ulty members in the summer of 1974, this group 
wrote a Development grant proposal which was 
submitted to NEH in 1974, but did not receive 
support. The Values Committee brought four 
consultants to campus, visited other institutions, 
attended several conferences, and made presenta
tions at appropriate forums. It sponsored two
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campus retreats in April, one for humanities fac
ulty members and students, the second for peo
ple in all other academic fields. These retreats 
gave campus-wide visibility to the values pro
gram, and generated ideas and support for the 
subsequent Development grant proposal.

The Office of Educational Research at St. 
Olaf evaluated the effectiveness of the semester- 
length course, using both a locally created ques
tionnaire and a modified version of the Defining 
Issues Test created by Dr. James Rest of the Uni
versity of Minnesota. This experience revealed 
the difficulties in assessing value change, and 
stimulated thoughts of developing an instru
ment of the College’s own design.

Since applications for a large grant have 
failed, the College has been unable to provide 
opportunities for extensive faculty development 
without new external funding. St. Olaf is ex
periencing difficulties in getting some faculty 
and departments to commit themselves to new, 
interdisciplinary, or revised values-focused 
courses in these days of curricular retrenchment. 
However, the impact of the funded program has 
been substantial and lasting. The "Introduction 
to Values” course has gained permanent rather 
than experimental status, and continues to be 
taught, using a different faculty team each year. 
A new interim-term course on values has been 
taught every winter since the grant year. St. 
Olaf’s work in values has generated two invita
tions, to the 1975 Danforth Conference on 
Values in Higher Education, and to the Mandala 
Project of CEVAM (Center for the Exploration 
of Values and Meaning), which brings with it 
small annual funding. Faculty participants in 
the values program have regularly been invited 
to make presentations at national meetings and 
at other institutions seeking to implement values 
programs. One Lilly Endowment monograph on 
Values, H igher Education, and National Destiny 
devoted several pages to a description of the St. 
Olaf plan, one of only two programs mentioned 
in this work. Within St. Olaf itself, the pilot 
project has stimulated much student and faculty 
discussion and interest, the College has a grow
ing number of faculty with experience in values

education, and plans continue for pressing on
ward in areas that can be funded internally. St. 
Olaf has benefited greatly from the program 
launched under the NEH grant, and expects to 
reap even more benefits in the future.

For additional information, contact Dr. 
David Wee, Associate Professor of English, Saint 
Olaf College, Northfield, Minnesota 5 5057.
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Merritt Community College
Oakland, California

Merritt Community College Oral History Project

Merritt Community College opened its doors, 
literally and figuratively, in 1954 to a low- 
income black community in Oakland, C alifor
nia. A t the heart o f  the conception o f  the College 
was a desire to serve the needs o f  its immediate 
community, a goal which the College has fu l
filled throughout its history o f  growth, change, 
and the relocation to its present site in 1971. 
Many o f  its 10,500 students, including a high 
percentage o f  black, Asian, Chicano, and Native 
American minorities, come to enroll in transfer 
programs to state colleges and universities. 
Others seek trade-technical courses and expect 
their education to equip them  fo r  immediate 
employment. Still others (older students, married 
women, etc.) come fo r  retraining or fo r  cultural 
enrichment.

The ethnic background of Merritt’s 13 5 regular 
faculty members reflects the rich diversity of ex
perience and resources also to be found in the 
background of the student population. Faculty 
members are committed to teaching not only on 
campus, but also in outreach centers scattered 
throughout the six cities which make up the 
Peralta Community College District. This broad 
range of educational contexts has intensified the 
faculty’s concern for improving teaching by 
finding new methods, techniques, aids and mate
rials.

Interest in oral history as a teaching tool 
was sparked by enthusiastic reports from several 
instructors who discovered that the quality of 
student work in certain disciplines seemed to 
improve when related to materials that gave stu
dents access to their own history and to local 
situations. Sensing the potential of this approach 
for vitalizing instruction, faculty members cre
ated an interdisciplinary committee to plan a 
Merritt oral history project.

Two workshops, addressing problems and 
issues involved in incorporating oral history into 
the existing curriculum and establishing new 
courses in oral history, were conducted by con
sulting historian Kenneth Kahn. These work

shops attracted more than 20 faculty members 
from ten departments. Several committee mem
bers also attended conferences: one on "Oral 
History in Women’s Studies,” sponsored by the 
California Historical Society, and another on 
"Historical Perspectives of the Family and So
ciety” at Stanford University.

As an outgrowth of these meetings the 
College applied for an NEH Pilot grant and re
ceived funding in the spring of 1976. Under the 
grant, a committee representing faculty and ad
ministration facilitates various community con
tacts and coordinates in-service training activi
ties, the modification of courses, and the cata
loging and storing of histories.

The Merritt oral history project focuses 
on three objectives: first, to modify the curricu
lum to include oral history as a teaching tech
nique in appropriate offerings of the departments 
of humanities, English, social sciences, anthro
pology, family and consumer studies, behavioral 
sciences, ethnic studies, and political science. A 
second objective is to assist the College, through 
the new curricular innovation, in reaching new 
student populations and new outreach centers. 
To cite one example, a pilot class, "History of 
Afro-American Music,” was offered at the New 
Light Senior Citizens Center in Berkeley last 
summer, thereby bringing continuing education 
to a new group in a new outreach center. The 
third objective is to establish an oral and visual 
collection of the biographies of "ordinary citi
zens” living in the East Bay area. The work of 
three pilot courses has already yielded tapes and 
transcripts, portfolios of interviews similar to 
the Foxfire papers, and photographs of inter
viewees. The repository for these documents is 
the College library where staff consultants have 
worked out a system of cataloging and computer 
indexing this information before it is stored.

In the fall semester, pilot courses and 
modules involving oral history techniques are 
scheduled for classes in English, political science, 
family and consumer studies, remedial language 
skills, and music. A creative photography course 
for oral history students is planned for the spring 
semester.
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A "module” is a four- to six-week teach
ing unit for a conventional course in which the 
instructor feels prepared to integrate oral his
tory. For example, the instructor of a class in 
"English as a Second Language,” will initiate a 
two-pronged approach to an oral history unit in 
which the first-generation immigrant students 
interview second or third-generation members of 
their ethnic group. The teaching unit will enable 
students to understand better how their particu
lar ethnic group has maintained its culture and 
institutions while at the same time becoming part 
of a multi-ethnic society.

Pilot courses funded under the NEH 
grant have controlled enrollment and devote a 
greater portion of time to oral history. Pilot 
courses for this year are: "Introduction to Litera
ture” ; "The Child” ; "Family and the Commu
nity” ; “American Immigrants in the East Bay 
Area” ; and "Reminiscences of Old Jazz Musi
cians.” Two of these courses will be given at 
Merritt’s Community Education Center in the 
heart of East Oakland’s black community.

The project is being evaluated by outside 
consultants, twice during the grant period and at 
termination. The process of evaluation will also 
involve staff members, participating faculty, stu
dent interviewers, interviewees, and representa
tives of community outreach centers. Students 
in the summer pilot classes attest to the success 
of the project so far. Their anonymous evalua
tions and comments form an interesting picture 
of the project’s wider implications for humanis
tic study. Writes one student: " I  interviewed a 
long-time labor representative, and the experi
ence gave me a new, more humane perspective 
on what had previously been for me an abstract 
political issue, composed of 'sides,’ but not of 
people. He was able to break both Union and 
Management into interrelating human beings 
discussing the future of many more individual 
human beings. I was able to see what really 
stands behind political abstractions and what 
really holds them up.”

For additional information, contact Jon 
Summersette, Merritt Community College, 12500 
Campus Drive, Oakland, California 94619.

Curriculum in Philosophy and Public Policy

The University o f  Maryland at College Park is 
a public institution located fou r miles northeast 
o f W ashington, D.C., w ith an enrollment o f  
more than 3 5,000 students. In 1972, a decision 
to reorganize the campus into divisions led to 
the designation o f  a Division o f  Arts and H u 
manities. As part o f  this Division, the Philoso
phy Department conducts programs leading to 
the B.A., M.A., and Ph.D. degrees in philosophy. 
The primary constituency o f  the Department, 
hoivever, is the University undergraduate major- 
ing-in some other discipline, w ith approximately
2,000 undergraduates noxv enrolling in philoso
phy course offerings each semester. The D epart
ment has a fu ll-tim e teaching faculty o f  twenty, 
all o f  whom  hold the doctorate. In recent years, 
the Department has increasingly emphasized the 
special role that philosophy can play in the edu
cation o f  students in other fields o f  study.

In 1974, the Philosophy Department began to 
explore the possibility of developing courses that 
would examine the philosophical dimensions of 
public policy deliberations. In the spring of 1975, 
with the cooperation of members of the Depart
ment of Economics and the Department of Gov
ernment and Politics, and with the active par
ticipation of an official from the Public Health 
Service and a member of the research staff at the 
Academy for Contemporary Problems, the De
partment introduced a pilot course, "Philosophi
cal Issues in Public Policy,” cross-listed as a phi
losophy course and a course in government and 
politics. A Planning grant from the Endowment 
for the academic year 1975-76 has supported the 
program throughout a period of significant ex
pansion and development.

The basic course arises from the convic
tion that much of what is done by government 
and what is discussed in debates about public 
policy depends on hidden or unquestioned as
sumptions that are philosophically interesting. 
These assumptions touch upon a large range of 
issues concerned with governmental authority, 
with the appropriate scope of governmental ac
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tivity, with fundamental value orientations, and 
with what constitutes good evidence for judg
ment and reasonable ways of making decisions. 
The course provides an initial exposition of basic 
viewpoints about justice and social order as ex
emplified by the work of John Stuart Mill, John 
Rawls, and others, followed by an exploration of 
specific public policy issues which are then ex
amined in light of the considerations of ethics 
and social philosophy that have been previously 
raised. The course has included, in one semester 
or another, segments on health care distribution, 
quality assessment and control in health care de
livery, international food distribution, issues of 
tax policy, the role of cost benefit analysis in 
social policy decision-making, and problems of 
environmental protection.

Each student in the course writes a re
search paper on a topic of his or her own choos
ing. The process involves proposing a topic and 
writing a prospectus for the paper, conferring 
with an instructor or the graduate assistant about 
the prospectus and revising as needed in order 
to gain final approval of the topic, writing a first 
draft, reviewing audio cassette recordings of ex
tensive critical commentary on the draft, and, 
finally, revising in light o f those comments in 
order to produce a finished draft.

In the second semester under the grant, 
the basic course was revised and repeated, and a 
second course was introduced on "Markets, Wel
fare, and Distributive Justice.” During the fall 
term of 1976, the project was in its third semes
ter under the Endowment grant. Related courses 
given that semester included the basic course and 
two seminars, "Normative and Conceptual Foun
dation of U.S. Food Aid and Trade” and "The 
Morality of International Relations.” The cur
riculum development work continued through
out the academic year, and at the end of the 
grant period the Department was to make avail
able for general distribution a detailed descrip
tion of the courses conducted under the terms 
of the grant, including a bibliography, term 
paper topics, and related materials.

Perhaps the most significant outcome 
of the program has been the establishment,

under the joint auspices of the Philosophy De
partment and the Department of Government 
and Politics, of a Center for Philosophy and 
Public Policy. The Center is a direct out
growth of the activities begun under the terms 
of the Endowment grant, and the curriculum 
report produced at the end of the year will be 
a joint product of the Philosophy Department 
and the new Center. The Center presently has 
two staff members, both of whom were previous
ly associated with the Academy for Contempo
rary Problems. Each is a philosopher by train
ing; each has had sustained experience outside 
the academic world in the area of public policy 
analysis. The Center will receive substantial sup
port from the University for its first two years, 
after which it must be financially self-support
ing through grants and contracts. In addition, 
the Center will cooperate in the teaching and 
further development of courses in the area of 
philosophical issues in public policy through both 
its sponsoring departments.

For additional information, contact Pro
fessor Samuel Gorovitz, Project Director, or Dr. 
Peter Brown, Director, Center for Philosophy 
and Public Policy, 1131 Skinner Hall, The Uni
versity of Maryland, College Park, Maryland 
20742.
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Western European Studies

Kalamazoo College is a private liberal arts college 
with 1,450 students and a full-tim e faculty o f  
80, virtually all o f  whom  hold Ph.D.’s or equiv
alent advanced degrees. In 1961, the College 
adopted a year-rotmd calendar o f  four quarters 
xvhich includes off-cam pus experience and fo r 
eign study as part o f  the normal educational 
program. The Foreign Study Program is sup
ported by a College endowment which allows 
students to study abroad fo r  hvo quarters at no 
extra cost. The Foreign Study Program enables 
Kalamazoo College to maintain its graduation 
requirement o f  competence in a foreign lan
guage, in addition to maintaining its distribu
tional requirements o f  w ork spread across the 
natural sciences, the social sciences, and the 
humanities.

In March 1974 the College submitted an applica
tion to the NEH for a Planning grant in West
ern European studies. The discussion which even
tually culminated in this proposal had begun six 
months before with the observation that students 
were entering college with virtually no sense of 
the tradition of western civilization. This obser
vation led to a belief that it was time to supple
ment the many newly introduced programs on 
Africa and Asia with an education in the culture 
from which most students had emerged and 
which surrounds them.

To consider the feasibility of thus modi
fying the curriculum, faculty planners held dis
cussions and sought advice from outside agen
cies. They concluded that the strength and sub
stance of modifications in the field of European 
studies would depend on the extent to which 
these studies were connected with the College’s 
foreign study program, and set one immediate 
objective: to prepare students for what they 
would see and experience in their study and 
travels in Europe.

As it took shape and funded in October 
1974, the pilot program in "Western European 
Studies” at Kalamazoo College consisted of three 
courses.

Two of the courses were particularly de
signed for sophomore students in their summer 
quarter immediately prior to embarking on 
study and travel abroad. "Medieval France and 
England” was team-taught by an art historian, 
a historian, and an instructor in French litera
ture. The art historian sought to impart an 
aesthetic understanding of some of the medieval 
monuments which students would encounter in 
their travels around Europe; the other two in
structors aimed at creating an understanding of 
the social and historical context out of which 
those monuments emerged and which gave them 
some reason for being. The other summer course 
called for an instructional team composed of an 
art historian, an instructor in English, and an 
instructor from the theater department. This 
course, "A rt and Ideology,” introduced students 
to important 20th-century developments in 
European painting, sculpture, architecture, liter
ature, and theater. The rationale for this empha
sis was that students on foreign study would 
encounter these themselves and would be asso
ciating with European students whose minds had 
been shaped by them.

A third course, "From Luther to Locke,” 
primarily was directed to the junior and senior 
student who had had the maturing and histori
cally sensitizing experience of living in Europe. 
For this course, instructors from the Depart
ments of French, philosophy, and religion en
gaged students in the process of bringing their 
new perspectives to bear on an investigation of 
the history of man’s idea of himself and his 
place in the universe from a time just before 
the Reformation to a time just before the En
lightenment.

As it turned out, only about half of the 
students who took the two summer courses were 
on their way to Europe, but student evaluations 
of both courses were uniformly high. Most stu
dents attributed the success of the courses to the 
broad and non-technical learning format. The 
use of political and literary history to illuminate 
art history and the use of paintings, sculpture, 
and architecture to cast light on the social and 
political conditions of a given period helped to
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liberate these subjects from the narrow confines 
of "discipline.” At the same time, students had 
a sense of participating in a process which en
hanced their capacities for arranging diverse 
pieces of information into coherent historical and 
cultural patterns. Students who took one of the 
pilot courses in 1975 and then went on to study 
abroad were asked on their return to appraise 
the value of the program for them. Their re
sponses suggest that their earlier evaluations were 
not high enough.

Difficulties arose in connection with the 
teaching strategy which called for a three-person 
interdisciplinary team. Although the content of 
the courses practically required that they be 
multiply taught, this teaching format led to 
problems of coordinating the work of several 
instructors, of maintaining faculty responsibility 
for and supervision of student performance, and 
of coping with the expenses incurred in using 
several faculty members in one medium-sized 
course. Faculty members propose to deal with 
these problems by limiting teams to two instruc
tors and by providing structures for small semi
nars and tutorial sessions.

The existence and considerable success of 
the three courses in the pilot program has led 
several instructors in the humanities and the 
social sciences to design and teach general courses 
in Western European studies. These instructors, 
working with a College committee, are planning 
an expansion of the present program to extend 
its benefits to more students at the College.

For additional information, contact Pro
fessor David S. Scarrow, Department of Philoso
phy, Kalamazoo College, Kalamazoo, Michigan 
49001.

Human Values in Medicine

The School o f  Medicine o f  the University o f  
N orth Carolina at Chapel Hill is situated on the 
campus o f  the nation’s oldest state university 
and is close to the College o f  Arts and Sciences. 
The full-tim e medical facu lty total 500, w ith  
undergraduate medical students now approach
ing 560. As the Academ ic Medical Center has 
grown, there has been increasing concern that 
the scientific medicine practiced here should be 
leavened xvith human sensitivity, compassion, 
and a capacity to discern issues involving human 
values.

The current pilot program in human values grew 
out of efforts to explore the extent of interest 
in humanistic teaching of faculty and students. 
O f special importance was a consultation visit 
by two prominent medical educators in Novem
ber 1974, sponsored by the Society for Health 
and Human Values. More than 150 members of 
the medical community participated. A second 
key component in planning for the pilot program 
was the formation of an Educational Policy 
Subcommittee on Human Values in Medical 
Education. Composed of faculty and students, 
the Committee was appointed by the Dean and 
charged with exploring the need and the poten
tial for a humanities program in the School of 
Medicine. The Committee has undertaken an 
extensive study of human values at the School 
and currently provides sound guidance for the 
implementation of the Pilot project grant.

Prior to the receipt of the NEH grant in 
January 1976, no formal teaching program for 
humanities in medicine existed at Chapel Hill. 
The grant allows for a period of testing and 
innovation in teaching designed to balance the 
current emphasis on technical expertise in medi
cal education with the methods and perspectives 
of humanistic study.

The objectives of such teaching are the 
development of:
• the analytic expertise necessary to achieve 
internal consistency between personal values and 
professional actions and attitudes;
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Illustration summarizes "Human Yalues in Medicine” 
program at the University o f  N orth Carolina. 
(Courtesy o f  Dr. Larry Churchill, Project D irector).

• more effective ways of dealing with ambigu
ous, stressful situations (such as dying patients 
and their families, chronic disease, inability to 
cu re);
• the ability to see the role of the physician from 
a variety of perspectives, both medical and extra
medical;
• a sensitivity to the ethnic, religious, and cul
tural factors which bear directly on diagnosis, 
therapy and general patient care;
• an understanding of how technological com
mitments in modern American culture and medi
cine preclude a full consideration of human 
values.

The Pilot Teaching Program is twofold. 
A discrete, in-depth seminar, “The Medical 
Attitude, Human Values and Patient Care,” 
explores the value dimension of the learning- 
teaching ethos of medicine, selected ethical issues 
such as abortion and euthanasia, and concepts of 
"health,” “disease,” and “cure.” Instead of focus
ing exclusively on exotic dilemmas in medical 
ethics, this seminar considers value conflicts 
within the routine experiences of medical edu
cation and practice. Study materials are drawn 
from literature, philosophy, and religious ethics 
as well as from the writings of clinicians and 
medical educators. The teaching strategy calls 
for an instructional team composed of a philoso
pher and a physician. The format of the course 
is structured to allow as full as possible a de
scription of the critical incidents, figures, meta
phors, and themes within which the medical 
sensibility is schooled. The descriptive data which 
emerge out of the rich complexities of clinical 
involvement constitute the primary text for the 
course; the assigned humanities essays are com
mentary, or secondary source material. In the 
process of bringing these texts to bear upon their 
clinical experiences, medical students participate 
in the discovery of new tools and new perspec
tives from which to view their work.

The second facet of the Pilot Teaching 
Program seeks to establish the presence of 
humanistic considerations within ongoing teach
ing-learning contexts at the clinical level. 
Involvement at this level is crucial since the
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range of a physician’s competence is partially 
shaped by the character of his clinical appren
ticeships. The human values program serves at 
this level to heighten the medical student’s 
awareness of value and ethical questions en
countered during teaching rounds in the hospital 
and in patient care conferences. Human values 
components have been successfully integrated 
into various areas of teaching within the Depart
ments of Medicine, Family Medicine, and espe
cially within the interdepartmental Cancer 
Education Program.

An additional important component of 
the program is a series of workshops for medical 
faculty. Visiting consultants conduct these 
workshops (in most cases, a series of three, last
ing approximately two days each) to extend the 
current understanding of medical humanities 
and to explore specific areas for future emphasis.

In initiating a humanities program at a 
professional school, some difficulties are perhaps 
inevitable. Yet, deliberateness and thoroughness 
at the planning stages have reduced the problems 
encountered to a minimum. The project receives 
the strong support of the dean and many faculty 
and students. The impact of the program is and 
promises to remain significant. Evaluations con
ducted at the end of each course and workshop 
indicate that humanistic studies in medicine are 
well-received and enhance the education of 
future physicians, often in ways difficult to de
scribe. A growing acceptance of the place and 
value of humanistic studies in the field of medi
cine is the program’s best index of effectiveness.

For additional information, contact 
Dr. Larry R. Churchill, School of Medicine, 
University of North Carolina, Chapel Hill, 
North Carolina 27514.

Contemporary Western Man

Founded in 1856, Birmingham-Southern is a 
liberal arts college sponsored by the United 
Methodist Church. It has an enrollment o f  
approximately 900 students and a full-tim e 
faculty o f  60 (40 Ph.D.’s), including 15 in the 
humanities (14 Ph.D.’s). The College tradi
tionally sends a high percentage o f  its graduates 
011 to acquire doctorates, though the more recent 
emphases have been its pre-medical, fine arts, 
and adult education programs.

To strengthen its general education program, the 
College in 1968 introduced a sweeping revision 
of its curriculum. For a variety of reasons, how
ever, the new program collapsed after two years, 
and since 1971 the College has followed what is 
essentially an open curriculum for the major. 
Partly to stimulate interest in the humanities 
and partly to move toward a revision of the 
general education program, four professors (in 
English, history, philosophy, and religion) met 
periodically to discuss the possibility of a mod
estly scaled experimental program. They drew up 
a proposal for a four-course interdisciplinary 
program and applied to NEH for a Pilot 
grant, which was awarded in 1976. This grant 
enabled them to plan the pilot program in 
detail during the summer of 1976 for the fol
lowing academic year, at which time it would 
be offered to a group of around 20 superior 
freshmen.

The lessons of the curriculum failure in 
1968 provided valuable insights which served as 
a point of departure for faculty planners. The 
new program seeks to avoid the pedagogical 
and economic problems arising from conven
tional team teaching by offering a block of four 
carefully articulated courses rather than a single 
large team-taught course. Thus, the program will 
attempt to demonstrate the relationship among 
separate disciplines while maintaining the in
tegrity of their individual perspectives.

The special educational objective of the 
program is to strengthen the student’s perception 
of the relationship between bodies of humanistic
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knowledge. At the same time the courses seek 
to give the student a sense of participating in 
a community of learning as an individual and 
to develop his communications skills and ability 
to arrive at defensible opinions and commitments 
after full consideration.

The projected block of courses focuses 
on the crisis in modern man’s conception of 
himself, his institutions, and the quality of his 
experience. The two fall courses are designed 
for the purpose of exploring the sources and 
nature of this crisis. "Reflections on the Nature 
of Man,” to be taught by the philosophy pro
fessor, introduces the student to the program, 
to philosophical thought generally, and specifi
cally to 19th and 20th-century perspectives on 
man. It covers these topics: the emergence of the 
problem of man in the modern era— Cartesian 
dualism as a response to 17th-century science; 
20th-century perspectives on man, chiefly 
naturalistic and existential; and an historical 
background from Romantic, materialistic, exis
tential, and melioristic viewpoints. "Historical 
Development of the Modern Mind,” to be taught 
by the history professor, emphasizes two kinds 
of understanding: the process of cultural change 
and the unity of civilization.

Two courses to be offered in the spring 
term investigate the nature of the response to 
the crisis. "The Aesthetic Vision of Modern 
Man,” to be taught by the English professor, 
explores the crisis chiefly as it is expressed in 
literature. The course focuses on the origins of 
modern aesthetic disorientation, the dehumaniza
tion of the arts, and the alienation of the artist. 
"Crisis and Response,” to be taught by the 
religion professor, considers the vitality of the 
idea of the sacred throughout the past two 
centuries of spiritual crisis.

Though each course remains the responsi
bility of the professor, regular class meetings 
will occasionally be devoted to discussions in 
which all members of the faculty "team ” par
ticipate. Holding some of these meetings in 
faculty homes during the evenings or gathering 
at a reception room on campus will help break 
up the classroom syndrome that is endemic in

higher education. In most cases, these evening 
sessions will meet following a carefully selected 
movie, play, or lecture by an invited guest from 
outside the College. In addition to attending 
regular classes and evening discussions, each 
student will select a related individualized 
project to be conducted on or off campus under 
the supervision of one of the professors.

To evaluate the success of the pilot pro
gram, an off-campus cultural historian will visit 
during the year and an expert in educational 
measurement will be asked at the end of the 
spring term to devise an appropriate instrument 
for testing the program’s impact on partici
pating students. However, the pilot program 
already has stimulated a sense on the part of 
Birmingham-Southern’s academic community 
that the College is moving toward a healthy 
restructuring of the general education program. 
On the basis of the model provided by the pro
gram, a faculty committee is at work designing 
a similar series of blocks of courses involving 
other humanities instructors as well as instructors 
from the natural and social sciences and the 
fine arts.

For additional information, contact Pro
fessor John P. Pool, Chairman, Department of 
English, Birmingham-Southern College, Bir
mingham, Alabama 3 5204.
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University of Arizona
Tucson, Arizona

Native American Languages and 
Linguistics Program

The University o f  Arizona is an integral part o f  
the system o f  public education established by 
and fo r  the state. The Legislative Assembly o f  
the Territory o f  Arizona established the Univer
sity in 1885. Three o f  the departments provided 
fo r— the College o f  Agriculture, the College o f  
Mines and Engineering, and the Agricultural 
Experiment Station— were organized by 1890, 
and in the follow ing year the University was 
opened to students. Today, the University o f  
Arizona has 30,000 students and 2,043 instruc
tors. There are 14 colleges, the largest o f  which 
is the College o f  Liberal Arts. O f the 487 
instructors in liberal arts w ith the rank o f  
Assistant Professor or above, 93 per cent hold 
doctorates.

The study of Native American languages has 
played a crucial role in the development of 
American linguistics in this century. The de
tailed linguistic analyses of Native American 
languages which were carried out by the Ameri
can structuralist school of linguistics during the 
1930s and ’40s shaped and influenced in a central 
and profound way the nature of linguistic 
theory developed by that school. While the field 
of linguistics has benefited tremendously from 
the study of Native American languages, the 
role of the Native American person has been, 
for the most part, a passive one. The Native 
American person has, in effect, served as a source 
for linguistic data, and the analysis and theoriz
ing about such data has been traditionally 
carried out by university-trained professional 
linguists, who have been non-Native Americans. 
The speakers of Native American languages—  
the true experts in these languages— generally 
did not participate in a significant way in the 
professional linguistic study of their own lan
guages.

W ithin recent years, two significant 
factors have come to alter the style in which 
the study of Native American languages must 
be conducted. The first development influencing

the study of Native American languages is a 
social one, namely, the movement in recent 
years on the part of Native Americans toward 
self-determination and control of their own lives, 
lands, and cultures. As part of this movement, 
a significant interest in Native languages has 
arisen, and a number of tribes (for example, the 
Papago, Hopi, and Navajo) have become in
creasingly active in programs aimed at develop
ing language material. The need for institutions 
of higher learning to provide opportunities for 
Native American students to receive training in 
linguistics is more important than ever, so as to 
enable them to do research on and develop edu
cational materials for their native languages.

The second development influencing the 
study of Native American languages has to do 
with the current nature of the field of linguis
tics. The experience of linguistic research in 
recent years has increasingly demonstrated the 
necessity of an essentially native command of 
the language under investigation, at least if 
further progress is to be made in an understand
ing of the more subtle and engaging properties 
of languages. In  order to expand and deepen 
the interesting results achieved by linguists in 
the study of native languages, Native Americans 
themselves must now study and analyze their 
own languages.

The linguistics program at the University 
of Arizona has established as its central focus 
the study of Native American languages, and 
has begun its efforts in this area by offering 
classes in the structure of Navajo and Navajo 
conversation during the academic year 1975-76. 
By virtue of its location and the composition of 
its student body, the University is in a unique 
position to sponsor a program in Native Ameri
can Linguistics: the state of Arizona has a large 
number of living Native American languages 
(including Papago, Pima, Yaqui, Hopi, Navajo, 
and Apache as major examples); also, the U ni
versity attracts Native American students from 
the various tribal groups in the state.

The Committee on Linguistics at the 
University has obtained an N E H  Pilot grant for 
the academic year 1976-77 in order to expand
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and enrich the current program in Native 
American languages and linguistics, which con
centrates on the study of indigenous languages 
of the Southwest. Toward this end, the Com
mittee has designated the following specific goals 
for the project year: to create additional peda
gogical materials for use in the teaching of 
Navajo and Hopi; to provide funding for a 
small group of specialists in Native American 
linguistics who will concentrate their efforts in 
developing further the present program; to 
recruit additional Native American students 
into the existing program, as well as to continue 
the training of current students, with the aim 
of ensuring continuity in the program; to estab
lish ties with groups interested in language study 
in Native American communities where there is 
an expressed interest in the program; and, 
finally, to work toward the ultimate goal of 
establishing Native American language study as 
a central part of the humanities curriculum at 
the University of Arizona.

The social and academic justifications for 
carrying out a project of this sort at the present 
time are compelling. On the one hand, the 
project will open up a heretofore non-existent 
field of native language study for Native Ameri
can students at the University and will, at the 
same time, provide an enriched humanities cur
riculum for others. On the other hand, the 
linguistic study of Native American languages 
has been, and continues to be, central to the 
development of the field of linguistics, both 
theoretical and applied.

The new program will offer, as part of 
the general linguistics curriculum, four courses 
during the academic year 1976-77 which form 
the core of the project: "Practical Introduc
tion to Language Analysis,” which is especially 
geared to Native American students; "Workshop 
on Hopi Language and Linguistics” ; "Workshop 
on Navajo Language and Linguistics” ; and 
finally, a seminar on "Structure of an American 
Indian Language,” in which issues raised by the 
workshops are discussed and results of the 
projects are consolidated.

Within the framework of the courses 
cited, in particular the Hopi and Navajo work
shops, the project staff will work cooperatively 
to develop the pedagogical materials. In the 
program’s approach, teaching and research are 
inseparable. As one teaches the subject matter 
(in this case, a Native American language), one 
discovers new topics for research; and as knowl
edge of the subject matter is expanded by 
research, the teaching of the subject is in turn 
enriched. Thus, teaching and research have a 
mutually supportive relationship, especially for 
the study of languages which until recently have 
not been the subject of traditional scholarship.

For additional information, contact either 
Dr. Akmajian or Dr. Demers, Committee on 
Linguistics, PAS 81, Room 422, University of 
Arizona, Tucson, Arizona 8 5721.
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Rensselaer Polytechnic Institute
Troy, New York

The Human Dimensions of Science and 
Technology

The oldest institution o f  science and engineering 
in the English-speaking tvorld, Rensselaer Poly
technic Institute has a faculty o f  320 and 
enrolls approximately 3,600 undergraduate and 
1,200 graduate students. O f its five schools, the 
School o f  Humanities and Social Sciences is 
presently third largest, tvith a facility o f  65 
(o f  whom some 52 are Ph.Ds) organized into 
seven departments encompassing fourteen disci
plines. Every Rensselaer student, whatever his 
or her m ajor field, must do at least one-fifth  
o f  the course w ork necessary fo r  an undergrad
uate degree in the humanities and social sciences. 
The Humanities School also offers its own under
graduate and graduate degree programs in 
selected areas.

The pilot program has had complex beginnings 
in the growing concern for the natural environ
ment, "technology assessment,” and "quality of 
life.” A t Rensselaer, as elsewhere, faculty and 
students shared a feeling that the liberal compo
nent of scientific education must reckon with 
changing needs in a technological society. A fter 
discussion over several years, the idea of found
ing a center to organize and direct such study 
developed in response to a call in 1972 for de
partmental and school five-year plans. W ith the 
help of a sizeable grant from the Andrew W. 
Mellon Foundation, the Human Dimensions 
Centex— as it came to be called— marked its offi
cial beginning in September, 1974, after a full 
year’s intensive planning by a university-wide 
steering committee.

The Humanities School has pioneered in 
the effort to encourage students majoring in sci
ence or engineering to minor in the humanities 
or social sciences, with the underlying idea that 
a major and minor in very different disciplines 
makes for better education and citizenship than 
does a potpourri of general studies on top of a 
pre-professional concentration. The Center es
tablished a minor program in "The Human D i
mensions of Science and Technology” which con

stituted a new emphasis for Rensselaer’s Hu
manities School, bringing values questions touch
ing the full range of human activities— the prop
er concern of liberal studies— into a prominent 
curricular position. As it becomes a permanent 
fixture of Rensselaer education, the program 
will break down artificial walls between depart
ments and schools; increase respect for the hu
manities by demonstrating their capacity for 
rendering ordinary experience more meaningful; 
and alter the present undergraduate requirement, 
which has largely become a cafeteria-style scram
ble. Although value-oriented, the HDC minors 
program does not set out to inculcate a pre
packaged set of officially endorsed values; rather, 
it aims at making students more aware of the 
complex role of values in decision-making, 
whether those values are expressed in the crea
tion of a national budget or the writing of 
a poem.

The program minor consists of three re
quired courses (also open to non-minors) and at 
least three intermediate-level courses chosen from 
a number of recommended Humanities School 
electives. The required introductory course, 
staffed from history, art, philosophy, and science, 
is "Images of Man,” built around the Bronowski 
film sequence, "The Ascent of Man.” The sec
ond required course, "Science, Technology and 
Values,” also interdisciplinary, features case 
studies, currently in automobile culture, alterna
tive technologies, and the relation of science to 
religion. The last course requirement is a senior 
seminar in "Professional Ethics.”

A major problem originally was what to 
do at the intermediate level in order to realize a 
full and coherent program, a problem resolved 
with NEH funding help. A Planning grant for
1975-76 resulted in a nucleus of four new pilot 
courses which allow in-depth exploration of 
areas already opened up to students and which 
provide guidance in organizing the larger list of 
Humanities School electives around four differ
ent areas of concentration: hence the meaning 
in the original grant application of "a four-track 
intermediate level approach.”
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These four new intermediate courses are 
"Values and World-Views in Science Educa
tion” ; "Poetry, Science and Religion” ; "Multi- 
Media History of Modern Science and Medicine” ; 
and "The Humanistic Base of Science Fiction.” 
The first one, taught by a philosopher and a sci
entist, is highly innovative in attempting to 
make the average Rensselaer student aware of 
important value implications in his or her sup
posedly value-free profession. The next course, 
taught by a professor of literature and a philoso- 
pher-poet, focuses on the act of creativity as an 
underlying impulse common to art, science, and 
religion. The third course explores and attempts 
to define some of the intricate interactions be
tween culture and scientific achievement pri
marily through biography, including filmed or 
video-taped interviews with distinguished scien
tists. The most popular course is that in science 
fiction, which with an unexpected twist, con
fronts students with this genre’s indebtedness in 
film and fiction to the great themes of human
istic literature.

Two project directors shared administra
tive responsibility for the pilot courses, subject 
to policies and procedures governing the full 
program. Headed by the HDC director and as
sociate director, the Human Dimensions minor 
program has no faculty of its own but draws 
upon the full strength of this technological uni
versity, with a small core teaching staff on re
leased time from the Humanities School.

The few difficulties so far encountered 
have largely been resolved: for instance, the need 
to "develop” participating faculty members able 
to work comfortably in tandem; the need con
stantly to revise in the light of student responses; 
and a further need to work up new course mate
rials, new research ideas, and new pedagogical 
techniques.

Three outside evaluating teams have 
given the program favorable reviews: one in
vited by the center and representing industry, 
science, and the humanities; one initiated by the 
Endowment prior to the grant, and one from the 
Middle States Accrediting Association.

The majority of students who took the 
pilot courses turned in enthusiastic written re
sponses.

The impact of the Human Dimensions 
program has been dramatic. It has recruited some
30 undergraduate minors, and its courses have 
been well attended, ranging from 15 to 70 stu
dents in each class.

The interdisciplinary program in science 
and the humanities should hold significant inter
est for scientific education. Syllabi, bibliogra
phies, and other materials for the pilot courses 
are available upon request.

For additional information, contact Pro
fessor Robert Baum or Professor Charles San
ford, Human Dimensions Center, Rensselaer 
Polytechnic Institute, Troy, New York 12181.
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Temple University
Philadelphia, Pennsylvania

American Studies Program

Tem ple University was founded in Philadelphia 
in 1884 as an institution o f  higher learning for  
shidents o f  limited means. Today, as a state uni
versity, it serves predominantly shidents in the 
eastern portion o f  the state. The College o f  L ib
eral Arts, w ith about 6,000 shidents enrolled, is 
one o f  eight schools and colleges in the Univer
sity. Virtually all o f  the 545 Liberal Arts faculty  
hold the Ph.D. degree.

The American Studies program was initiated in 
1972 in response to a strong interest in the sub
ject area on the part of faculty and students. 
From the beginning, faculty planners sought to 
design an educational program which would ex
tend beyond the classroom to incorporate the 
rich cultural resources of the Philadelphia area. 
Creation of a program which included research 
and training at the many museums, academies, 
and historical societies in the city would have the 
effect of promoting the development of partici
pating faculty through expanded research op
portunities in the metropolitan area, while giving 
the city’s intellectual and cultural institutions 
the advantage of strongly motivated student in
terns and a close relationship with a major uni
versity.

In addition to the broadening experience 
of working in internship capacities at cooperat
ing institutions, students would benefit in a more 
general way from the atmosphere of enhanced 
strength and innovative purpose among humani
ties departments which contributed faculty to 
the program. A formal system of governance, 
the American Studies Council, was established 
to secure funding commitments from the U ni
versity and other outside agencies, to enlist the 
cooperation of area institutions, and to super
vise the program in various aspects of its design 
and implementation.

The core curriculum and special courses 
of the American Studies program distinguish it 
from other collegial departments by providing 
students with ways of integrating the diverse 
materials relating to the history and culture of

the United States. The program offers a curricu
lum that has a logic and a progression designed 
to insure an exposure to some of the major ap
proaches to the study of culture in America; 
moreover, the student is encouraged to develop, 
beyond this framework and with the help of his 
advisor, a program that meets his individual 
needs and interests.

The student who majors in American 
studies must take five "core” courses: "Topics in 
American Culture,” which focuses on a single 
theme or topic such as "C ity  and Country” ; "The 
Family” ; "The Individual and the Community” ; 
"Approaches to American Culture I : The R e
gion,” which deals with an important region of 
the United States, examining the forces that have 
shaped it; "Approaches to American Culture II: 
The Period,” which considers a significant period 
in America’s cultural history, with the intent of 
discovering the problems, characteristics, and 
modes of thought and expression governing a 
limited time frame; and "Problems in American 
Culture I and II ,” which deal with problems or 
topics of a fairly sophisticated nature such as 
utopian communities or the American character.

In addition to these required courses, the 
American studies majors are asked to write, dur
ing their senior year, an essay on a subject of their 
choice that brings together their previous course 
work and constitutes a focus for their senior 
year and generally for the program. In develop
ing a thesis, students work closely with a faculty 
member of their own choosing. Students are also 
strongly advised to take several of the special 
courses offered by the program. These courses, 
taught by members of the associate faculty, 
change each semester and deal with specific as
pects of American culture such as women in 
America, the law in American society, folklore, 
aspects of American film, and the study of com
munities. In addition, specialists from outside the 
University have taught several courses such as 
those in decorative arts, American Indian cul
ture, and museum methods which have increased 
the University’s offerings and strengthened links 
with the city’s cultural institutions.
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N eedlew ork design, catalogued by a field study stu
dent at the Mercer Museum, Doylestown, Pennsyl
vania, as part o f  an American studies program.
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For course credit, American Studies 
majors may undertake field work at one of the 
institutions cooperating with the program. In 
field study, students have the opportunity to 
work in museums, historical societies, libraries, 
archives, and city agencies. There are 29 institu
tions which cooperate with the program (there 
were ten when the program began), and more 
than 3 5 field study projects, ranging from work 
at the City Planning Commission and research of 
early American needlework, to a study of the 
Rosenbach Foundation’s Marianne Moore collec
tion.

The American Studies program also spon
sors an annual conference which provides fac
ulty, students, and interested persons from the 
area with an occasion to gather for talks and 
workshops conducted by nationally recognized 
authorities. Topics for the conferences have 
focused in successive years on "Technology and 
American Culture,” "The American Commu
nity,” and "The Family in America.”

In the fall of 1976 there were 37 majors 
in the program; 17 students were to have grad
uated by the end of that year. Yet, several of 
the American studies courses have attracted a 
number of students majoring in other depart
ments as well as center city adults, who have 
taken them for general enrichment purposes. 
This proliferation of non-majors who enroll in 
American studies courses has helped to establish 
the program’s solid reputation inside and outside 
of the University. The publicity and scholarly 
recognition given to the studies of a rural New 
Jersey community, Lumbarton, and the Ritten- 
house area in Philadelphia have also succeeded in 
gaining wider support for the program. Both 
projects engaged students in architectural and 
archival research and resulted in presentations 
to the public.

Several kinds of tests have been given to 
American Studies students over the past three 
years in an attempt to measure the success of the 
program. Courses are regularly evaluated at the 
end of the semester by student questionnaires 
which are useful in assessing the quality of in
struction and the curriculum needs of the stu

dents. In addition, faculty members conduct 
yearly evaluations of the annual conference 
which have resulted in successive modifications 
to its format. Also, each semester, students who 
do field work are asked to evaluate their experi
ences. The evaluations generally reveal a consid
erable degree of correspondence with the stated 
objectives of the experience: to give students 
work experience that may help them find a job 
later to establish useful contacts with per
sonnel at cooperating institutions to develop 
research skills and opportunities to present their 
results and to afford access to materials rele
vant to their American Studies goals. Students 
have been less approving of the curriculum, and 
this fact strongly influenced the shaping of a 
more defined and coherent set of core courses 
during the 1975-76 year. The evaluations re
vealed one other problem (perhaps endemic to 
American Studies programs) that has received 
similar attention: the need for students to have 
adequate backgrounds in American literature, 
history, and specific study in other related areas 
before they undertake the interdisciplinary study 
of American culture.

The field of American Studies at Temple 
University has tended to attract the strongly 
motivated student who has already developed 
an unusual interest in his education. The pro
gram has already produced many successful 
graduates and continues to enlist the interest of 
students who seek a challenging undergraduate 
major which offers many possible alternatives to 
pursue after graduation.

For additional information, contact Dr. 
Miles Orvell, Director, American Studies Pro
gram, Temple University, Philadelphia, Penn
sylvania 19122.
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University of California
Riverside, California

Law and Society

The College o f  Humanities and Social Sciences 
at the University o f  California, Riverside, in
cludes 170 faculty members and 2,300 under
graduates. The College program is entirely in the 
liberal and fine arts, and faculty members are 
responsible fo r  doctoral as well as bachelor’s de
gree programs. A considerable number o f  stu
dents major in English, history, and philosophy, 
in addition to those in the more usual pre-law  
political science pattern.

In 1972-73, a faculty group (representing phi
losophy, political science, sociology, and Eng
lish) began discussions to see if curricular ad
vantage could be taken of their shared orienta
tion toward instruction focused on law and 
legal-societal relationship as a broad aspect of the 
human experience. When faculty members in 
French, English and history expressed interest in 
working on interdisciplinary courses in conjunc
tion with social science colleagues, the dean of 
the University offered to assist the group in ex
ploring the possibility of a new formal program. 
A small drafting group and the dean put to
gether the development plan and submitted it to 
NEH in December 1973.

With the resulting grant, effective in July 
1974, a faculty team of four— from philosophy, 
anthropology, political science, and English—  
was given released time for one quarter to de
velop a synthesizing introductory two-quarter 
course. Other faculty members were given op
portunities to develop such special single-disci
pline courses as the English background of 
American law; enlightenment, revolution, and 
law in France; an English composition course 
using law-related materials; and the philosophy 
of justice. Concurrently, the entire faculty group 
of ten worked on diverse curricular models for 
a new major— one whose ethos would not be 
pre-law in any vocational sense (though students 
thinking of themselves as pre-law are heavy sub
scribers to "Law and Society” courses), but 
would emphasize the notion that legal norms, 
processes, and institutions are of such central

social significance as to warrant continuing scru
tiny from a variety of perspectives broader than 
those traditionally associated with the profes
sional study of law. Moreover, the program en
ables faculty members as well as students to de
velop new concepts and approaches capable of 
promoting fruitful interaction among human
ists, social scientists, and members of the legal 
fraternity.

The final form of the curricular plan, 
however, evolved into a system of joint majors 
with existing departments rather than a new, 
autonomous major. This originally was regarded 
as a compromise with "political necessity,” but 
now seems a fortunate departure from the origi
nal plan because it led in a serendipitous way to 
a valuable three-pronged approach. The "Law 
and Society” program student enrolls in the full 
major of a cooperating department (or, in some 
instances, a specially reformulated departmental 
m ajor); a set of pre-existing basic disciplinary 
courses related to law, and a set of courses de
signed specifically for the program, including a 
senior seminar and an introductory sequence 
which provides a variety of humanistic and so
cial science perspectives.

Thus, the decision to adopt the present 
arrangement has secured built-in departmental 
cooperation and created a more flexible relation
ship among ongoing programs. By its unique 
blend of humanities and social sciences the pro
gram also helped to cement in 1975-76 an ad
ministrative merger of previously separate col
leges of social sciences and humanities.

Other significant elements of the pro
gram have included a colloquium series with 
prominent legal practitioners and theorists, an 
internship program in the criminal justice sys
tem cooperatively with the Department of Soci
ology, the development (still current) of spe
cial interdisciplinary bibliographies and syllabi, 
and a continuing faculty group which meets to 
exchange ideas and maintain the vitality of the 
interdepartmental structure.

Administration of the program is pri
marily the responsibility of a faculty-senate ap
pointed Committee on Law and Society, now
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Spelman College
Atlanta, Georgia

chaired by a philosophy professor active in the 
program. This committee maintains oversight of 
the curriculum, promotes the program to other 
departments, and advises the Dean of the Col
lege (who is Project Director for the NEH 
funds) with regard to new courses to be de
veloped, the speakers program, faculty assign
ments, and other such details. Students are not 
formally a part of the governing structure, al
though an undergraduate advisory committee 
was expected to come into being in 1976-77.

Student response to the program general
ly has been favorable, although the social science- 
oriented majority among pre-law students has 
found it something of a wrench to contemplate 
humanistic perspectives on the law. The impact 
of synthesizing interdisciplinary courses is be
ginning to make itself felt, however, as those 
students who sustained the "trauma” become 
increasingly conscious of their broadened educa
tional horizons. The faculty members who par
ticipate in the team experiences have proven 
once again the strength of disciplinary orienta
tion as an impediment to a thematically organ
ized program. Several have said, however, that 
their work was becoming more sophisticated be
cause of the exposure to other paradigms through 
participation in the program.

Evaluation of the program is taking 
place in 1976-77 (its third year) at two levels: 
the normal local evaluations of courses and fac
ulty performance established by means of stu
dent questionnaires and collegial reviews, and a 
special extramural program evaluation being 
made by two faculty members actively associated 
with related programs on other U.C. campuses.

Materials (bibliography and sample syl
labi) are presently being developed for outside 
distribution— probably in the summer of 1977. 
Brochures detailing the course structure of the 
program in its various departmental forms are 
now available by inquiry.

For additional information, contact Mi
chael D. Reagan, Dean, College of Humanities 
and Social Sciences, University of California, 
Riverside, California 92 502.

An Interdisciplinary Approach to Human Values

Spelman College is a liberal arts institution for  
women and one o f  a group o f  six institutions 
o f higher learning comprising The Atlanta Uni
versity Center. Through this affiliation, Spel
man’s 1,200 students enjoy the benefits o f  a 
small college while having access to the resources 
o f a major university. Spelman is uniqtie in this 
respect, fo r  it is the only black wom en’s college 
which is an integral part o f  a consortium such 
as the Atlanta University Center. Students major 
in ten fields w hich prepare them for  graduate 
and professional schools and a variety o f  careers. 
The College has 86 full-tim e facu lty ; 11 o f  the 
22 members in the Humanties Division hold 
Ph.Ds.

Several years ago, a committee consisting of fac
ulty members and students in the humanities 
was formed for the purpose of determining to 
what extent departments in the humanities could 
offer courses focusing on women, particularly 
black women; offer interdisciplinary courses; 
and revise existing humanities courses to make 
them more responsive to the societal changes 
which had taken place in recent years. The com
bined efforts of committee members, interested 
faculty, and various outside consultants resulted 
in the creation of five new courses and the revi
sion of several current course offerings. Two of 
the new courses focused on women and three 
were interdisciplinary.

Although these curriculum modifications 
satisfied the stated goals and philosophy of the 
original committee, there was as yet no con
certed, structured effort at Spelman to continue 
humanities education beyond the sophomore 
year. The Spelman student’s increased specializa
tion at the junior and senior levels locked her 
into a course of study which did not permit a 
continuity of interdisciplinary learning, nor did 
it help to bridge the gap between college experi
ences and the career for which she was preparing.

To increase the involvement of the hu
manities in the total College curriculum, the 
Humanities Curriculum Committee proposed a
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series of upper-division, interdisciplinary courses 
focusing on human values and value conflicts 
as they are manifested in various social institu
tions and professions. The choice of this theme 
resulted from several considerations, the most 
immediate of which was the particular success 
of one of the pilot courses, "Values in Medical 
Research and Practice.” Another consideration, 
perhaps the most important, was the need to 
choose a program emphasis for the upper level 
courses which would bring courses initiated at 
the lower levels into a coherent sequence.

With the assistance of NEH Program 
grant funds, the College will launch a series of 
new courses beginning in 1977. Since the courses 
at the freshman and sophomore levels generally 
concentrate on the acquisition of knowledge 
about culture from an historical point of view, 
the new courses will concentrate on the moral 
and ethical dimensions of culture, especially as 
they are reflected in artistic expression, the mass 
media, and in various American institutions and 
corporations.

The course, “Values Reflections in A rt,” 
seeks to develop in students a consciousness of 
how various art forms embody the values of the 
culture from which they emerged. Special atten
tion will be given to the art of African, Native 
American, and Afro-American cultures. "Images 
of Women in the Media” aims at imparting a 
sense of media communication as a total process 
in its own right rather than merely a printed or 
electronic means to a given end. Within the con
text of the ranges and types of feminine roles 
that have been projected in the media since 1950 
to the present and the value implications of these 
roles, students will study the formulation of 
images, the transmission of these images, and 
their reception by the public. This course is pri
marily designed for the Spelman English stu
dents who typically want to pursue careers in 
media and other related fields. "Values and Insti
tutions” and "Investigation of Values and Value 
Conflicts in Education” introduce the student to 
the system of values which has shaped the orga
nization and character of American social, eco
nomic, and educational structures. The format

of these courses encourages the student to ex
plore the points of contact, both synergistic and 
conflicting, between professed values and values 
as they are actually realized in the complex cor
porate and institutional patterns of American 
life. The course is designed to prepare black 
women in career-oriented fields for the positions 
of leadership they will assume upon leaving 
school.

During workshops conducted in June and 
July 1978, the Spelman faculty committee plans 
to design additional courses: “Values and the 
Legal System,” or “Values and Technology,” and 
“Values and the Popular Arts.” By separating 
the planning stages this way into two distinct 
phases, the committee members will have the ad
vantage of creating new courses on the basis of 
experiences and evaluative data which grew out 
of the program’s initial operations. Even at this 
early stage, announcements of the program’s 
theme have generated interest and elicited re
quests for details. The interest expressed by other 
humanities educators, in addition to the proven 
success of the pilot courses, gives Spelman reason 
to be confident about the program’s potential.

For additional information, contact Pro
fessor June M. Aldridge, 3 50 Spelman Lane, 
S.W., Spelman College, Atlanta, Georgia 30314.
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University of Illinois
Urbana, Illinois

East Asian Humanities Program

The University o f  Illinois, Urbana-Champaign, 
is a large state university w ith 25,000 under
graduates, 97 percent o f  ivhom come from  Illi
nois. Almost all professors in the humanities have 
doctorates. A lthough the majority o f  the under
graduates are enrolled in the College o f  Liberal 
Arts and Sciences, many are in the professional 
colleges o f  agriculture, engineering, commerce, 
education, communications, and physical educa
tion.

Prior to the introduction of the East Asian Hu
manities Program, the University offered numer
ous specialized courses in East Asian study, but 
had no course at the 100-level that students 
could use to fulfill their humanities requirement. 
Even the higher-level courses concentrated on 
the training of prospective graduate students 
rather than the needs of non-majors. As a con
sequence, the number of students who took a 
course concerning East Asia was small. This cir
cumstance existed despite the fact that the 
Urbana campus is rich in intellectual resources 
which would support a more comprehensive pro
gram— there are 26 faculty members with a 
strong interest in East Asia, nine of whom are 
in the traditional humanities fields of literature, 
art, philosophy, religion, and history. The pres
ent program originated from an awareness 
among interested faculty members of their po
tential for making a greater contribution to the 
humanities component of the general education 
offered at the University.

After discussing the problems with exist
ing courses, a group of faculty members began 
to reconsider what they most wanted students to 
learn. They decided to try a course sequence or
ganized around a series of universal human prob
lems which all students could understand, prob
lems which could be phrased in terms of simple 
questions: What is the meaning of the past? 
How can peace and harmony be achieved among 
men? How can one choose between the conflict
ing demands of self, family, community, and 
state? This approach would allow students to

recognize the shared human concerns in all cul
tures as well as the distinctive attitudes and 
values which have come to pervade Chinese and 
Japanese civilizations through a complex histori
cal process.

The program design which emerged from 
the planning discussions was ambitious in scope. 
The exploration of shared human concerns would 
be approached from the perspectives of tradi
tional and modern, elite and popular cultures in 
both China and Japan; a senior seminar offered 
each year would deal with similar problems but 
focus more exclusively on one epoch and present 
materials at an advanced level.

From the beginning, faculty members 
realized that the new program, by its very na
ture, presented numerous difficulties. After the 
project was funded by NEH in March 1975, 
the first task was simply to find suitable course 
materials. In the past, works were chosen for 
translation either because they were classics, the 
high points of East Asian culture, or because 
they represented what made East Asia most un
like the West. Except for some popular novels 
and folk tales, few of these works reflected the 
Chinese and Japanese understanding of daily life 
and typical approaches to human problems. 
Thus began a difficult and sometimes frustrating 
search for new materials.

In addition to the problem of locating 
interesting, informative materials that would not 
be too allusive to be translatable, the project of 
translating even the suitable materials represent
ed a formidable and time-consuming task. Expe
rience with this aspect of the program has dem
onstrated the advantages of drawing on a variety 
of available talents. The method most frequently 
used in producing a finished translation begins 
with the selection of a piece by the project co
ordinator or another faculty member. A native 
speaker does the first rough translation and then 
a native American with five or six years of 
Chinese or Japanese reviews the translation and 
arranges it into English smooth enough to be 
used in class. The efforts of various faculty and 
graduate research assistants have resulted in 61 
new translations, amounting to more than 450
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single-spaced pages. The time-consuming process 
of checking each translation for accuracy, how
ever, has been postponed subject to further test
ing of student reaction to these selections and 
their suitability for classroom use.

One of the most valuable insights re
vealed through the work of the program is how 
difficult it is to do something genuinely new and 
intellectually sound. With research assistants 
working quarter-time, it may take a whole se
mester to finish one 20-page translation. That 
selection may then not be used until the follow
ing year. If the syllabus is reorganized and that 
selection is used under a different topic (as has 
often happened) another year must elapse before 
the faculty can fully assess its value. In the first 
year and a half, the syllabus has been revised 
four times. One reason for these revisions is the 
continual drive toward greater organization in 
the presentation of subjects. The closely inter
related quality of the materials led to experimen
tation with several approaches: a course might 
begin with cosmology and metaphysics and pro
gress downward through state, community, fam
ily, and individual concerns, or start with the 
individual and his immediate world. The organ
ization of topics has gradually moved in the 
direction of an anthropological approach, since 
anthropologists ask the same kinds of questions 
that are central to the program’s format, but in 
a more systematic way. In fact, the suggested 
background reading for some courses includes a 
few chapters in anthropologists’ studies of vil
lages.

Faculty members anticipated many of the 
problems traditionally encountered in a team- 
teaching situation and thus were able to keep 
them at a minimum. Reduced teaching loads and 
flexible provisions for completing the extra work 
during summer months have helped the program 
retain the cooperation of a core group of faculty 
from different disciplines.

Far from being discouraged by the prob
lems or disappointments which arose in the early 
stages of the program, participating faculty 
members have felt enthusiasm and a genuine 
sense of discovery. The program has engaged

them in work that takes them far beyond the 
years of specialized training and professional re
search to a synthesizing awareness of the hu
manities and social sciences. Some of the new 
materials which provide fresh insights into Chi
nese and Japanese culture include: a 13th-cen
tury guide to practical family management; a 
discussion of funerals written by a man in the 
1920s which includes a description of the proces
sion arranged by one family; the family letters 
of a high-ranking statesman and general in the 
19th-century; an account of peasant rebels by a 
16-year-old boy who was taken hostage by 
them and not ransomed until four months later; 
a contemporary account of what it means to be 
adopted into another family as an adult; tenancy 
contracts from a 19th-century estate book; and 
the autobiography of a law official. Students 
often have been strongly affected by these read
ings, remembering details of life and values that 
other survey courses pass over quickly or ignore.

Course offerings are regularly evaluated 
through students’ written and oral assessments, 
but the full results of the program are not yet 
known. It is still too early to know how many 
students the introductory course sequence will 
attract each year or whether the program will 
lead to a general revision of courses.

One unexpected result is apparent, how
ever. Though the new materials were assembled 
as the basis of an elementary humanities course, 
faculty members are discovering a surprising 
range of uses for them. One instructor involved 
in an outreach program with elementary and 
secondary schools is beginning to use the mate
rials about family life as aids for teachers dis
cussing China and Japan in their classes. The 
collected materials could also be used in college 
social science courses dealing with such topics as 
family relations, religion, personality and cul
ture, social and economic organization, and com
parative legal and political institutions. The 
availability of such materials would allow these 
courses to cover regions and time periods which 
are frequently neglected, while at the same time 
providing a more humanistic dimension. Partici
pating faculty members now want to continue
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Ithaca, New York

the project in such a way that both goals may 
be attained, through the production of a source
book of East Asian society and culture that 
could be used either as the text for an inde
pendent humanities course or as a collection of 
supplementary readings for any course that deals 
with basic human issues on a truly comparative 
level.

For additional information, contact Rob
ert B. Crawford, Director, Center for Asian 
Studies, 1203 W. California, Room 201, Urbana, 
Illinois 60801.

Pre-Concentration Seminars in 
History and the Humanities

Founded in 1865, Cornell University is an inde
pendent institution and the land-grant univer
sity o f  the state o f  N ew York. Cornell has 14 
colleges and schools, o f  ivhich fou r are state- 
supported and ten are privately endowed. Eleven  
o f  these divisions are located on the Ithaca cam 
pus and three— the Medical College, the Gradu
ate School o f  Medicial Sciences, and the School 
o f  Nursing— are in N ew  Y ork City. The Ithaca 
campus now enrolls some 16,250 students, o f  
whom 3,600 are in the College o f  Arts and Sci
ences. The faculty in Arts and Sciences numbers 
500; all but two o f  the 29 full-tim e members o f  
the History Department hold the Ph.D. degree. 
The Department offers courses at the introduc
tory and advanced levels in American history, 
Asian history, European history, Latin American  
history, and the history o f  science which attract 
approximately 1,700-1,900 students each semes
ter.

In the fall of 1976, the History Department at 
Cornell University, with funding help from the 
Endowment, offered the first courses in a new 
series designed for the program, "Pre-Concentra
tion Seminars in History and the Humanities.” 
The program seeks to remedy problems which, 
far from being unique to Cornell, concern hu
manities educators around the country. The cur
riculum for freshmen and sophomores is revised 
less frequently and thoughtfully than any other 
aspect of higher education. The consequences are 
especially significant in the humanities for sev
eral reasons: students now emerging from high 
school are often deficient in writing skills and 
analysis of value-laden issues; the job crisis is 
turning many of these students away from the 
humanities toward more "practical” vocational 
preparation; and the professional programs they 
take do not provide adequate exposure to 
humanistic issues and content.

The special seminars, designed exclusively 
for small groups of freshmen and sophomores, 
involve a significant reorientation of subject
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matter, for they aim less at expecting the student 
to master a specific field of historical scholarship 
than at allowing the student to confront certain 
humanistic choices and decisions. The courses are 
meant to aid the student’s quest for self-knowl
edge as well as to expand the student’s awareness 
of a larger cultural world. The program’s broad 
objectives, then, are to stimulate critical think
ing about values and social change, and at the 
same time to identify and encourage the very 
best potential humanists.

A more immediate objective of the pro
gram, though central to achieving its larger 
goals, is to promote greater flexibility and diver
sity in the Department’s offerings. The seminars 
direct their historical content toward questions 
of public policy, social change, comparative his
tory, and national self-understanding. This the
matic orientation (i.e., social problems, compara
tive analysis, national perception) adds a signifi
cant new dimension to current course offerings, 
most of which are chronological, country-by- 
country surveys, or else topical within a more 
traditional scholarly mode.

While the focus and thrust of the courses 
are, in a real sense, new, the teaching strategies 
employed— small class discussions, close textual 
analysis of historical documents, the circulation 
of students’ papers within the seminar for pur
poses of criticism— are more traditional. Also, 
the program regards the cultivation of writing 
skills as an integral part of intellectual growth. 
Instructors require students to do a considerable 
amount of writing and give each paper the kind 
of personal attention that stimulates writing 
improvement.

The following course descriptions, chosen 
from seminars offered in 1976-77, should convey 
a sharper picture of the program’s content, as 
well as some of the teaching techniques contem
plated.
• "The Nature of Narrative in History and 
Fiction” was offered in the fall semester 1976. 
It considered selected 19th-century classics in 
history and fiction as a means of investigating 
how stories are constructed. It focused on the 
similarities and dissimilarities in the treatment

of important events (Renaissance, French Revo
lution, Revolutions of 1848) by the historian 
and the novelist. Special attention was given to 
narrative point of view, characterization, the 
treatment of time, and the uses of irony and 
parody in these works. The authors discussed in
clude Tocqueville, Balzac, Stendhal, Burckhardt, 
Marx, Flaubert, and Nietzsche. Each student 
was required to give an oral report and write 
several short papers.
• A seminar in the spring semester, 1977, exam
ined selected themes in the history of European 
expansion, from the Age of Discovery to the 
present. The course approach emphasized the re
lationship between cultural attitudes and values 
on the one hand, and the emergence of a global 
economic and political network on the other. 
Study topics progressed chronologically through 
the voyages of exploration, the conquest of the 
New World, the commercial penetration and 
colonization of Asia and Africa, the consolida
tion and dissolution of modern empires, and the 
development of the Third World concept. Stu
dents read texts from these periods in con
junction with recent attempts at historical syn
thesis to explore ways in which ideas and actions 
have interacted in the emergence of a modern 
world system.

With undergraduates turning in ever- 
larger numbers to pre-professional programs, 
these new pre-concentration seminars will give 
students a sense of what is most exciting in 
humanistic study. In addition, the seminars will 
give faculty members an opportunity to en
courage those students with an outstanding ca
pacity for future growth in the humanistic 
disciplines. Equally important, the seminars will 
provide some systematic exposure to the hu
manities for those students who do plan to 
pursue careers in business, engineering, and 
medicine. Future professionals thus will have 
an extended opportunity to discuss humanistic 
issues and values at a vital point in their under
graduate careers.

For additional information, contact Pro
fessor Michael Kammen or Professor Richard 
Polenberg, History Department, Cornell Uni
versity, Ithaca, New York 148 53.
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Creighton University
Omaha,  Nebraska

Humanities Program for the Health Sciences

Creighton University, founded, in 1878, has an 
enrollment o f  4,745 students and offers instruc
tion in arts and sciences, business administration, 
graduate studies, law, and the health sciences. 
Well over ha lf o f  the 74 facu lty members teach
ing in the humanities hold a Ph.D. or equivalent 
degree. The University has a strong humanities 
program, rooted in the four centuries o f  a tradi
tion established by the Jesuits (Society o f  Jesus). 
O f the 28 colleges in the United States which  
follow  this tradition, four offer courses in the 
four health sciences, but only Creighton has all—  
medicine, dentistry, nursing, pharmacy. The 
medical school, which started in 1892, was its 
first in the health field.

For almost a century, a curriculum strong in the 
humanities has been one of the University’s hall
marks. Its top undergraduate degree, the Bache
lor of Arts, requires many humanities courses in 
philosophy, theology, English literature, ancient 
and modern languages, and history. The Univer
sity, however, experienced a gradual shift in cur
ricular emphases at the undergraduate level, 
largely a result of the increasing enrollments in 
pre-professional health science programs. Creigh
ton soon found itself in a troubling position: 
over one-fourth of the students were pursuing 
a course of study that, whether by choice or 
circumstance, placed them outside the main
stream of Creighton’s valued humanities tradi
tions. Students in the health science fields must 
take a large number of physical science courses 
and follow a demanding major that leaves little 
time for humanities electives. The pre-profes
sional students who did take a few courses in the 
arts college found them meaningless or inade
quate.

It was the students themselves who pro
vided the major impetus for developing humani
ties courses geared to the concerns of health sci
ence majors. Several students in the health sci
ences, moved by their experience in an "Ethics 
and Morals” course, approached the faculty with 
requests for additional courses in philosophy and

theology as well as a number of similar courses 
in other humanities disciplines. The present pro
gram is a direct outgrowth of student opinion 
and interest, though Creighton had been con
sidering for a number of years the possibility of 
bringing its rich humanities resources to bear on 
a program in the health sciences.

Supported by an NEH Planning grant, 
five faculty members and the project director 
each researched and developed a course. All six 
courses are now in the permanent curriculum of 
Arts and Sciences School. The courses, offered 
once every year, include the following: "Pain 
and Suffering” ; "Bioethics” ; "Values of Health 
and Life Found in Sacred Scriptures” ; "Death 
and Dying”; "Theological Issues in the Practice 
of Medicine” ; and "Philosophy of Man.”

The present program should bring the 
curricular emphasis of the health sciences even 
closer toward the enrichment of the humanities. 
During the three-year period covered by the 
Program grant, faculty members will prepare a 
large number of electives which, for the most 
part, answer the students’ second request: to 
have other disciplines represented besides philoso
phy and theology. Building on the solid accom
plishments of the pilot period, the new program 
will continue the work of making humanities 
instruction easily available and adequately geared 
to the future needs of the health science practi
tioner.

Plans for eight additional courses in the 
1977 curriculum are now underway. Seven of 
them join together medicine and a humanities 
subject: "Health Care Values in English Litera
ture”; "Medicine, Society, and Values” ; "A tti
tudes of Health Care in Classical Civilization” ; 
"History of American Medicine” ; "Ethics of 
Clinical Health Care Delivery” ; "Political Sci
ence and the Health Sciences” ; and "Religious 
and Ethical Values in Present-Day Health Care 
Delivery.” The eighth course, "The Humanities 
and Medicine,” uses a multidisciplinary approach 
which combines medicine and six different as
pects of the humanities, and is open to students 
both in the basic science and clinical training 
years. The entire research faculty is also putting

61



Poster designed by J . Durio fo r  "Media and Values,” 
a program o f  the University o f  Southwestern Louisi
ana, sponsored by N EH .
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University of Southwestern Louisiana
Lafayette, Louisiana

together an interdisciplinary course in the hu
manities which will be offered jointly to all stu
dents in the four health sciences.

The Vice President for Academic Affairs 
serves in an official administrative capacity for 
the Program grant, though the project director, 
a faculty member in one of the health sciences, 
has direct oversight of all program-related ac
tivities. A core faculty, composed of 11 mem
bers, provides additional advice and direction.

The new proposal lists provisions for cor
recting the few problems which arose in the pilot 
phase of the program. Most of these problems 
were simple oversights in planning for faculty 
released time or secretarial and library help. 
Other modifications include arrangements for 
more frequent contact with consultants and 
planned weekly meetings of the participating 
faculty. Having thoroughly and realistically ac
counted for every detail of the new program, 
faculty members do not foresee any major prob
lems.

Every semester the students themselves 
conduct an evaluation of each course. Invited 
experts in the health fields will conduct an offi
cial evaluation each year. Peer evaluation will be 
another ongoing aspect of the program.

The humanities program in the health 
sciences has brought together the two semesters 
of the University which have kept themselves in 
isolation for years. Dialogue, interest, and mutual 
support have arisen in place of the former dis
tance or indifference. In the coming years, the 
new program will promote an even stronger re
lationship. Graduate students, faculty members, 
and business administration students also take 
these courses. Instruction in the program re
ceives a University-wide audience, drawing all 
students with an interest in health care issues 
together in a shared pursuit. Humanities study 
at Creighton has achieved new vigor and, in the 
process, exerted a unifying influence in keeping 
with the broad goals of a Jesuit university.

For additional information, contact James 
J. Quinn, S.J., Director, Humanities Program for 
the Health Sciences, Creighton University, Oma
ha, Nebraska 68178.

Media and Values: Humanities in the 
Core Curricula

The University o f  Southwestern Louisiana is 
a state-supported, open-admissions institution 
which offers programs leading to the bacca
laureate, master’s, and doctoral degrees. In 1976 
the enrollment totalled about 14,000. The C ol
lege o f  Liberal Arts has a faculty o f  218; half 
o f  that number hold the Ph.D. The University 
is located in the central city o f  a geographic area 
known as Acadiana. The more than 500,000 
inhabitants o f  this locale are mainly descendants 
o f  the exiled Acadians o f  N ova Scotia. The area 
is, then, largely bilingual (French and English), 
and the University has become a center for  
Acadian Studies. Since the city is also located in 
an oil producing area, the University draws 
many o f  its students from  a combination o f  
agricultural and technological environments.

In 1975, the University obtained a Planning 
grant from NEH for a program which would 
use films in the traditional Freshman English 
courses to improve communication skills, develop 
critical judgment, and shape the value orienta
tions of the students. The rationale for this pro
gram derived from an astonishing and important 
piece of information: the average freshman 
entering college has spent more time in front of 
the television set than in the classroom. The 
"Film and Composition” program used an estab
lished base of perception— the "pictorial” exper
tise of the college student— as a stimulus for 
discussion and composition. Evaluations by stu
dents and instructors indicated that while the 
mechanics of writing must still be taught by a 
teacher, the use of film aids the understanding 
of theme and rhetorical structure, especially in 
poetry. All students polled said that the films 
made certain poetic devices (notably figurative 
language) much clearer.

The University has received a Program 
grant for "Media and Values: Humanities in the 
Core Curricula,” which builds on the basic 
methods and concepts of the pilot program. 
However, the major objective of this program
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is not merely to expand the earlier activities, but 
to develop a comprehensive and unified humani
ties program based on the core of prior study 
and successful application. The new program 
calls on all University departments concerned 
with the humanities (art, English, foreign lan
guages, history, music, philosophy) to commit 
their resources toward this end. For example, one 
history instructor plans to address the classroom 
inquiry to value questions that are receiving 
simultaneous treatment in the English service 
courses. As this practice becomes widespread, the 
study of values will enjoy a constant and synthe
sizing reinforcement.

The introductory English course uses the 
documentary as an analogous form to the non
fiction essay with the intent of studying theme 
and structure. Television viewing ("prime time” 
programming and especially the news) affords 
opportunities for developing critical judgment 
and an awareness of rhetorical environments 
(sets, repartee, etc.). During the fall semester 
of 1976, a faculty member from one of the 
foreign language departments taught a course 
on essays of foreign literatures in translation, a 
first attempt at team teaching in the course.

Faculty members are preparing to expand 
the core classes in English to include 1 5 sections 
grouped according to the varied writing pro
ficiencies of the students, and five sections 
scheduled in conjunction with other humanities 
courses. In the coming months, faculty will de
velop an advanced media course for the honors 
curriculum, hoping to establish this course as 
a permanent part of the honors program.

Beyond the basic service courses, the pro
gram focuses on establishing the curriculum for 
a humanities major. To that end, the committee 
of coordinators from each participating disci
pline met once a week in the summer of 1976 to 
study the feasibility of blocking courses in their 
various departments for more integrated study 
and to design new courses where necessary. The 
first block using existing courses, "The Ameri
can Experience,” was scheduled to be taught in 
the spring of 1977. For the development of the 
humanities minor, the committee has designed

and submitted for final approval four new 
courses. The history coordinator is compiling a 
text for two of them which is being revised for 
publication. The committee has also developed 
four-year curricula for interdisciplinary majors 
with varying emphases.

Each coordinator submits a quarterly 
report of scholarship and programs surveyed and 
serves on the committee to review and draft 
courses. Teachers in the present freshman com
position program meet twice a week to evaluate 
the impact of each film or video program, submit 
a brief review of the pedagogy, and exchange 
ideas on presentation. The project director and 
English coordinator collate and distribute these 
responses weekly. An in-house film historian 
reviews catalogs, selects films for participants to 
preview, and prepares abstracts.

Recent planning efforts resulted in the 
design of a mini-course for postsecondary and 
secondary teachers using four films with the 
same thematic and structural focus. The course 
is structured for inservice professional work. 
In summer, 1977, the program sponsored a 
state-wide workshop for postsecondary and 
secondary teachers to demonstrate the ideas 
developed throughout the year. By establishing 
a public forum for the program, the faculty can 
redirect the focus and emphasis of education on 
several levels toward the humanities, both as 
subject for study and repository of values.

(Material on films and bibliographies are 
available upon request.)

For additional information, contact Dr. 
Barbara Cicardo, Box 4-1415, University of 
Southwestern Louisiana, Lafayette, Louisiana 
70504.
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Coe College
Cedar Rapids, Iowa

The Humanities at Coe College

Coe College is a four-year, coeducational, liberal 
arts institution founded in 1851. Though related 
historically to the United Presbyterian Church, 
the College is independent and privately fi
nanced. Over the past five years, full-tim e 
student enrollments have averaged around 1,200. 
There are 92 ftill-tim e faculty members. O f the 
3 5 who teach in the various humanities depart
ments, 24 hold the Ph.D. degree. The College 
offers the student 16 traditional departmental 
majors, as well as several interdisciplinary study 
majors.

Coe College has had a 12 5-year commitment to 
the liberal arts. This commitment notwithstand
ing, Coe, like many other schools, experienced 
during the 1960s a vigorous and sometimes 
raucous challenge to its traditional idea of liberal 
education. During this period, the humanities 
came under the most severe attack: they sud
denly seemed irrelevant to what students thought 
they needed to know, and gave way to more 
"innovative” and "timely” pursuits. Before this 
cycle had entirely run its course, however, the 
administration and the humanities faculty de
cided to restore the humanities to their central 
position in the curriculum. Consequently, in 
1971 the Dean of the College and a small com
mittee of students and faculty wrote a proposal 
for a new interdisciplinary program in the 
humanities, submitted it to NEH in the summer 
of 1972, and received a Planning grant the fol
lowing November.

The activities conducted under the Plan
ning grant proved so successful that the College 
made plans to develop an expanded proposal for 
a full Program grant. To assist in the prepara
tion of the proposal, the College invited the 
advice and criticism of many people from out
side as well as inside the school. The planning 
efforts included not only faculty and students 
representing the natural and social sciences as 
well as the humanities, but also several civic 
leaders of the Cedar Rapids community who 
were brought into the discussions in an attempt

to discover how the new humanities program 
might involve the community in some significant 
way. In addition, members of the planning com
mittee visited universities to talk about the 
proposal with recognized scholars in literature, 
the classics, history, and the arts, and asked 
scholars from other universities to visit the Coe 
campus in the capacity of consultants. Thus, the 
proposal that was finally written benefited from 
the suggestions of a variety of individuals, and 
in July 1974 Coe College was awarded an NEH 
Program grant.

The purposes of the new program are 
fourfold: to strengthen the teaching of humani
ties by means of new interdisciplinary courses; 
to emphasize the importance of humanistic 
studies for life in today’s world; to encourage 
students from a variety of disciplines to partici
pate in an intensive study of the humanities; and 
to establish through the humanities more inter
action between the College and the community. 
To fulfill these goals, faculty specialists from 
within the College designed a study program of 
ten courses, interdisciplinary and historically 
oriented. Eight of the courses within this se
quence— beginning with the ancient Near East 
and terminating in the 20th century— are orga
nized along thematic lines, with, whenever 
possible, equal emphasis placed on the literature, 
art, music, history, and philosophy of the topic 
under examination. Each of the eight courses is 
coordinated by a faculty member who is a gen
eralist within the period, while faculty specialists 
from the appropriate humanistic disciplines 
provide each class with either guest lectures or 
discussion leadership in their area of expertise.

The cooperative teaching approach pro
vides students not only with a specialist’s insight 
into the particular disciplinary materials and 
problems of a given period of history, but at the 
same time affords a more coherent overview of 
the entire period being considered. Further, each 
of these eight courses runs for only seven weeks, 
or half a normal semester. The student may take 
any of the eight courses for either one, one and 
one-half, or two semester course credits; the
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amount of credit is determined by the student’s 
needs, interests, and work load.

The other two courses within the se
quence— "Introduction to Humanities” and 
"Senior Seminar”— form the base and capstone 
respectively for all the other courses in the pro
gram. The introductory course acquaints the 
student with the methodologies and techniques 
of various disciplines that constitute the humani
ties, while the "Senior Seminar,” by bringing 
together equal numbers of students and people 
from the community, attempts to test the ma
turing perceptions of the humanities student 
against the practiced insights of established com
munity members.

The entire ten-course sequence is a regu
lar part of the College’s academic offerings. A 
student can either major in the humanities or 
simply select those humanities courses that are 
of general interest or that pertain to his or her 
declared major. Most students who major in the 
humanities are also majors in a particular field 
of study, usually a humanities discipline.

The humanities program is administered 
by the Dean of the College who holds the title 
of 'Director” and has final authority to act on 
all matters relating to program administration 
and curriculum. Two program coordinators and 
the Humanities Steering Committee assist in the 
direct administrative oversight of the program 
and execute policies and decisions that have been 
approved by the Director. The steering commit
tee is comprised of nine faculty representatives 
from six humanities disciplines. Other faculty 
members who are currently teaching humanities 
courses and two student humanities majors also 
sit on the Committee.

Few problems have arisen in connection 
with the program. Perhaps the greatest challenge 
in establishing a solid basis for the program was 
the initial task of informing the academic com
munity about the nature and scope of the pro
gram. A "Humanities Newsletter” published 
on a monthly basis during the first year of the 
program helped to alleviate this difficulty by 
providing faculty and students with informal 
descriptions of events, classroom activities, and

the purpose of the program. Other problems, 
such as the coordination of the team-teaching 
approach, responded to the cooperative effects of 
frequent meetings among participating faculty, 
students, and administrators.

Regular evaluation of the program occurs 
on two levels. At the end of every term, students 
assess the content and teaching format of each 
course. In addition, four nationally recognized 
scholars evaluate the variety of activities under
taken by the program on a yearly basis. The 
internal and external nature of the evaluative 
process enables the program to respond directly 
to the specific needs that arise on campus while 
at the same time insuring a pattern of growth 
and change that is consistent with the program’s 
original purposes.

The program has had a significant impact 
both on the College and the Cedar Rapids com
munity. Enrollments in the program are increas
ing steadily, with a growing number of students 
coming from the natural and social science de
partments. In addition, nearly 10,000 commu
nity members have come to the Coe campus to 
attend events— fairs, film festivals, book dis
cussion groups— sponsored by the program. In 
all, this program has made a substantial contri
bution toward restoring the place of the humani
ties at Coe College to its former prominence.

For additional information, contact J. 
Preston Cole, Dean of the College, Coe College, 
Cedar Rapids, Iowa 52402.
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The University of Wisconsin
Madison, Wisconsin

Medieval Studies: An Interdisciplinary Approach

Founded in 1849, the University o f  'Wisconsin is 
a state-supported institution offering under
graduate and graduate degrees in all m ajor aca
demic and professional disciplines. In 1975-76, 
enrollment on the Madison campus exceeded 
3 8,000 (including more than 9,000 graduate 
students) ,  and, together w ith the various cam 
puses located throughout the state, the univer
sity is the fou rth  largest in the United States. 
The College o f  Letters and Science is the largest 
and oldest academic division o f  the university, 
w ith an under graduate enrollment o f  more than
13,000 in 1975-76.

For many years, the study of medieval languages 
and literatures, history, philosophy, and science 
has been a constant and valuable part of the 
curriculum of the College of Letters and Science. 
As a result of its distinguished tradition of 
teaching in this area and the large number of 
graduate and undergraduate students who elect 
courses in medieval history and culture, the Uni
versity possesses resources— the Memorial Library 
for research scholars and the Helen C. White 
Library for undergraduates— particularly strong 
in the medieval period. Moreover, the Madison 
campus has a large number of faculty members 
with teaching and research interests in this area, 
not to mention several special departmental 
facilities such as the Spanish Seminary of Medie
val Studies.

The interdisciplinary approach to the hu
manities is not new at the University; indeed, 
since 1948 the Program of Integrated Liberal 
Studies, derived in part from the Experimental 
College instituted at Wisconsin in 1927, has 
offered a rich assortment of undergraduate 
courses. However, before the formation of the 
Medieval Studies Committee some seven years 
ago, courses and seminars in the medieval area 
were generally given under the auspices of single 
departments, where students would receive a 
specialized, in-depth preparation in one subject 
or discipline.

The desirability of a coherent, interdisci
plinary approach to the study of medieval cul
ture received formal recognition several years 
ago when the Medieval Studies Committee 
established a general survey course, "Life in the 
Middle Ages.” For this course, 25 faculty mem
bers from 15 departments contribute lectures in 
their specialty; these are then coordinated by the 
course director. The success of the course (mea
sured in part by the large number of students 
who have enrolled in it over the past five years) 
led to the creation of a special topics proseminar 
in the medieval area, "Advanced Interdiscipli
nary Studies in Medieval Civilization.” This 
upper-division course has been offered twice: in 
the fall semester of 1975 by a team of four 
professors on the subject, "Love in the Middle 
Ages,” and in the following spring by two pro
fessors on "Chaucer and the French Tradition.” 
The enthusiastic response of students, both to 
the method and to the content of these courses 
encouraged the Medieval Studies Committee to 
proceed toward the realization of its long-range 
plans: the implementation of a coordinated 
series of courses that would treat essential issues 
and problems of the Middle Ages from an inter
disciplinary and cross-cultural perspective.

The interdepartmental spirit of coopera
tion that prevailed at the founding of the 
Medieval Studies Program is even more evident 
today, for the new program offers a broad assort
ment of cross-listed courses for other depart
ments. With the Program grant from NEH, the 
faculty will be able to enlarge and improve the 
current undergraduate and graduate course 
offerings in medieval studies, thus enriching the 
curriculum in the humanities; to provide stu
dents at all levels with invaluable interdiscipli
nary training; to utilize more fully the talents 
of faculty members and material resources of 
the University; and to support pedagogical 
innovation, especially the team-teaching format 
which has proven highly effective. Over the next 
three years (1976-79) nine new courses (three 
per year) will be introduced, forming the basis 
for an undergraduate specialization in Medieval 
Studies. The Divisional Committee has already
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approved these courses as part of the College 
curriculum and, after the expiration of the 
grant, they will be taught at regular intervals 
under the sponsorship of the Medieval Studies 
Program.

The designers of the program have chosen 
three basic, complementary and sufficiently broad 
themes, or topic areas, which will provide both 
the link and the focus for all three years: "The 
City,” "Education in the Middle Ages,” and 
"The Medieval Community.” These three topics 
reflect the teaching and research interests of the 
present faculty participating in the program. 
The courses offered will be:

1976-77: The Religious Com m unity: The Roots 
o f  Western Monasticism; Science, Philosophy, 
and Poetry in the Middle Ages: The Tradition  
o f  the Liberal Arts; T he Medieval Crusade: Fact, 
Fiction, and Fantasy;

1977-78: Rom e: The Changing Shape o f  the 
Eternal C ity ; The Bible in the Middle Ages; 
Jerusalem, Babylon, and Athens: Divergent 
Models o f  Human L ife and Culture;

1978-79: Mediterranean Cities: A Cross-Cul
tural A pproach; G reek Thought, A rabic Learn
ing and the Latin West: A Cross-Cultural Study 
o f  Baghdad and T oledo; Popular Culture in the 
Middle Ages.

The Medieval Studies Program has no faculty of 
its own but operates on the basis of release time 
offered by participating departments. The re
sponsibility for planning and instruction of 
these courses is shared by 12 professors who 
come from eight departments (Classics, Com
parative Literature, English, French and Italian, 
Hebrew and Semitic Studies, History, History 
of Science, and Scandinavian Studies). This 
group serves as the core faculty for the Program 
grant; the Director of the project is currently 
the chairman of the interdepartmental Medieval 
Studies Program. Other Madison campus faculty 
members will join the cooperative effort by 
contributing "guest lectures” in their special field

of interest as it pertains to a given course. 
Furthermore, faculty members plan to invite dis
tinguished scholars in the medieval period from 
other institutions to deliver public lectures, 
conduct classes, and lead colloquia within the 
context of individual courses.

Judging from past experience, each 
course will probably attract from 25 to 50 stu
dents, for the most part advanced undergrad
uates, who would represent all of the depart
ments in the humanities and, in addition, such 
allied fields of interest as sociology, political 
science, economics, urban planning, and geogra
phy. To evaluate the program, the faculty will 
rely on student questionnaires, distributed at the 
end of each semester for comment and criticism.

The initial planning and preparation 
stages have run smoothly enough to suggest that 
no major problems will arise. With the enthusi
astic support of the project by college and 
departmental administrators, by faculty col
leagues, and by interested students, the next 
three years should be rewarding in many ways. 
Most of all, the coming years will mark the 
beginning of an era of conscious scholarly co
operation, pedagogical innovation, and revital
ized interest in interdisciplinary and cross- 
cultural approaches to the humanities, all of 
which are synonymous with the very nature of 
medieval studies.

For additional information, contact 
Christopher Kleinhenz, Department of French 
and Italian, 618 Van Hise Hall, University of 
Wisconsin, Madison, Wisconsin 53706.
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Augustana College
Sioux Falls, South Dakota

The Western Experience:
A Program for Curriculum Enrichment

Augustana, a Lutheran liberal arts and profes
sional four-year college on the northern plains, 
enrolls 2,300 students and has a facu lty o f  140. 
Most o f  the Humanities Division faculty have 
tenure, w ith 24 o f  its 42 holding the Ph.D. The 
tangible indicators o f  Augustana’s academic 
standing in the region include: the number o f  
awards won by graduates in the recent past; the 
highest admission standards in the state; and 
several nationally recognized programs such as 
the Center fo r  Western Studies.

Two events mark the beginning of the "Western 
Experience” program at Augustana— the Dan- 
forth Study of 1969 and the creation of the 
Center for Western Studies in 1970. After par
ticipating in a Danforth Foundation summer 
workshop, a group of administrators, faculty, 
and students— concerned that the College might 
not be fulfilling its mission in the northern plains 
— created a task force to consider ways of ex
panding Augustana’s regional involvement. The 
task force produced a landmark report that was 
studied and finally approved in 1973 by faculty, 
administration and regents. In the spring of
1973, the Board of Directors of the Center for 
Western Studies and a special Humanities D i
vision task force— both searching for ways to 
bring students to a greater awareness of their 
rich heritage in the West— combined their re
sources and independent studies options. Faculty 
planners felt that use of the Western material 
would promote the discovery of clarifying analo
gies among disciplines, thereby avoiding not only 
compartmentalization but also confusion over 
the cultural plenitude of the material itself.

The "Western Experience” program seeks 
to give Augustana students an understanding of 
their own origins and those of their neighbors, 
the Sioux; to impart an awareness of the rich 
complexity of social patterns that undergird the 
West; and to engage them in the process of 
preserving and interpreting the historical re
sources of the Great Plains that are a part of

these social patterns. Specific curricular objectives 
would be to provide students with increased 
opportunities for independent study, to intro
duce Western study components into existing 
course offerings, and to create new courses—  
both elective and required— that would be inter
disciplinary in content and instruction.

In two years of activities, the program 
has already achieved many of its objectives and 
has reaped unexpected benefits as well. Because 
of the interdisciplinary mix of the participants, 
faculty members have been able to learn from 
one another. This exchange of knowledge 
readily takes place in classes where, for example, 
a botany professor lectures on the grasses of the 
high plains, a social geographer on patterns of 
immigration into the Dakotas, and an historian 
on the economic and political development of 
the upper Midwest.

The most evident benefit, immediately 
detected anywhere on campus, has been the en
hanced faculty morale. Although not envisioned 
as a part of the initial proposal, it is an inevitable 
result when professional educators with common 
interests gather together to learn from readings, 
lectures, field experiences, and one another. The 
chief problem is to turn these beneficial experi
ences into classroom experiences for the students. 
The number of students enrolled in independent 
study is not as large as it ought to be; indepen
dent study opportunities continue to grow, how
ever, as faculty "graduates” of the program are 
added to the list of advisors willing to direct 
independent study with a Western thrust.

The success of the program can be esti
mated in three ways— by the growing number 
of students who attend the program courses and 
who are exposed to "Western” components in 
courses already offered, by oral evaluations and 
evaluations submitted periodically and studied 
by the staff, and by reports from visiting con
sultants.

The impact of the "Western Experience” 
program is just beginning to make itself felt. 
Yet, several hundred students have already 
benefited in one way or another from the ex
perience of the program. New courses and course
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The Viking Leikkering performs at the summer 
Nordland Fest, an ethnic celebration on the Augus- 
tana College campus, growing out o f  the "Western 
Experience” study o f  N orth European immigration.

components are being added. The Center for 
Western Studies continues to grow, in part 
through encouragement generated from the 
program.

From the very outset, a Western Studies 
program at Augustana appeared to be an idea 
whose moment had come. The Danforth report 
had demonstrated convincingly that the tradi
tional liberal arts curriculum needed the leaven
ing of the West to balance the emphasis on 
European and world culture and the current 
neglect of indigenous cultures of the American 
West and the powerful impact of Spanish, 
French, and North European traders and settlers 
who had crossed the interior of the continent.

The new curriculum is organized around 
a core of liberal arts studies composed of six 
areas from which the student chooses courses to 
fulfill graduation requirements: "Man’s Quest

for Meaning and Value” ; "Literary and Aes
thetic Contributions” ; "Culture Past and Pres
ent” ; "Man’s Physical and Biological Environ- j 

ment” ; "Man’s Social Environment” ; and "Lan- i 
guage and Tools of Thought.” The curriculum i 
is designed to relax the tight boundaries of i 
specialization in favor of a more flexible process 
of investigation through related studies. The raw 
material of the educational program is, of 
course, Western culture. This common basis 
serves to integrate the numerous interdisciplinary 
core courses and electives as well as the books 
about to be published by the Center. Augustana 
expects the new program will increasingly in
fluence the character of the institution and 
humanities education in general.

For additional information, contact 
Arthur R. Huseboe, Chairman, Humanities 
Division, Augustana College, Sioux Falls 75102.
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The Pennsylvania State University
(College of Medicine) 
Hershey, Pennsylvania

Development Proposal for the 
Department of Humanities at the College of 
Medicine

The Milton S. Hershey Medical Center was 
founded in 1963 with a generous award for  
construction and endmvment from  the M. S. 
Hershey Foundation. Through an affiliation 
agreement w ith The Pennsylvania State Univer
sity signed in 1964, it became the University’s 
College o f  Medicine, enrolling its first class in 
1967. W ith a full-tim e facu lty o f  275 in
1976-1977, the College now serves 373 medical 
students, 125 graduate students in the biomedi
cal sciences, and 164 resident physicians engaged 
in graduate medical education. The Medical 
Center has form al teaching affiliations w ith nine 
hospitals in central Pennsylvania and conducts 
a wide range o f  continuing education programs 
attended by more than 20,000 participants in 
the past year alone. Supported by additional 
research grants and contracts from  various 
sources, the College has also become a major 
biomedical research center.

From the first conceptual stages in planning for 
the Hershey Medical Center, a basic commit
ment to exploring and stressing the humanistic 
aspects of medicine has received strong admin
istrative, budgetary, and educational support. 
The Department of Humanities within the Col
lege of Medicine, operative when the first stu
dents arrived in 1967, was the first such venture 
in American medical education.

Under the pressure of time and the 
avalanche of new technologies, science and medi
cine have steadily drifted away from both the 
humanistic traditions and from any explicit 
consideration of human values. While those who 
are committed to the humanities may be con
vinced of their intrinsic value, the place of 
humanities studies in medical education is not 
self-evident. The medical community at Hershey 
felt that the potential for a significant exchange 
between both fields of study would become more 
apparent if the humanities could be translated 
into the idiom of biomedical education. The

process would require an on-site, full-time 
presence: teachers of humanities had to transfer 
their professional habitat to the medical environ
ment, demonstrate their concern for its ques
tions, share its daily life, read its journals, and 
participate in committees, meetings, and seminars 
as full colleagues.

The National Endowment for the Hu
manities has performed a vital function in 
nurturing such efforts. A Development grant 
awarded in 1971 provided for the addition of 
faculty and a number of curriculum research 
assistants to support the Department of Humani
ties in its goal of expanding the resources and 
activities directed toward one basic strategy: to 
validate the language, concepts, and methods of 
humanistic study as complementary to those 
of science and medicine, and no less valuable. In 
short, the Department resolved to show that the 
humanities could be cogently related to health 
fields by using them in new ways to do what 
they have been traditionally charged with doing 
for centuries— to sharpen perceptions, to edu
cate sensibilities, to develop critical reflectiveness, 
and to liberate the imagination. The Department 
seeks to educate physicians who see medical 
practice in a context that is comprehensive: a 
context that emphasizes and enlightens, rather 
than avoids, the rich complexity of mankind, its 
society, and its heritage.

In the teaching program, this desire to 
emphasize the humanities meant concentrating 
on the development of integrated seminar 
courses. Such courses are not taught as straight
forward humanities fare, but are carefully re
lated to the events, problems, and practices of 
health care. Thus, for example, "Medicine and 
Ethics,” rather than proceeding from an intro
duction to ethical principles, uses the case 
method, analyzing specific issues to elicit and 
clarify the underlying ethical questions and 
problems. Courses such as "The Body Electric” 
(Whitman’s phrase which implies that the 
poet’s view of the human body differs radically 
from that of the anatomist or diagnostician) 
introduce the medical student to literature in 
ways that complement the common knowledge

71



of the physician. The seminar, "D ying, Death 
and Grief,” uses an ambitious blend of resources: 
fiction, biography, and religious literature; 
clinical and research material on the terminally 
ill; and actual conferences and interviews with 
dying patients.

Represented within the Department are 
the disciplines of history, literature, philosophy, 
ethics, and religion. Faculty members also have 
introduced elements of political science and law 
into the curriculum. A one-year appointment of 
an art historian added another instructional 
dimension.

Humanities in medical education is a 
growing American phenomenon, confirming 
Hershey’s adventuresome commitment to the 
idea in 1967. While a large number of medical 
schools teach only ethics, the Hershey model 
of using a much broader spectrum of human
istic studies has generated similar programs. 
O f the more than 30 medical schools which 
currently support full-time appointments for 
humanities educators, seven now have sizeable 
departments of humanities, and as many more 
are carefully and deliberately expanding their 
efforts.

Faculty members at Hershey, aware of 
the Department’s reputation as a resource and 
model for analogous developments, have outlined 
a set of long-range objectives which will provide 
leadership for the new directions medical edu
cators will be exploring in the coming years.

First, in seeking to develop more enduring 
and significant contributions the humanities can 
make to the clinical aspects of medical education, 
the Hershey faculty confronts a problem 
endemic to the humanities in medicine. Anyone 
who has attempted interdisciplinary teaching 
knows it is a difficult undertaking; it is especially 
so in a clinical setting, where both students and 
faculty are scattered through multiple patient 
responsibilities and where teaching is contextual, 
problem-oriented, and mostly tutorial. The 
numerous attempts to include humanists in the 
teaching of clinical medicine— through confer
ences, clinical rounds, and lectures— are only the 
beginning of a concerted effort to direct atten

tion toward the physician’s clinical training with 
a depth and rigor equivalent to what has been 
achieved in pre-clinical education.

Other objectives the faculty hopes to 
address are to identify and recruit faculty mem
bers from among the humanistic disciplines for 
the new professional roles now increasingly open 
in medical schools, to improve substantially the 
abilities and qualifications of humanists aspiring 
toward teaching careers in medicine, and to 
explore and demonstrate conceptual models and 
instructional methods through which a broader 
range of humanities disciplines can be effectively 
related to medicine.

As a first step toward realizing some of 
these goals, the Department is developing a series 
of "Humanities/Medicine Workshops” for 
faculty clinicians. Such two-day workshops will 
be conducted by members of the Department in 
various interdisciplinary teams. These workshops 
will address questions of current importance. 
The following are a few examples:
• Drawing on contributions from literature, the 
philosophy of medicine, and oncology, "The 
Language of Medicine” will explore the reduc- 
tionism implicit in the International Classifica
tion of Diseases.
• For the "Withholding/Withdrawing Medical 
Therapy” workshop, teachers of ethics, religion, 
and neurology will provide direction in exam
ining questions of technological restraint in 
therapy.
• "The American Family” will explore changing 
family patterns in American society through the 
disciplines of history, literature, anthropology, 
visual arts, family medicine, and pediatrics.
• "Sexism in Medicine” will combine anthro
pology, history, literature, and philosophy with 
the medical disciplines of obstetrics/gynecology 
and cardiology.

During the past decade, humanistic 
studies have not only taken root amid the bio
medical sciences, but have done so with vitality 
and vigor— at a time of financial and budgetary 
stress in higher education. Far from being 
demoralized about the state of humanistic 
studies, the faculty at Hershey is ever conscious
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Gustavus Adolphus College
St. Peter, Minnesota

of rediscovering the position of the humanities 
as the center of human exchange.

For additional information, contact Dr. 
E. A. Vastyan, Chairman, Department of Hu
manities, College of Medicine, The Pennsylvania 
State University, Hershey, Pennsylvania 1703 3.

A Program to Strengthen the Humanities 
at Gustavus Adolphus College

Gustavus Adolphus College is a private, church- 
affiliated, four-year liberal arts college o f  approx
imately 2,100 shidents founded in 1862 by 
Swedish Lutheran immigrants. It offers tradi
tional programs in liberal arts and sciences phis 
majors in business and nursing. It has special 
programs in International Education, Peace 
Education, and Cooperative Education. The hu
manities faculty o f  the College numbers 5 5, o f  
whom 33 hold doctorates.

The proposal for "A  Program to Strengthen the 
Humanities at Gustavus Adolphus College” orig
inated with a committee of faculty designated 
by each of the humanities departments in coop
eration with representatives from the physical 
and social science departments and from the stu
dent body. The administration of the College 
provided assistance through the advice of the 
College president and through the participation 
of the grant coordinator and the Office of De
velopment. This faculty-administration-student 
drafting committee developed during the au
tumn of 1975 a proposal which responds to the 
widely-shared belief among humanities faculty 
at the College that humanities offerings have not 
been emphasized in recent years. The original 
proposal was submitted to NEH in January 1976 
and revised after consultation with an NEH site 
visitation team in March 1976.

The new development program will di
rectly affect the present curriculum in three 
ways. First, 42 courses in the humanities will be 
clustered in groups of two, three, or four courses 
around a particular theme or intellectual issue, 
geographical location, or historical period. This 
coordination calls for the rescheduling of many 
courses now traditionally taught at particular 
hours and the introduction of some new courses; 
however, the process will depend primarily on 
modifying courses already in the curriculum. 
Second, in an attempt to improve student writ
ing, faculty planners will modify two courses 
now in the curriculum ("Reading and W rit
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ing” and "Creative W riting” ) and introduce 
new courses or programs to deal with students 
who have, on the one hand, basic writing prob
lems, including difficulties in grammar and usage 
as well as a variety of motivational problems, and 
students who have, on the other, an interest 
in scholarly and critical writing. This part of 
the project will be supported by the addition of 
two staff members in the English department 
and by an attempt to involve faculty members 
from other departments in the writing program, 
particularly that phase directed toward students 
with an interest in scholarly and critical writing 
in the humanities. Third, a humanities seminar 
offered each semester will supplement the present 
curriculum. Students will be encouraged, under 
the guidance of a variety of instructors, to 
develop courses of independent study which 
incorporate the humanities seminar as a basic 
part of their educational structure.

Generally, the project at Gustavus Adol
phus seeks to strengthen a humanities program 
long neglected in the assignment of institu
tional priorities. The project will attempt to deal 
with four particular problems, the first of which 
is the comparative lack of identity and empha
sis on the humanities. High school curricula tend 
systematically to de-emphasize the humanistic 
disciplines, and as a result many students ma
triculating at the College have no clear idea of 
what the humanities are, much less the perspec
tives and methods of humanistic study. A rela
tive lack of institutional emphasis on and sup
port for the humanities program at the college 
level perpetuates their perception that the hu
manities are neither distinct nor important.

The second problem is a lack of integra
tion and concentration in the College humanities 
program. The present graduation requirement of 
five courses from the humanities division, includ
ing one from religion and no more than two 
from any department, is best characterized as 
suffering from a "cafeteria syndrome” : students 
begin at one end of the line and pick and choose 
a meal of academic courses. They may enroll in 
a combination of courses that add up to a stated 
major or, under the rules of the College, that are

approved as a distributive major. But from be
ginning to end, the curriculum itself offers no 
precondition which insures that the students will 
experience integrated or concentrated learning in 
the humanities. When this occurs, it is by chance 
and not design.

The third problem is that not only stu
dents but also faculty seem to lack a shared defi
nition and common vision of the humanities. 
The problem is compounded by an absence at 
present of any on-going activities whereby a 
common vision might be achieved or a definition 
realized.

Finally, the fourth problem is to find a 
way of improving a writing program that has 
been doing an adequate job with the difficulties 
students encounter in creative writing and ex
pository works, but which has not directly dealt 
with those who need remedial instruction or 
those who are interested in critical and scholarly 
writing.

The Gustavus Adolphus humanities de
velopment program attempts to address these 
problems in a variety of ways. Clusters of course 
offerings will afford opportunities for concen
trated study in the humanities. The first such 
cluster, approved to begin in the spring of 1977 
and entitled "Medieval Humanism and Its Con
tinuing Influence,” is composed of two pairs of 
English and history courses offered sequentially 
during the fall and spring semesters. During the 
five-year project, faculty planners will develop 
14 similar clusters. To deal with the problems 
of identity and emphasis, humanities faculty 
members will visit nearby high schools in the 
capacity of consultants and resource persons and, 
in some cases, will provide in-service programs 
for the high school humanities faculties. Also, a 
series of humanities seminars conducted each 
semester will consider significant issues in hu
manistic study. These seminars will bring faculty 
members, students, and townspeople together for 
the purpose of articulating viewpoints and en
couraging participants to expand their under
standing of the humanities. The first such semi
nar, to be offered in the spring of 1977, will 
address the question: "Is there a kind of knowl
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edge available only through humanistic study?” 
The seminar will rely on three sources of visiting 
authorities as well as Gustavus faculty speakers. 
In addition, 15 full-year or 30 half-year faculty 
development leaves will be made available over 
the five-year period of the project, and each 
summer a humanities institute of one week will 
be conducted to introduce non-humanities Gus
tavus faculty and humanities faculty from other 
colleges to the project.

These efforts, supported in a more general 
way by sizeable library acquisitions and the addi
tion of new staff positions in art history, Scan
dinavian history, and (probably) classical phi
losophy, will allow the College to offer a much 
more coherent and effective humanities program. 
The process of evaluation will involve an outside 
evaluator and a principal internal evaluator who 
works with the program committee. The evalua
tion scheme will also use at least one standard
ized instrument such as the SET instrument from 
Washington, will collect anecdotal evidence from 
students and faculty, and will develop a testing 
instrument to measure the success of the curric
ulum development and communication phases of 
the program.

For additional information, contact 
Claude C. Brew, Associate Professor of English, 
Gustavus Adolphus College, St. Peter, Minnesota 
56082.

Science and Humanities: 
A Program for Convergence

San Francisco State University, founded in 1899, 
is one o f  the older and larger campuses within  
the California State University and Colleges 
(CSUC) system o f  19 campuses. SFSU has some
1,400 facility (approximately half o f  whom  are 
full-tim e, and o f  these over 80 percent hold the 
Ph.D.) and a present enrollment o f  some 24,000 
students. The University offers a wide variety o f  
baccalaureate and master’s programs, together 
w ith joint programs fo r  the Ph.D. and Ed.D. in 
cooperation with the University o f  California at 
Berkeley. The School o f  Humanities is one o f  the 
major disciplinary divisions o f  the University; 
it is comprised o f  nine departments, including 
Creative Writing and Journalism. O f the tenured 
faculty, 90 percent hold the earned doctorate.

The background of SFSU ’s Development grant 
extends to November 1971, when the Dean of 
the School called a two-day Humanities Confer
ence involving faculty and students from all de
partments. This conference resulted in the for
mation of the Humanities Action Committee 
(H U M A C ), made up of students and faculty 

representatives from the constituent depart
ments, to investigate avenues of future coopera
tion across disciplinary lines. A fter determining 
faculty interest and resources with respect to 
various modes of interdisciplinary experimenta
tion, HUM AC drew up course models for the 
pilot project, "M ajor Figures and Their Impact,” 
which began operation in the spring of 1974 
under an N EH  Planning grant. In the fall of
1974, three experimental, cross-disciplinary 
courses were offered: "N ew ton: Physics, Philoso
phy and Literature” (taught by professors of 
English and philosophy, with a consultant from 
physics); "Darwin and the History of Ideas” 
(taught by an English professor who also holds 
a doctorate in cultural anthropology, in conjunc
tion with a consultant and guest lecturers from 
biology); and "Einstein and Modern Literature” 
(taught by a professor of physics and astron
omy, with guest lecturers in literature, art his-

75



1

tory, and interdisciplinary science-humanities 
studies). These courses drew a total of more than 
80 students from departments across the campus 
and received interested support from both fac
ulty and administration. Over a period of years, 
interdisciplinary convergence via team teaching 
has been a primary goal for humanities develop
ment at SFSU, and the "Major Figures” program 
provided a successful test of this concept.

While the pilot project was underway, a 
newly appointed inter-School committee (five 
faculty from humanities and five from sciences) 
met to investigate fuller kinds of cooperation 
between the two fields. Adopting the rationale—  
combined history of ideas and history of sci
ence— already piloted in "Major Figures,” the 
Science-Humanities Liaison Group, designed a 
more comprehensive curriculum that would ap
proach the "two cultures” dichotomy in histori
cal context. By the end of the year, the Liaison 
Group had written a proposal for a five-year 
Development grant, called “Science and Human
ities: A Program Convergence.” *

During academic year 1975-76, the 
"Convergence” faculty planned a core of ten 
courses, each team taught by two professors in 
a humanities and science discipline: "Mythic and 
Scientific Thought” (taught by a classicist and 
a geographer); "The Copernican Revolution” 
(taught by a professor of humanities and a pro
fessor of physics/astronomy); "Cosmologies and 
Worldviews” (combining literature and physics/ 
astronomy); "Time in Human Consciousness” 
(philosophy and biology); "The Newtonian 
Revolution” (literature and mathematics); "The 
Darwinian Revolution” (literature and biolo
gy) ; "The Einsteinian Revolution” (literature 
and physics/astronomy); "Animal-Human Be
havior” (philosophy and biology); "Split Brain/ 
Split Culture?” (philosophy and biology); and 
"Literature, Art and Physics” (literature and

*  The fu ll title of the program and "N E X A ” are 
interchangeable. Faculty  chose N E X A  (from  Latin, 
"nexus” ) as the code letters for computerized registration 
listings. Because the program’s official title is difficult to 
abbreviate, N E X A  has become the more commonly used 
name.
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physics/astronomy). Student registration for 
the first five of these courses offered in the 1976 
fall semester exceeded enrollment capacities. In 
one course, 128 students competed for 3 5 open
ings, and in another, 99 students wished to en
roll for the same number of seats.

The design of the NEXA Curriculum 
calls for the addition each year of two new 
adjunct courses, involving instructors from Hu
manities and the Schools other than Natural Sci
ences. In spring 1976, NEXA recruited an in
structor from film (School of Creative Arts) 
and an instructor from psychology (School of 
Behavioral and Social Sciences) to team with 
two instructors from English in developing 
courses in the technological and aesthetic im
pact of cinema, and in the relations between 
men and machines, respectively. These adjunct 
courses were to be ready in spring 1977. The 
pattern of selecting and adding adjunct courses 
will continue through 1979-80, by which time 
the NEXA Curriculum will comprise 18 multi
disciplinary, team-taught courses within a con
ceptually unified program.

NEXA sponsors an annual California 
Symposium on Science and Human Values; the i 
pilot symposium in spring 1976 was a panel dis
cussion on "Science, Education and Public Pol
icy.” The discussion drew a 'standing room only” I 
crowd, and received wide publicity. Planned for 
spring 1977 was a symposium on the humanistic 
implications of sociobiology, to be held in con
junction with the American Association for the 
Advancement of Science. The NEXA staff plans 
to publish proceedings of this symposium for 
wider distribution, and intends to make video
tape records available for instructional use at j 
this and other institutions.

N EXA recently established contact with 
a similar, but more broadly based, program in 
Britain. This program, entitled SISCON (Sci
ence in a Social Context), is a consortium of the 
Universities of Aston, Bradford, Edinburgh, 
Leeds, Leicester, Manchester, Stirling, Surrey, 
and Sussex, together with the Polytechnic Uni
versities of Middlesex, Northeast London, and 
Newcastle-upon-Tyne. The project coordinator
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of SISCON will visit the NEXA program to 
investigate the possibilities of liaison between the 
programs and exchange of instructional mate
rials.

The N EXA Curriculum presently serves 
the needs of general education students in the 
following ways: undergraduate students may 
arrange an individual major based on NEXA, 
and graduate students may plan a parallel mas
ter’s program focusing on the convergence pro
gram; in addition, non-matriculated students 
and residents of the San Francisco Bay Area may 
register in N EXA  courses via concurrent enroll
ment in Extension. (Acceptance of such stu
dents depends upon the availability of space and 
the consent of members involved in the instruc
tional team.) However, faculty members have 
developed proposals for both a major and minor 
in NEXA which only await review and final 
approval by the Chancellor, CSUC.

The 23 members of the N EXA staff be
lieve that the science-humanities convergence 
program is pointing the way toward new teach
ing techniques and new definitions of subject 
matter in higher education. The number of 
inquiries (nearly 60) that have been received 
from institutions in the United States and 
abroad, indicates that the "two cultures” prob
lem and its manifold implications for humanities 
and the continuity of values within our civili
zation remain substantial and impressive.

For additional information, contact Mi
chael Gregory, Project Director, N EXA Curric
ulum, School of Humanities, San Francisco State 
University, 1600 Holloway Avenue, San Fran
cisco, California 94132.

Program on Man, Technology, and Society

Saint Louis University is a private Jesuit univer
sity situated in an urban renewal area in the heart 
o f  the city o f  St. Louis. Founded in 1818, the 
University has served both a national Catholic 
constituency and an urban population fo r  a cen
tury and a half, and has grown to include a C ol
lege o f  Arts and Sciences, a Graduate School, 
and professional Schools in Aeronautical T ech
nology, Business and Administration, Law, Med
icine, Nursing and Allied H ealth Professions, 
and Social Service. The total enrollment, divided 
almost equally between graduate and undergrad
uate students, is 10,300; about 80 percent o f  
these students come from  the immediate St. 
Louis area. The University has 796 full-tim e fa c 
ulty members. O f that number, 115 are in the 
humanities departm ents; all but 22 o f  these hold  
a doctorate-level degree.

The impetus for the planning and development 
of a new kind of program at St. Louis Univer
sity came from a statement of institutional phi
losophy, articulated by the University in 1971, 
calling for "contextual education” which would 
unite "humanistic, ethical, and theological re
flection with specialized technical knowledge, all 
for the purpose of responsible participation in 
society.” The "Program in Man, Technology, 
and Society” was created to implement this phi
losophy. A curriculum Planning grant from 
NEH in 1973 and a summer workshop grant 
(1974) from the Academic Vice-President of 
the University provided support throughout the 
period in which St. Louis faculty explored vari
ous approaches to the desired curriculum revi
sion. * The proposal which was finally adopted 
would broaden the options open to students by 
allowing them to pursue a theme-oriented (as 
opposed to departmental) major or area of con
centration.

*  Editor’s N ote: The Pilot G rants Program , for
merly known as "P lanning”  grants (see In trod u ction), 
can no longer accommodate the general kind o f “brain
storming” referred to here.
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The "Man, Technology, and Society” 
(MTS) program is not only the first theme- 
related curriculum in the University, it is also 
the most coherent and extensive effort to use 
interdisciplinary approaches to teaching. The 
program seeks, by this method, to encourage hu
manistic perspectives in the assessment of tech
nology and to provide the undergraduate with a 
suitable and needed educational foundation in 
humanistic approaches to the problems posed by 
a pervasively technological society. In this pro
gram, the humanities play a central role in ad
dressing urgent problems of contemporary con
cern. Because of the nature of the program, not 
only humanists but also social and natural scien
tists and faculty members in the professional 
schools are encouraged to bring humanistic per
spectives to their courses and to engage in dia
logue with the humanities faculty.

Since one of the program’s functions is to 
provide a range of related offerings which the 
student may select to meet his general require
ments, all courses in the program are available 
on an elective basis. However, the student may 
take additional courses within the program to 
fulfill requirements for an Area of Concentra
tion in Man, Technology, and Society (anala- 
gous to a disciplinary area m ajor), or one of two 
certificate programs: the General Studies Cer
tificate, intended primarily for freshman and 
sophomores; the Special Studies Certificate, anal
ogous to a minor field of study and aimed pri
marily at juniors and seniors. For the Special 
Studies Certificate, the student chooses a course 
of study in any one of the following areas: Tech
nology and Human Health, Technology and 
Culture, Technology and Values, and Technol
ogy and the Future.

The heart of the program is a series of 
three introductory courses taught by the MTS 
core faculty. Each course combines two faculty 
members from different disciplines in a six-hour 
block. "Literary and Historical Perspectives on 
Man and Technology” is taught by a professor 
of English and an historian. The course attempts 
to give the student an historical grasp of tech
nological impact and how it has influenced the

work of literary artists. "Man’s Relation to 
Technology: A Contemporary Perspective,” 
taught by a biologist and a theologian, examines 
the impact of technology on society from first 
a physical, then a spiritual, point of view. For 
the third course, "Moral and Political Perspec
tives on Freedom and Authority,” a philosopher 
and a political scientist engage students in an 
exploration of the value questions underlying 
freedom and authority in society and the role of 
technology as it influences these two concepts. 
Each of these courses uses a variety of teaching 
strategies including lectures, discussion, outside 
speakers, and field trips.

The MTS program is administered by a 
full-time director and assistant director from the 
history and English departments, respectively. 
The core faculty— composed of the director, as
sistant director, and professors of political sci
ence, theology, philosophy, biology, and history 
— is responsible for all policy matters. An advis
ory board of eminent scholars from within the 
University serves in an evaluative capacity.

A number of problems have arisen dur
ing the first year of the grant period. The diverse 
character of the University community present
ed problems in creating sufficient exposure for 
the new program. This problem is gradually 
being solved by printing brochures and posters, 
and by sponsoring a resource room and faculty 
seminars. A more serious problem is the general 
indifference of professionally-oriented students 
to the humanities. The new program, of course, 
seeks to improve this attitude, but it is still too 
early to predict results. A third problem— deter
mining an appropriate package for the core 
courses— has led to experiments with nine-hour, 
six-hour, and three-hour formats. Although the 
three-hour courses attracted larger enrollments, 
the six-hour block won final approval on the 
grounds that it is more in keeping with the 
spirit of the original proposal and, in the long 
run, it attracts the kind of student who is willing 
to make a substantial commitment to the pro
gram in terms of course-load and is thus more 
likely to stay in the program.
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Evaluation of the MTS program is a con
tinuous process that takes place on two levels: 
external, in the form of outside consultants and 
nonparticipating University faculty; and inter
nal, in the form of self-evaluation by the core 
faculty and student evaluation by means of a 
specially designed, objective evaluation instru
ment. This approach allows prompt recognition 
of and response to problems.

Although the program has been in full 
operation for only a year, its impact has been 
gratifying. At least ten new courses have been 
developed as a result of the program, with more 
to come. The scholarly impact should begin to 
make itself felt within the next year as faculty 
research projects appear in print. Numerous col
leges and universities around the country have 
sent inquiries. The influence of the program has 
spread even into grade and high schools as a 
result of several projects that were co-sponsored 
in the St. Louis area.

For additional information, contact Pro
fessor Frederick J. Dobney, Director, Program 
on Man, Technology, and Society, Saint Louis 
University, St. Louis, Missouri 63103.

Humanities Development Program

George Washington University is an indepen
dent university consisting o f  a College o f  Arts 
and Sciences, a graduate school, and six profes
sional schools. Its total full-tim e enrollment is 
equivalent to some 14,000 students, o f  which less 
than half are undergraduates. GW U has 946 
full-tim e faculty members, o f  whom 111 are in 
the humanities. Most im der graduates com e from  
the N ew England-Middie Atlantic states area.

The institutional development program at 
George Washington University has had a com
plex history which dates back to the late 1960s 
when GWU, like many universities, was accutely 
aware of undergoing a crisis in legitimacy. The 
University sensed that it was not responding, 
directly and unequivocally, to what students, 
faculty, and community needed and valued. 
Since questions of need and value are properly 
the concern of the humanities, GWU began to 
conduct experiments directed at the welfare of 
the humanities on its campus over a period of 
two years prior to the development program. A 
small Planning grant in 1969 and a major grant 
awarded in the middle of that same year by the 
Richard Mellon King Charitable Trusts led to 
curricular changes— field study courses, faculty 
seminars— that made GW U’s academic programs 
more directly responsive to urban needs.

The "GWU-Washington Project,” as it 
was called, provided a basis for the proposed 
Development grant activities which sought to 
intensify the connections between the impact of 
the Washington Project and the curriculum of 
the University. Toward achievement of this 
overall purpose, the proposal listed three specific 
goals: to inaugurate a series of curricular exper
iments; to develop an appropriate institutional 
structure in support of these and like experi
ments; and to develop a sophisticated program of 
curricular evaluation. Furthermore, the proposal 
emphasized redeployment of resources within the 
institution rather than the formation of new 
programs staffed by new personnel. In 1971, the 
same year the Endowment funded GW U’s De
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velopment proposal, the University received a 
substantial grant under Title I of the Higher 
Education Act of 1965. This grant, for a com
munity-based program in one of Washington’s 
black communities, came as a timely complement 
to the NEH-supported program since the larger 
aims of both were mutually reinforcing.

Over a five-year period, faculty for the 
new program achieved the desired curricular 
changes by introducing two all-university 
courses for freshmen, expanding the existing 
field study course for sophomores, and develop
ing a work-study program for advanced under
graduates and for graduate and professional stu
dents. While both of the all-university courses 
are one semester in length and interdisciplinary 
in character, the topic of the second course 
changes each year. In the first year, “Cybernetics 
and Society” was the title of this second course. 
It proposed to explore the potential in sciences 
for making new correlations between different 
fields of knowledge. The course dealt with the 
development of theories of cybernetics, the func
tions of language, public policy respecting com
munication, privacy, the role of individuals in 
relation to political controls, and the impact of 
the industrial revolution on urban life. The in
troductory course focuses on Washington as a 
city rather than its significance as the national 
capital, giving attention to the settlement of the 
Potomac Valley, the quest for self-government, 
the people of the city and their culture, the ma
terial culture of the capital, and Washington in 
fiction, poetry, and drama.

The sophomore-level course is a three- 
credit, two-semester offering in which the sec
ond semester is devoted largely to field study 
projects. The first semester brings together the 
resources of the humanities and social sciences 
to consider the impact of urban existence on the 
concept of individuality. In the second semester, 
students must spend at least three hours per 
week in a community service project. A few 
projects in past years have been:
• research and clerical work at the Urban Law 
Institute
• leading a current affairs seminar for patients

at the D.C. Rehabilitation Center for Alcoholics
• VISTA staff work
• supervising evening programs at the D.C. Rec
reation Department
• counseling at the Bonabon Halfway House for 
ex-drug addicts
• assisting D.C. public schools teaching English 
as a second language
• talking to patients in the Geriatrics Ward at 
St. Elizabeth’s Mental Hospital
• setting up a new day care center in the Mt. 
Pleasant area of Washington.

The two-semester design of this course 
forms a sequence which illuminates the inter
relatedness of private and public fulfillment.

In terms of GW U’s general curricular 
goals, the work study program speaks most di
rectly to the relation of theory and practice. The 
program is open to graduate, professional, and 
advanced undergraduate students whose work 
assignments with government, public and private 
concerns promote greater involvement in the 
Washington community at both national and 
local levels. The program is flexible, so that 
course structures and academic credits earned 
can be adjusted to the needs of the participants 
and the curricula of participating schools. Indi
vidual study projects, guest appearances by rep
resentatives of relevant agencies or citizen 
groups, and the assembling of readings and other 
resources tailored to the work experiences are 
all part of the study program.

The Humanities Development staff de
signed the academic programs with the idea of 
creating a sequence, but all the courses are open 
to students as independent electives with mini
mal prerequisites. In addition, the program spon
sors complementary noncurricular activities 
which are conceived as logical extensions of cur
ricular developments. A senior-level institute, 
involving 20 to 2 5 seniors and professional stu
dents, considers the role of the humanities in 
public policy as a means of focusing the field 
service and classroom, personal and public inter
est, technical and humane concerns of the aca
demic program. In turn, the senior-level policy 
studies suggest topics for the five-week summer
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institutes which attract students, faculty, citi
zens, and elementary and secondary school 
teachers from many parts of the country.

In fulfillment of the second objective, the 
Development staff organized the Division of Ex
perimental Programs (DEP) to secure long-term 
institutional sanction and support for innovative 
courses that have proven successful. Two aca
demic programs are now directly sponsored by 
DEP: the Program in Experimental Humanities 
(for issue-oriented field study courses) ; and the 
Service-Learning Program (for courses combin
ing field placement with aspects of law, educa
tion, health care, and "arts management”) . The 
Division was deliberately structured so that it 
would succeed only insofar as the other divisions 
of the University valued its marginal role. In 
the first years of the grant, when there was gen
erous outside funding, a general sense of urban 
crisis, and enthusiastic support of the program 
by students, the marginal role was effective. In 
the last two years, a tight institutional budget 
and a pervasive conservative mood have dimin
ished that role.

For the most of the grant period, an Ad
visory Committee in the Humanities, appointed 
by the Project Director, supervised NEH-related 
activities. As Director of DEP, the Project Di
rector reported to a Steering Committee ap
pointed and chaired by the Provost.

During the first year of the grant, staff 
evaluators attempted to collect “hard” data 
about the experimental courses, for purposes of 
course and program assessment. An ad hoc  com
mittee declared that attempt a failure. There
after, evaluation has depended upon relatively 
"soft” data available through structured inter
views and short-answer questionnaires. The pro
gram was fortunate in securing a full-time eval
uator about two years ago who sees his role as 
complementary to that of the teachers, helping 
them to improve courses and programs year by 
year. Visitors and faculty committees have also 
reviewed grant-related activities throughout the 
five-year period.

The “Humanities Development Pro
gram” has contributed directly or indirectly to

the establishment of a new academic division, 
and to the development of a number of degree 
programs (one Ph.D.; two M.A.; three B .A .), 
as well as to a new Arts and Sciences program in 
interdisciplinary studies. Twenty courses initi
ated by DEP are now supported out of the regu
lar University budget. As of spring 1975, 83 
faculty members had played a significant role in 
grant-related activities, as teachers, members of 
committees, or planners of conferences and pro
grams. NEH has awarded a follow-up grant to 
support a series of workshops and a summer in
stitute during 1976-77, as a means of comparing 
the GWU experience with that of other inter
ested institutions, and of making useful infor
mation available to a much larger audience. The 
workshops will cover such subjects as experien
tial learning and liberal education; administra
tive means of achieving curricular change and 
development; the humanities and policy studies; 
and undergraduate service-learning. With such 
activities, George Washington University begins 
a new phase in the development program, that of 
providing leadership in creative approaches to 
education for urban institutions.

For additional information, contact Pro
fessor Clarence C. Mondale, The George Wash
ington University, Washington, D.C. 20052.
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City Colleges of Chicago
Chicago, Illinois

A Contemporary Humanities Curriculum 
for Community College Students

The nine colleges o f  City Colleges o f  Chicago 
(C CC ) m ake up a single community college dis
trict enrolling more than 100,000 students in 
regular credit and non-credit programs, ranging 
from  adult basic education to career and univer
sity-parallel curricula. O f the total enrollment, 
the equivalent o f  some 45,000 full-tim e students 
are taking college-credit courses. More students 
study part time than full time, and many are 
em ployed and beyond the age o f  30. A bout 50 
percent o f  the total student body is black. The 
City Colleges em ploy about 1,400 faculty m em 
bers, in addition to a variety o f  educational spe
cialists. The facility  m em ber teaching in a regu
lar college-level program typically holds the 
Master’s degree, with some additional graduate 
w ork. A bout 12 percent o f  CCC instructors have 
earned doctorates. Seven o f  the campuses have 
humanities departments, w ith offerings in fo r 
eign languages, fine arts, philosophy, and world  
literature. A separate department directs study 
in English and speech.

The "irrelevance” of education in the humani
ties is one of the most frequent complaints heard 
on community college campuses. The City Col
leges of Chicago, in cooperation with faculty 
representing Coast Community College of Cali
fornia and Miami-Dade Community College 
spent two years developing a humanities curric
ulum tailored to the needs of community college 
students who vary widely in age, ability, and 
motivation and who commit themselves in in
creasing numbers to programs in career educa
tion. This grew out of a belief that the humani
ties can be made compelling and challenging to 
a community college audience if presented in a 
manner that accounts for the students’ interests 
and learning styles.

The title of this project includes the word 
"contemporary” to underscore the extensive use 
of audiovisual materials— films, videotapes, slides 
— within the courses. City Colleges worked with 
two other large community college districts to

insure that a cross-section of the "new” student 
population would be reached, but also worked 
with them because Coast and Miami have 
achieved national reputations as instructional 
television producers, as has Chicago. The "con
temporaneousness” of this curriculum also lies in 
its method of relating classical knowledge in art, 
literature, philosophy, and history to more com
mon forms. The courses exploit the experience 
of popular culture and the popular arts that stu
dents bring with them to the classroom, making 
the experience a steppingstone to cultural values 
and artistic expression of enduring worth.

During the first year of the project 
(1974-75), nine faculty members— three from 

each institution— worked with a project coor
dinator on leave from the University of Illinois 
to produce a core course comprised of 14 units. 
Faculty designed the units as flexible, self-con
tained segments so that non-participating col
leges can adapt parts of the course or use it in its 
entirety. The course approach stresses the hu
manities as gateways to the self. For example, 
the introductory unit, "The Quest for Self: Lit
erary and Philosophical Perspectives,” encour
ages the student to examine his own life and be
gin to formulate connections between selfhood 
and humanistic concerns. Succeeding units 
plunge the student into direct experience of the 
fine arts, attempting to bring the often skeptical 
community college student to an awareness that 
the arts, in Berenson’s phrase, are indeed life- 
enhancing. The faces and the myths of love as 
expressed in a cultural heritage that begins with 
the Symposium  and love as a human bond with 
great social implications form a motif that runs 
through the units on "Images of Initiation, A f
fection, and Death,” "Images of Alienation,” 
and "Images of Acceptance and Celebration.” 
The last units focus on the idea of history and 
the way histories are constructed, artistic expres
sion as a shaping agent in society, and popular 
culture as it influences human choice.

During the first year as well, each faculty 
group from the participating colleges selected 
and developed a course of study reflecting an 
immediate interest of community college stu
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dents. A student may choose any one of the 
courses— "The American Dream,” "Men and 
Women,” "Technology and the Future”— to 
round out a year’s work, to use as an elective or 
as an alternative to the core course. The three 
shorter courses, however, build on some of the 
skills and concepts introduced in the core course, 
so that the student who takes the second-semester 
option after completing the core course receives 
the full benefit of an instructional sequence.

During the second year (1975-76), fac
ulty revised the core syllabus and refined the 
optional courses, but their major effort was the 
production of 1 5 videotaped programs to be used 
before each unit of the core course to stimulate 
interest and discussion. These videotaped 15- 
minute "teasers” appropriate aspects of popular 
culture, the rhetoric of advertising, and the pop
ular wisdom and philosophy as found in advice 
columns. The purpose, however, is not to delude 
the student into believing that watching a TV  
situation comedy and reading Moliere’s The 
Misanthrope constitute experiences of equal value 
or result in insights equally acute. Rather, the 
instructor encourages students to understand 
these programs as a means of moving from what 
is familiar and immediately acceptable to what 
is unfamiliar and perhaps impenetrable at first 
glimpse.

Problems did arise in the course of the 
project. The logistics of organizing a project in
volving colleges so widely separated in their loca
tions are formidable. Then, too, varying institu
tional policies and patterns of instruction nat
urally led to occasional misunderstandings and 
discussion at cross purposes. Another major prob
lem stems from a general resistance among com
munity college teachers to the idea that a single 
person can become enough of a "generalist” to 
cope with the interdisciplinary format of the 
courses. Also, many faculty members share the 
feeling that the courses should place greater em
phasis on the creative aspects of the humanities 
— anything from ceramics to ballet— rather than 
on discursive studies such as philosophy.

Throughout its developmental stages, the 
project has enjoyed continuous evaluation in the

form of advice and criticisms by visiting con
sultants. Another evaluative phase will begin in 
the 1976-77 academic year when instructors at 
all of the participating institutions will pilot the 
new materials in their classrooms.

The curriculum materials have already 
created a considerable impact at Coast Commu
nity College where project participants and sev
eral teachers not involved in the planning are 
now presenting the core curriculum. Up until 
this time, Coast had had no experience with 
interdisciplinary instructional approaches. Meet
ings with faculty from non-participating col
leges in California, Florida, and Illinois during 
the second year of the project indicated lively 
interest in the interdisciplinary approach which, 
from the standpoint of time, makes the most of 
the community college student’s short exposure 
to the humanities, and has the further merit of 
rendering the disciplines meaningful. The out
come of a project of this kind can be assessed 
only over a period of years. Its success does not 
depend solely on the number of colleges that 
choose to adopt the new curricular materials in 
whole or in part, important though this may be. 
A better measure of its success will be the extent 
to which the methods and teaching strategies of 
the Chicago curriculum encourage greater in
structional experimentation among other com
munity colleges.

For additional information, contact 
James J. Zigerell, Assistant Vice Chancellor for 
Instructional and Staff Development, City Col
leges of Chicago, 180 North Michigan Avenue, 
Chicago, Illinois 60601.
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Loyola University
New Orleans, Louisiana

The Common Curriculum at Loyola University

Loyola is a Jesuit university w ith five colleges 
(Arts and Sciences, Business, City College, Law, 
and Music) and an enrollment o f  about 4,500 
students. The University, located in an uptown  
residential section, attracts students from  vir
tually every state, though most (two-thirds) 
come from  the city itself. The University awards 
degrees in the humanities, sciences, social sciences, 
communications, para-medical fields, business, 
music, laiv, and pre-medical study. The College 
o f  Arts and Sciences has a tradition o f  strong 
liberal arts teaching. O f the 108 Arts and Sci
ences facu lty members, 38 are in the humanities; 
32 o f  these hold the Ph.D.

The Common Curriculum is the liberal arts re
quirement at Loyola. It has evolved over a period 
of four years from a standard set of departmen
tal offerings to the present program. The de
velopment of the Common Curriculum began in 
1971 when, after extensive discussion among 
members of the Loyola academic community, 
the college assembly voted to approve a new 
requirement plan. The plan reduced liberal arts 
requirements from 68 to 42 hours and featured 
two new classroom formats, the Mode of 
Thought (interdisciplinary approaches to prob
lem areas) and the Dialog Course (a master lec
ture followed by small group discussion). Al
most immediately, the program realized a wealth 
of new, original courses. Team-teaching became 
commonplace and most teachers adapted to the 
experimental classroom formats.

With the receipt of an NEH Planning 
grant for 1974-75, the Common Curriculum 
Program experienced a second phase of growth. 
Activities during this period were directed to
ward formulating a program emphasis which 
would give the experimental teaching formats 
an integrated focus. On the recommendation of 
a University task force, the college assembly ap
proved a new statement of the program’s gen
eral objective: to cultivate the aesthetic, specu
lative, and decisional capacities of students. These 
three broad categories of knowledge currently

supply the Dialog Course and Mode of Thought 
classroom strategies with a comprehensive body 
of shared values, traditions, and skills. The pres
ent emphasis reflects the essential traits modern 
philosophers generally recognize as describing 
human being: feeling, knowing, and willing. 
This description provides an ideal foundation for 
a contemporary student-oriented liberal arts 
program since it defines the students’ capacities 
which may be extended, amplified, and edu
cated; it defines the areas of knowledge which 
provide the content of the program; and it de
fines the phrase, "the whole person,” toward 
which many general education programs are 
directed.

Thus, the present shape of the program, 
as it begins another cycle of growth under a 
five-year N EH  Development grant, derives from 
a four-year long period of administrative, fac
ulty, and student planning efforts. The primary 
concern of the program is, of course, with liberal 
arts education for students: is it possible to teach 
young people to think, or speculate, to learn 
how to make choices, and to understand aesthe
tic principles through courses which originate 
from traditional departments? Can such a liberal 
arts program substitute for more conventional 
models? These are the important questions which 
the Common Curriculum program will face in 
the immediate future. Moreover, the program 
intends to be the broadening, humanizing di
mension of a curriculum weighted, in some 
areas, toward specialization. In fulfilling this 
purpose, interdisciplinary study and the cultiva
tion of "interdisciplinarians” is imperative. N EH  
faculty-release time will be used to stimulate 
professional growth and supplement existing re
wards for research and publication with a long- 
needed incentive and reward system for class
room-related activity.

The Common Curriculum is the third of 
four "blocks” in the Arts and Sciences curricu
lum. Block I consists of major courses (30-40 
hours); Block II, adjunct, or related hours (12- 
24) ; Block III, The Common Curriculum (4 2 ); 
and Block IV , electives (24-36). Each degree is 
a cooperative plan designed by the major de
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partment (I and I I ) ,  the College ( I I I ) ,  and the 
student ( IV ) . The Common Curriculum is re
quired of students in A & S (1,600 students) 
and, at a reduced number of hours, required of 
students in Business and Music. It occupies a 
central place in students’ degree programs, fu l
filling about a third of their undergraduate 
hours, and is the one program that all students, 
regardless of major, take in common.

The content of the program arising from 
the three categories of knowledge is tailored to 
a set of written guidelines which instructors 
follow when developing courses. Students are 
required to select at least two courses from each 
of these studies areas. This way, all students 
learn about speculation, choice, and aesthetics, 
though not all by the same route. Sample course 
titles may suggest the range of choices available 
to students.

Aesthetic Studies:
W orld Theater; Hispanic Arts; Icon and Idea; 
The Lyric M ode; Music as Value; Genius in Arts 
and Sciences; The Avant-Garde and the Tradi
tional.

Decisional Studies:
Renaissance Drama o f  Decision; Bible and Mor
ality; History o f  Ethics; Global Conflict; Dis
covering the Third W orld; Medical Ethics; N a
ture and Society.

Speculative Studies:
Justice in G reek Literature; Legacy o f  Judaism ; 
Computers and Society; The Family in Film and 
Literature; Language and Culture; Scientific 
Revolution; Philosophy o f  Man.

As a required program, the Common Curriculum 
encompasses a heterogeneous student audience. 
One obvious advantage of this arrangement is 
the ease with which it facilitates exchange be
tween students from different major programs 
with various interests and academic backgrounds. 
But, from a practical standpoint, the student 
mix accounts for the program’s chief problem: 
how best to maintain academic excellence while

presenting classroom materials to students hold
ing widely different assumptions about educa
tion. Most general education programs face this 
difficulty, but the answer is not to water down 
the material or rigidly to insist on "standards.” 
Loyola seeks to meet this challenge by devising 
differential teaching strategies which make the 
materials accessible to students in accordance 
with their differing capacities for learning.

The problem of student acceptance, how
ever, goes further. Students have participated 
in policy making throughout the history of the 
program. This fact has had little influence on 
the pragmatic attitudes of career-minded stu
dents. More understandable is the discomfort 
that students feel in Common Curriculum 
courses because they are working outside their 
major, in fields foreign to them, away from 
their departmental friends and teachers. These 
factors work against high student evaluations 
of courses in the program, though it is hoped 
that a newly prepared pamphlet, "T he Common 
Curriculum: A Student’s Guide,” will improve 
student understanding and attitudes.

These problems noted, it must also be 
said that most students (and teachers) have dis
covered to their delight areas of learning within 
the Common Curriculum that are simply un
available in more conventional structures. In 
four years, well over 150 entirely new courses 
have been created and taught. Unrestrained by 
departmental imperatives, professors respond 
with courses that are fresh, engaging, and chal
lenging, yet consistent with the general aims of 
the program. This protean display of course 
designs may well be counted as the program’s 
greatest success to date.

Evaluation of the program takes place 
at several stages. First, proposed courses are ap
proved within departments. N ext, a committee 
headed by the program director reviews all pro
posals. Then, at the end of each semester, stu
dents evaluate the courses using a standard A & S 
form. Also, a new evaluative system has been 
created exclusively for the Common Curriculum 
courses. The statistical data which emerge from 
a systematic survey of the program, in addition

85



University of Florida
Gainesville, Florida

to the observations of outside consultants and 
one university evaluator, will insure a healthy 
balance between "objective” and "subjective” 
report materials.

The impact of the Common Curriculum 
upon students has not yet been reliably assessed. 
It is easier to say that the program has had a 
great impact on the faculty, individually and 
collectively. Some teachers have devised a half 
dozen or more new courses for the program, 
others have consecutively refined one or two 
courses, and the experience of designing new 
courses has generated a number of scholarly 
articles and at least one book— clear evidence of 
professional development. The faculty enjoy a 
greater spirit of mutuality than in past years, 
evidenced by the instances of team teaching and 
a general willingness to share subject matter. 
Inquiries about the Common Curriculum have 
been steady and are expected to increase as 
Development grant activities are launched. With 
the program more firmly established than ever, 
Loyola anticipates a very fruitful grant period 
in which to strengthen its administration, course 
methods, student attitudes, and community re
lations.

For additional information, contact Dr. 
Richard E. Johnson, Program Director, Common 
Curriculum, Loyola University, 6363 St. Charles 
Avenue, New Orleans, Louisiana 70118.

Humanities Perspectives on the Professions

The University o f  Florida is a state university 
and land-grant institution tvith 18 colleges cov
ering every area o f  study in American higher 
education. O f its 3 0,000 students, nearly half 
are enrolled in general or liberal education pro
grams. The others (almost 60 per cent) are 
w orking toward undergraduate professional or 
pre-professional degrees, graduate degrees, or 
professional certification. This distribution deep
ly influences the character o f  the institution and 
its 3,000 facu lty members.

Two grants from the Education Division of the 
Endowment began a planning process in the 
liberal arts that led finally to the new program, 
"Humanities Perspectives on the Professions.” A 
Planning grant in 1972-73 enabled the faculty 
to explore new curricular opportunities for the 
humanities, and a Project grant in 1973-74 
funded the implementation of pilot instruction 
bridging the humanities and medicine for ad
vanced pre-medical students.

The new program is designed to strength
en portions of the existing program by directing 
the intellectual and personnel resources of the 
humanities and social sciences more effectively 
toward vocationally oriented, pre-professional 
students. Implicit in the idea of a liberal arts 
education is the value of study spread over the 
whole range of human knowledge and experi
ence. Yet, few institutions assist students with a 
synthesis of their various studies, casually ex
pecting the least experienced members of the 
academic community to bring together the di
versity of the liberal arts. "Humanities Perspec
tives on the Professions” is designed to remedy 
the fragmentation of student experience by 
offering courses that combine ordinarily isolated 
disciplines in an effort to address problems and 
dilemmas common to applied fields of profes
sional work. Late in their undergraduate careers, 
students are able to select a new kind of general 
education course— one designed to bring ele
ments of disciplinary education together with
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issues from the professions toward which they 
are bound.

The participating professional colleges 
are: Medicine, Nursing, Health-Related Profes
sions, Pharmacy, Law, Engineering, and Business. 
In each area, a sequence of courses is offered 
beginning with "core courses” and leading to 
various discipline-based "special topics courses.” 
The first core course, "Humanistic Issues In 
Health Care,” enrolled pre-medical students in 
a curriculum designed to address problem areas 
in medical practice and research, some of which 
are: patient-doctor relations, political influences 
in medicine, chronic illness, and death and dying. 
For each week’s work, students are given a 
bibliography that includes the most recent social 
and behavioral research on each topic as well as 
readings in philosophy, religion, literature, his
tory, and political science. Class sessions are 
designed to use the expertise of professors from 
both the professional fields treated and the rele
vant humanities or social science departments. 
Special topics courses in the program are designed 
to probe, with the depth of a single discipline, 
issues treated in survey fashion by the core 
courses. In "Literary Images of Death,” students 
explore the imaginative contrasts western man 
finds between life and death as they are expressed 
in literary art. In-depth treatment is given to 
texts ranging from Oedipus R ex  to Camus’ The 
Plague. The course, "Rural Health,” investigates, 
through use of contemporary materials and tra
ditional anthropology methods, the systems of 
understanding that underlay the conceptions of 
health held by rural American populations. 
"Philosophy of Medicine and Health-Care” con
siders questions of ethics and value provoked by 
contemporary medicine in the context of topical 
issues as well as the more subtle, deeper questions 
of patient rights and medical authority. Princi
pal instructors in the topics courses come from 
the liberal arts disciplines, but each course in
cludes resource faculty members from the rele
vant professional fields.

The director of the program is chairman 
of the Classics Department, and his co-directors 
come from each of the professional areas. The

program is housed in one of the University’s 40 
interdisciplinary centers, the Center for Studies 
in the Humanities. Faculty members from all 
relevant areas are regularly invited to propose 
their participation in the program, and a portion 
of the released time from regular duties (instruc
tion or research) is funded by grant monies. 
Problems encountered in mounting the program 
may be listed as follows:

Administration— The split at the University be
tween its two liberal arts colleges (University 
College for freshmen and sophomores and the 
College of Arts and Sciences for upper division 
and graduate students) nearly doubles the com
plexity of administering the program. Weakness 
and uncertainty of state support for the Uni
versity have delayed important faculty recruit
ment efforts.

Faculty orientation— Interdepartmental and in
tercollegiate work always require adjustments 
of attitude by faculty members.

Student ability— In spite of careful efforts to 
recruit (in the early years of the program) stu
dents of superior ability in each area, basic lan
guage skills of reading, writing, and interpreta
tion are lower than anticipated. This weakness 
will require more overt treatment than expected.

The program is evaluated regularly through 
questionnaires measuring student and faculty 
attitudes, through observation of class sessions 
by non-participating faculty members, adminis
trators, and trained evaluators, and through 
site-visits by faculty members from other insti
tutions undertaking similar institutional devel
opment.

It is too early to assess the full impact of 
the program upon the institution. At the end 
of its first year it offers the prospect of drawing 
together the scattered faculties of a diverse, 
modern university into a common sense of pur
pose. The College of Medicine— from which 
much of the original impetus for the program 
came— has begun to employ faculty members
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from liberal arts areas in its professional pro
gram. If  the new sense of intellectual commu
nity fostered by the program develops such joint 
efforts on a large scale, the program will have 
indeed revolutionized the institution. Efforts to 
raise matching monies for the program have been 
successful and will attract regional and national 
attention to the University and its new work. 
Already, faculty members from other institu
tions (as remote as Ohio, Pennsylvania, and 
North Carolina) have visited the program, and 
the director intends in the coming year to 
formalize such visits with a program of Visiting 
Fellows.

For additional information, contact Dr. 
Gareth Schmeling, Chairman, Department of the 
Humanities, University of Florida, Gainesville, 
Florida 32611.

National Board of Consultants 
Grants



Wheaton College
Norton, Massachusetts

Humanities for Pre-Professional Students

Originally established as a fem ale seminary in 
1835, W heaton College noiv enrolls some 1,200 
women in 26 m ajor programs— six o f  them in
terdisciplinary— and programs o f  individually 
designed study. Almost 80 per cent o f  the Col
lege’s 117 facility  members hold doctorates.

When the Educational Policy Committee at 
Wheaton submitted its proposal to the NEH 
Consultant Program, the Committee was con
cerned about the developing tension between 
Wheaton’s long-standing commitment to a tra
ditional liberal arts curriculum and its more 
recent emphasis on programs designed to prepare 
women to enter such fields as medicine, law, and 
engineering. A new commitment to educating 
women for equal participation in all phases of 
contemporary life had led to an expansion of 
pre-career counseling, the establishment of dual
degree programs, and the development of a 
variety of non-curricular pre-career opportuni
ties. An expansion of field work opportunities 
appeared to many faculty to be the harbinger 
of pressures that would increasingly reorient the 
curriculum toward pre-career courses. Aggra
vating the tension was a noticeable decline in 
student abilities and general knowledge, a situa
tion which led faculty members to question the 
value of Wheaton’s largely elective curriculum 
instituted in the 1960s. In its concern for strik
ing a balance between its commitment to the 
liberal arts and its desire to expand pre-profes
sional awareness, the EPC sought consultant 
help in considering the reinstitution of course 
requirements, in discussing whether special pre
professional courses should be introduced and 
whether field work opportunities should be ex
panded in the humanities, and in utilizing off- 
campus professionals to supplement liberal arts 
offerings.

Dr. Joanne Trautmann, Associate Pro
fessor of Humanities at the Pennsylvania State 
University College of Medicine at Hershey, 
visited the Wheaton campus five times over a 
period of four months. She met with the EPC,

department heads, faculty supervising field work, 
student interns, members of the Career Place
ment Office, student government organizations 
and pre-professional clubs, the Dean’s Task 
Force, the pre-professional advisors in health 
sciences and law, the Women’s Action Group, 
Admissions Office staff, and others. She attended 
classes in English, classics, philosophy, French, 
and psychology. In addition, she surveyed the 
work of 20 other colleges and universities.

The principal product of the consultancy 
was Dr. Trautmann’s 68-page report, which in
cluded an evaluation of the College, a descrip
tion of other colleges’ activities, and specific 
recommendations in all of the stated areas of 
concern. Early in her consultancy she had con
cluded that curricular matters could not be 
isolated from those of general institutional 
management and in her report she therefore 
addressed herself to additional issues outside the 
original four. She stated a conviction that Whea
ton could not as a practical consideration afford 
to remain either a tightly defined liberal arts 
college or to move toward an outright pre
professional curriculum. "Liberal skills,” she felt, 
could be emphasized in every course at Wheaton. 
She suggested, too, that Wheaton place more 
emphasis on its role as a women’s college.

Dr. Trautmann’s consultancy coincided 
with the arrival of a new president at Wheaton 
who appointed a set of committees for the pur
pose of assessing Wheaton’s program and offering 
recommendations for change. One of these com
mittees was charged to assess the strengths and 
weaknesses of Wheaton’s academic program and 
to formulate suggestions for revision. To this 
group— the Academic Overview and Assessment 
Task Force (A O A )— the EPC handed over the 
consultant’s report for consideration. Dr. Traut
mann’s stance on pre-career matters helped to 
reassure the AOA Task Force that giving formal 
recognition to student concern for career prepa
ration need not impinge unduly on the liberal 
arts, and her stress on "liberal skills” provided 
a natural bridge from what the College now does 
to what it should do. The Task Force was in 
accord with Dr. Trautmann’s specific recom-
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mendations on most points. The AOA recom
mended the introduction of specific courses in 
public speaking and journalism, proposed that 
distribution requirements be introduced in writ
ing, foreign language, and subject matter areas, 
and followed Dr. Trautmann’s sympathetic but 
cautious attitude toward enlarging field work 
offerings, leaving the initiative in the hands of 
individual departments. Dr. Trautmann’s report 
contained a detailed list of suggested field work 
possibilities. The AOA Task Force also supported 
the idea of an "urban semester.” The AOA has 
no policy-making power, and before any action 
may take place on its recommendations, specific 
implementing proposals will have to pass through 
normal channels of review. But it is clear to 
participating faculty that the consultant’s report 
had a salutary affect in helping the Wheaton 
faculty examine its resources and take some pro
gressive steps toward the realization of existing 
opportunities.

For additional information, contact Dr. 
Kenneth I. Winston, Associate Professor of 
Philosophy, Wheaton College, Norton, Massa
chusetts 02 766.
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Cameron University
Lawton, Oklahoma

Strengthening the Humanities at Cameron

Established in 1908 as a state-run agricultural 
secondary school, Cameron in 1927 added junior 
college courses to its curriculum and in 1940 
discontinued its secondary programs. In 1966, 
Cameron’s function was changed from  that o f  a 
two-year college to that o f  a baccalaureate 
degree-granting institution. The University now  
enrolls some 4,800 students, most o f  whom come 
from  the immediate area.

The traditional junior college status of Cameron 
and its recent transition to a four-year program 
posed serious problems for any attempt to intro
duce nontraditional, innovative programs into 
the curriculum. The commitment to maintaining 
a traditional academic program was strong, and 
humanities faculty lacked experience in inter
disciplinary planning and team teaching. Faced, 
however, with a growing emphasis on the pure 
sciences and on vocational and technical educa
tion, the humanities faculty needed to find ways 
to meet the needs of all its students.

The humanities faculty felt that the ob
vious starting point for change and expansion 
in the humanities was a two-course sequence 
taught by the art faculty, surveying humanities 
in early and modern Western civilization. These 
courses had been taught for several years and 
thus could be substantially remodeled without 
going through the procedures necessary for add
ing new courses. An interdisciplinary committee 
was appointed to redesign and team teach the 
courses. After a semester of planning, the com
mittee continued to feel concerned about the 
problem of effectively integrating the material 
presented by five instructors into a coherent 
sequence. The committee requested consultant 
assistance in selecting materials and formulating 
instructional techniques for the redesigned se
quence. The University asked also that the con
sultant address himself to the development of 
new humanities courses and programs generally.

Dr. J . Harvey Young, Professor of His
tory at Emory University, made four visits to 
Cameron during the 1975-76 academic year. He

worked with the committee to improve the 
Western civilization courses, suggesting such 
means to integrate material as the use of panel 
discussions, a detailed syllabus, and the presence 
of a course coordinator in all class meetings. He 
also offered advice on methods of testing students 
and evaluating the courses. All of his recommen
dations were put into action, and after a trial 
year these courses have been judged a success.

As a second step in development beyond 
these courses, Dr. Young suggested an interdisci
plinary area studies program which would ac
quaint students with the cultural heritage of 
their region. The Dean has granted release time 
for two faculty members to develop such a 
program, and a faculty committee is developing 
a blue print for two area studies courses. The 
first will be a broad survey of Great Plains cul
ture, emphasizing its evolution and uniqueness 
through a study of history, geography, literature, 
art, and music. The second course will address 
particular problems in the study of the Great 
Plains. Special interests developed in the intro
ductory course may be further explored in the 
second course, and student research undertaken 
with faculty guidance could lead to the dis
covery of important additional information 
which could be incorporated into the first course.

Beyond the immediate plan for an area 
studies program, the University was in particu
lar need of help in plotting long-term directions 
in the humanities. Meetings between faculty 
members and the consultant led to plans for an 
academic minor which will include the area stud
ies program, women’s studies, ethnic studies, and 
a selection of courses already offered in tradi
tional humanities departments. The minor will 
be proposed to the academic affairs committee in 
Spring 1977.

The creation of a new, nontraditional 
program is a problem because of the necessity of 
fitting it into the departmental structure; such 
an interdisciplinary effort must be an indepen
dent entity within the administrative structure 
but at the same time must avoid the territorial 
implications of an academic department. Dr. 
Young urged the creation of a separate program
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St. Edwards University
Austin, Texas

with budgetary independence, but with a desig
nation other than "department” and adminis
tered by a "director” rather than a chairman. 
Its teaching staff would consist of professors 
holding joint appointments in traditional depart
ments and the humanities division. Cameron is 
now seriously considering Dr. Young’s ideas.

To overcome the psychological barriers 
which confront administrators, faculty, and 
community in considering nontraditional aca
demic programs, Dr. Young met with depart
ment chairmen to introduce them to the concept 
and benefits of such a program, encouraged a 
diverse faculty community to think in terms of 
interdisciplinary cooperation, and discussed plans 
with local community leaders. Dr. Young’s as
sistance has enabled Cameron to establish a hu
manities program which has been accepted as a 
legitimate part of the University. The adminis
tration has committed its support to the new 
program, which the faculty hope to inaugurate 
in the 1977-78 academic year.

For additional information, contact Dr. 
Charles Wayne Smith, Chairman, Committee on 
Humanities, Cameron University, Lawton, 
Oklahoma 73 501.

A Freshman Studies Program

Founded in 1885, this coeducational liberal arts 
college enrolls 1,300 students in programs lead
ing to B.A., B.S., B.B.A., and M.B.A. degrees. 
The facility is made up o f  H oly Cross Brothers, 
Dominican Priests, IHM Sisters o f  Monroe, 
Michigan, and lay persons.

St. Edward’s University committed itself in 1970 
to an academic program which emphasizes ex
ploration, integration, and concentration. The 
program consists of four elements: a 40-hour 
concentration in a major field; four interdisci
plinary, integrative seminars; electives from 
other disciplines; and English proficiency. This 
curricular design has proven to be an attractive 
and successful mode of learning for students at 
St. Edward’s. Since the establishment of the 
program, however, the University has undergone 
a number of significant changes, and the Presi
dent in 1974 appointed a Task Force to examine 
the total academic design of the University. The 
Presidential Task Force, after conferring with 
all segments of the University community, pro
posed several projects, among them an indi
vidualized upper-division study program, an 
intern program, a junior audit, and a multidisci
plinary freshman humanities course. It was to 
assist with the planning and initial year of im
plementation of the freshman studies course that 
St. Edward’s requested consultant help.

Dr. Charles Muscatine, Professor of Eng
lish at the University of California at Berkeley, 
made four visits to St. Edward’s during the 
1975-76 academic year and hosted a visit to 
Berkeley by St. Edward’s Director of Freshman 
Studies to observe the College Seminar Program 
directed by the consultant. Professor Muscatine 
examined written materials, met individually 
with every faculty member, met singly or in 
groups with most of the undergraduate assistants, 
spoke with key administrators, attended faculty 
planning sessions, and worked at length with the 
Director of Freshman Studies. In light of this 
thorough preliminary work, Dr. Muscatine pro
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duced an analysis of the goals of the freshman 
program which led to a number of changes.

In response to Dr. Muscatine’s view that 
the stated goals of integration and Western 
ideation were inappropriate primary goals for 
St. Edward’s particular constituency, the faculty 
placed these goals in the background of the 
course and introduced values clarification as the 
primary goal, which the consultant felt would 
be especially appropriate for freshmen. Dr. 
Muscatine also pointed out that the inductive 
process, which had been listed as a goal, was a 
process rather than a goal, and should be used 
not exclusively but in conjunction with lectures.

Freshman Studies I had consisted of seven 
consecutive two-week modules. Students ap
proached the theme of man’s search for himself 
through successive units on "The Self,” "The 
Tao,” "Chicano Family Life,” Political Systems,” 
"M yth,” and "Futuristics.” Dr. Muscatine ob
served an overloading of content in the course 
as well as the difficulty of some of the subjects 
for freshmen, and recommended radical pruning. 
The faculty thus decided to develop the course 
thematically along two lines, the self and the 
future, with a two-module plan. In one module, 
small groups of students engage in study of the 
self, supported by the reading of autobiographies 
and instruction in the expressive mode of writ
ing. The "expressive” module addresses values 
clarification. The second module focuses on 
futuristics, bringing students together in large 
classes to consider such topics as "Controversy 
in Science Through Time,” "Energy and Food,” 
"Utopian Planning,” "The Manipulation of 
Men: Technological and Psychological,” "Bio
logical Futuristics,” and "Conflicting Political 
Systems: Marxism and Capitalism.” The writing 
skills this unit emphasizes are the ability to 
convey information in standard English, to 
deduce from generalization, to induce from 
evidence, and to explore. Expository prose will 
form the core of reading in order to create 
effective imitation of the mode of writing best 
suited to the theme of futuristics. A student can 
choose two or three of the six subjects for study. 
The 1 5 weeks in the module will be bipartite or

tripartite, with a student moving from one 
seven-week section to another or from one five- 
week section to another.

Dr. Muscatine also surveyed the faculty- 
authored writing handbook, examined the use 
of sophomore interns in the Freshman Studies 
Program, reviewed St. Edward’s methods of 
testing, and in connection with the establishment 
of a writing laboratory at St. Edward’s, intro
duced the Freshman Studies Director to a pro
fessor at Berkeley who has had extensive experi
ence with writing labs.

By the conclusion of the consultancy, the 
original plan for the freshman program had 
undergone a semester’s trial and had been 
analyzed, criticized, and restructured. Dr. Mus
catine feels the new approach will give students 
a useful range of study without the distraction 
of too many subjects and with the benefit of a 
more focused expertise on the part of the facul
ty. He also believes that the strategy for teaching 
the referential and expressive modes of writing 
may well break new ground in the teaching 
of composition.

For additional information, contact Dr. 
Anthony Florek, Associate Professor of History 
and English, Director of Freshman Studies, St. 
Edward’s University, Austin, Texas 78704.
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James Sprunt Institute
Kenansville, North Carolina

Humanities for Technology Students

James Sprunt Institute was chartered in 1964 
in accordance ivith the N orth Carolina General 
Assembly’s Community College A ct w hich  
established a system o f  comprehensive comm uni
ty colleges throughout the state. James Sprunt 
is a technical institute supported by coeduca
tional school operation under the open-door 
policy and regulated by the State Board o f  Edu
cation and the D epartm ent o f  Community  
Colleges. Situated in rural Dtiplin County, the 
Institute serves a populace that is economically, 
educationally, and culturally impoverished. The  
curriculum emphasizes one- and two-year voca
tional and technical programs which will provide 
shidents w ith m arketable skills.

With the rapid growth of the Institute, faculty 
and administrators have come to believe that 
although few students have shown an interest 
in the humanities, it is important to develop a 
balance between preparation for living and 
preparation for earning a living. The faculty 
thus requested consultant help in developing an 
integrated second-year course which would 
include literature, history, philosophy, sociology, 
psychology, and the fine arts. None of the 57 
schools in the North Carolina Community Col
lege System offered an integrated or interdisci
plinary humanities course, and the faculty felt 
that the course they proposed could serve as a 
pilot for the entire state.

Dr. Blyden Jackson, Professor of English 
and Special Assistant to the Dean of the Grad
uate School at the University of North Carolina 
at Chapel Hill, made 14 visits to the Institute 
between November 1975 and June 1976, and 
hosted one visit by the Director of General 
Education to Chapel Hill. Professor Jackson 
worked with the five-member planning commit
tee to design the objectives, organization, and 
content of the course, visited classes, discussed 
program administration, met with Institute ad
ministrators and students, and examined the 
final outline of the course.

In the first quarter, Humanities 101 will 
deal with world geography, human evolution, 
and the systems of communication, society, 
religion, and government which man has devel
oped. Humanities 102, offered in the second 
quarter, will address the American experience: 
the people, events, attitudes, ideas, and values 
that have shaped and defined us. In the third 
quarter, Humanities 103 will treat issues that 
confront individuals, America, and the world; 
this quarter will be relatively unstructured, with 
students and faculty deciding which questions 
will be investigated and in what ways each ques
tion will be approached.

This year the faculty is incorporating 
some units from the new course into current 
offerings. Next year the Institute hopes to intro
duce the new program on an elective basis, with 
an eye toward requiring the course of all students 
in future years.

For additional information, contact Ms. 
Kathleen Craven, Director of General Education, 
James Sprunt Institute, Kenansville, North 
Carolina 28349.
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University of Nebraska, Omaha
Omaha, Nebraska

Strengthening Foreign Language Education 
at the University of Nebraska at Omaha

The University o f  N ebraska at Omaha enrolls 
more than 14,000 students in seven undergrad
uate colleges and one graduate college. A ll stu
dents commute to the urban campus, and more 
than half attend the University part-tim e while 
engaged in outside employment. The College o f  
Arts and Sciences is the largest o f  the colleges, 
since it offers the service courses fo r  all o f  the 
other colleges as tvell as offering bachelor’s degree 
programs in 16 departments, master’s degrees in
11, and a Ph.D. in one. The University and the 
College have traditionally been oriented toward 
teaching, but in recent years, significant progress 
has been made in the area o f  research activities, 
a direction encouraged by the administration.

At the time the University applied for consul
tant assistance, the foreign language department 
offered majors in three languages—French, 
Spanish, and German— and instruction in other 
languages when the budget allowed. Foreign 
language training was still a requirement for the 
B.A. The department had been faced with 
declining enrollments and fewer majors, how
ever, and this situation, compounded by the fact 
that the department, in terms of credit hour 
production per student, was the most expensive 
in the College to operate, had become a cause 
for concern. The department sought assistance 
in discovering ways of increasing the attractive
ness of language courses both for majors and 
for students in other programs, such as inter
national business, where language training could 
serve as a vital adjunct skill. Ways needed to be 
found to integrate language learning into other 
major programs, to experiment on the elemen
tary level of instruction with a wider variety of 
approaches, and to design language programs 
which had in mind community needs.

Dr. Dorothy Marshall, Commonwealth 
Professor and then Chairman of the Spanish De
partment at the University of Massachusetts in 
Boston— an institution in many ways like the 
University of Nebraska at Omaha— made two

visits to Omaha in the fall of 1975. She con
ferred with faculty in each of the languages 
offered, met with University and College ad
ministrators as well as those from other colleges 
within the University, visited a number of 
classes, and talked with students.

Dr. Marshall prepared a 27-page report 
providing an in-depth evaluation of the Uni
versity, the College, and the department and 
suggested four possible options: discarding lan
guage majors as such and incorporating them 
into area or international studies programs; con
verting the three individual language majors into 
a single language major designed mainly for 
secondary school teachers; continuing the three 
language majors and adding possibilities for 
majors in area and interdisciplinary studies; and 
maintaining the status quo. The majority of the 
department faculty members favored the third 
option and are now developing interdepartmen
tal and interdisciplinary concentrations which 
will supplement the current language majors. A 
major in comparative literature, a Russian area 
studies program, and programs in Chicano and 
Latin-American Studies are among the concen
trations under consideration. The Spanish, 
French, and German sections of the department 
are also strengthening studies in their particular 
languages; the French faculty members, for 
example, are discussing the possibility of a mas
ter’s program directed at the preparation of 
teachers.

For additional information, contact Dr. 
Woodrow L. Most, Chairman of the Depart
ment of Foreign Languages, University of 
Nebraska at Omaha, Box 688, Downtown Sta
tion, Omaha, Nebraska 68101.
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